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Preface 
The purpose cf this study is to present the sigiJicance of deuefoping reading skiffs in language 
teaching programme, in the (lope that the language wif be rea(t'zed with the potentia(for increasing 
students' and teachers' motivation and providing stimulating language practice. In )t1K(V, 'English 
has always been taught unit( the aim f providing scientific k- jno- '(edge to widen (earning horizon of 
students. Reading has been one of the ski((s that have been ad'iised to practice in acatf'nrics to 
gain k zowledge. 
7te £e-t'eIopment of language skiffs particularly reading requires a great deal of practice and devotion. 
'Development  of reading skiffs in EE5L contexf demands exfending students' (reader's) imagination , 
visualization and to encourage them to associate the language they are reading with the real Gfe 
operating around them with rea(fee(ings and opinions. Teachers aff around the world have been 
teaching foreign languages with the hope to imbibe in learners the actua(nuances of the language. It is 
essential to bring into focus the contribution of teaching reading in language (earning programme. 
Adapting materials in contest has been in constant use since the curiosity of learning £2 has begun. In 
addition  tO this one of the emerging areas has been adaptation u s-a-cis reading proficiency. In Indian 
scenario we hare reached a stage Mere a teacher could 6e the material producer ifs/fit' 	wishes to 
accomplish her/his aims c/ teaching the language. Ihie materials that are recommended by the 
(Educational board such as CBSE can be adapted to suit the needs and lei(of (earners to generate 
interest among them. Yany programmes are designed to test and train teachers at different levels such 
as 5V77, •PG(TE, ,B.•Ed, and `\ E1. T anous cert!jlcates courses are offered at British CounciC :;\ew 
Dehhi that suggests recent development in language teaching. 'nee present work high(ig(ts the essential 
s(tifs in a teacher that are required for teaching language particularly in 'ESL Conte.*t. In language 
teaching, (earning materials serve as the tangible heritage of teaching language to the non-native 
speakers. With materials in hand t(te (earners can resort to the language item s/he fees to revise. 
In the succeeding chapters, the types of reading s1,ifs and materials have been elaborated and an 
endeavor has been made to show that the constant practice of language with e.i tensivve reading and 
positive attitude tOn'ards (earning L.2 leads to imprrc•ement in the language. 
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At present the most crucial problem faced by threign language syllabus designers and 
materials producers in the Field of Second Language Teaching (SLY) is: How to achieve 
the target communicative competence? The basis of the problem is a reluctance to begin 
with the learners rather than the text and lack of rigorous system for finding out the 
communication needs- The upsurge of interest in the content of the language syllabus 
following the concerns with communicative competence generated by Dell Hymes (1971) 
reflects a feeling that we ought to know much more about what it is that should he taught 
and learnt if a non-native is to be communicatively competent in English. English has 
become the major language all over the world. The teaching of English as a Second 
Language/Foreign Language is a major enterprise. In Aligarh Muslim University (AMU), 
English language has been-taught since the establishment of the university and since then 
it has been the focus of learning and acquiring knowledge. Sir Syed Almied Khan was a 
great scholar of his time, whose supreme interest was intellectual development of the 
people through modem and scientific knowledge. He felt the need of modern education 
for Muslims and therefora started a school in 1875, which later became a college 'The 
Mohammedan Anglo-Oriental College'. The foundation of the college was laid for the 
upliflment of Muslims through scientific knowledge using English as a medium. Since 
long, it has been one of the essential medium of instruction and subject being taught in 
secondary schools and colleges of AMU. Aligarh is the centre of heterogeneous 
community, which has made it a multicultural city. Students from different pails of the 
country come to study here and overseas students join the university. These students 
belong to various backgrounds and vary in many factors; they differ in early school 
education, socio-economic backgrounds, learning styles, experiences, cultural and 
traditional beliefs. The mixed groups of students speak different languages and bring 
multiculturalism within the class. Dealing with the diverse psycho-lingual potential in the 
classroom is the greatest challenge for a teacher. Teaching in such a linguistically and 
culturally diverse classroom requires planning and motivation. In AMU secondary 
schools, other languages like Arabic, Persian and Sanskrit are taught to introduce the rich 
classical literature preserved in these languages. Two regional languages i.e., Hindi and 
Urdu are also taught but English has always been one of the major languages to be taught 
in AMU schools and colleges. With changes in the approach of teaching language, the 
view towards teaching English has gained prominence. English language has always been 
thought to be the language of progress and source of in format ion. Continuous research in 
the field of language teaching has brought major developmental change in the materials 
for language teaching. Language learners are eager to learn English language 
competently, proficiently and effectively. 
i. 	Place of English Language in Aligarh Muslim University at Secondary Level 
Education 
Language is an essential part in human life and its development ought to be in accordance 
with the sequence. Today, there are literally many individuals hard to count who are 
engaged in learning second language. Some pursue this activity independently outside the 
formal classrooms, but most foreign or second language learners are enrolled in 
institutionalized instruction of some kind. In India, English is taught as a Second 
Language (SL) in the Primary. Secondary and Higher Education. At secondary level in 
:AMU. English is taught with primary aim of using the language in day-to-day life. The 
focus is to impart intellectual expansion to attain changes with the changing time. 
Unfortunately. the present scenario of schools run by ,.\NIU is not up to the desired level. 
Therefore, most of the students who come from very poor educational background remain 
poor speakers. English is one of the mandatory languages in the classrooms but due to 
many constraints within the classroom like diverse student group, low proficiency level, 
haphazard practice of English in classroom etc.. the essential competency level has not 
been achieved. Despite such obstacles, motivation is the starting point of the learning 
process. Language aptitude and amount of time spent on teaching are the most significant 
factors that characterize second language learning. In schools, teachers are the only 
guides to students who supervise their learning. Students usually spend 5-6 hours a day in 
school. This time could be made qualitative and conducive if the teachers seriously think 
about their students learning and development in education. Teachers in India play a very 
significant role in the life of students, especially the school students. With the change in 
time and space, the role of a teacher has undergone several changes. Teachers are 
interpreted differently in different countries. Some maintain a friendly relation with their 
students, others remain stern, and while there are teachers who modulate their behavior 
according to situation where they feel it could benefit their learners. "These are the 
interpretations of several teachers of different countries about second language 
development particularly reading: 
To read: particularly scientific and technical English, so as to be able to extract 
information rele\ant to the practice of the student's prot'e.ion and important to 
the development of the country as a whole. 
(Mexico) 
(Rivers and Melvin cited in Alatis et.al, 1981:85) 
In addition to this, learning a language also means 
To be able to communicate with persons from other countries: to be able to read 
and understand newspaper; to be able to understand what is said on T.V and 
Radio. 
(Sweden) 
(Ibid) 
To develop students' proficiency in English language it is necessary to develop academic 
skills, which enable them to learn in accordance with the system. One of the important 
skills highly prominent and particularly related to academics is reading skill. 
The students who are pursuing school education have ample materials to read. While 
reading a piece of text, a reader has an active interaction with the reading materials. As 
the readers read, they use their background knowledge and compare it with what they 
know with what they read and question the text. The author is not present to respond to 
the questions therefore, a reader has to find the answers from the reading text itself. 
Reading has been defined as the act of responding to the printed symbols to derive 
meaning from the text. Reading is a firm of thinking, problem-solving, reasoning which 
also involves analyzing, discriminating, judging, evaluating and synthesizing. Reading 
also includes interpretation and construction of meaning. For better comprehension, it is 
important to gather main idea of the context at the literal level .between the lines and 
beyond the lines. Evaluation and interpretation have often been linked under the label of 
critical reading. Reading is one of the prime modes of receptive learning tool if the 
readers are both critical and discriminating. It is only one aspect of language growth and 
development. Furthermore, reading is a receptive skill: therefore, it calls for 
amalgamation with other language activities within the class such as: 
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1. reading and responding to the questions. 
2. writing and reading out for the class. 
3. listening and answering the questions. 
4. listening and reading simultaneously. 
leaching integrated language skills yields effective results since learning of skills never 
gain proficiency in isolation. Mclonough and Shaw (1993) suggest that reading is one of 
the most significant foreign language skills, particularly in cases where students have to 
read materials on their own. It is often thought to be easier to supply a written text to be 
read than to understand it. William (1984) classifies reading into: 
1. Cietting general information from a text. 
2. Getting specific information from a text. 
3. Reading for pleasure ! interest. 
ii. 	Adaptation 
English Language Teaching (ELT) has a range of different types of syllabi which are 
integrated with language skills. The books contain different materials and practice 
exercises to develop skills of learners. Many times content of the text is not suitable for a 
particular group and hence it requires certain modification to bring its clear meaning for 
better comprehension. These modifications are done to achieve a sense of similarity 
between the text and the learner. The modification in the textbooks or any learning 
material is called Adaptation. 
Adaptation is often required to increase motivation for learning by making the language 
more real, the situations more relevant, the illustration more vivid and interesting. It is 
sometimes required to ensure greater ease of acquisition by providing sufficient practice, 
logical explanation plus examples or exercises that are suitable to the level of the learner. 
It is done to ensure appropriate, accurate and effective communication to set up a bridge 
between learner and the materials. According to Madsen and Bowen (1978), adaptation 
takes place on three levels: 
1. The individualizing of materials. 
2. Modifying a text for the purpose not intended or anticipated by the author. 
3. Compensating for detects in textbooks. 
Eticctive adaptation is a matter of achieving 'Congruence'. the principle of congruence 
has an intinite variety of application. The adapted text develops similarity with learners' 
demands and snakes it compatible with their needs. 
A teacher oticn does not have time to develop all of the materials from scratch. It is 
essential to provide such materials to students that are conducive to learning, and 
understanding of the text in a better way. Adaptation involves taking an existing resource 
and revising it to fit in the particular needs. 
Adaptation in language teaching could not possibly meet all the requirements, but it does 
provide relief from many aspects. Adaptation is done keeping in mind the skills of 
language. the materials are adapted to develop the skills e.g. listening, speaking, reading 
and ": rising. The major areas where the materials need adaptation are: 
• The academic institutions, where a centralized body governs the entire 
education system and recommends the textbooks. 
• Material designers who are unaware of the local needs of the learners design 
the books. In view of the fact that the materials designers are not aware of the 
learners who would be using the materials (textbooks), the recommended 
textbooks require localization to create a sense of similarity between the 
learners' present level of proficiency. 
Adaptation of the textbooks is significant to: 
• Develop a command of the four language skills in order to continue education 
and take part in everyday affair. 
• Foster fruitful understanding and work with the new and novel 
versions of the text. 
• Ensure effective language instruction. 
The text that is adapted and localized according to the needs of the learners reinforces 
confidence and motivation. Every simplified text is easier to read than the original version 
because the latter contains vocahulary that is beyond learners' level of understanding. The 
dissatisfaction due to difficulty in getting meaning from the text demotivate learners. 
Materials used in academic institutions have certain objectives. These materials require 
adaptation vis-a-vis the skill. In primary and secondary education, reading is the most 
significant skill that has been in use. It is the medium that the learners use while studying. 
They receive information from printed text resources, transcribe the information and 
retain the information in their memory. In recent years, materials in language teaching 
have undergone gradual development. The research studies done in recent years have 
influenced the material developers to produce materials after needs analysis. The 
materials thus produced are effective and informative. Because the teachers do not 
prepare the course materials for schools and colleges, the mismatch in the course 
materials and learner profile has resulted in learning problems. The present study has 
been designed to assess the extent of adaptation adopted in the class to promote reading in 
class. 
iii. 	Objective of the Study 
In every learning environment the skill that is predominantly used is reading. The present 
study assesses whether adaptation is adopted in developing learners' reading skills and its 
effect on the overall L.2 learning. 
1. Rationale of the study The study has been conducted by observing the 
classroom environment, teaching methods adopted and analyzing the textbooks 
tau,-,lit 
2. Instruments used in the study Two questionnaires were prepared for teachers 
and students. respectively, focusing on the issues related to the classroom learning 
and teaching (copies of the questionnaire can be seen in Appendix A and 
Appendix B ). The objectives of the two questionnaires are: 
• The teachers' questionnaire aims to check attitude of the learners in 
language classroom and the extent of adaptation adopted to make learning an 
exciting experience. 
• Learners' questionnaire attempts to evaluate learners' attitude towards 
English and it investigates the methods and strategies implemented in class 
to develop Reading proficiency. 
• Reading proficiency test was also conducted to assess the level of reading 
proficiency of the students at the end of the academic session. The test was 
conducted in the Girls' and Boys' sections to present sample of the reading 
standard in AMU schools. (for test papers see Appendix C ). 
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iv. Pidagogicallmplications 
Suggestions would be helpful to develop an idea to adapt the existing materials in order to 
increase motivation in reading comprehension. The strategies that need to be taught to 
comprehend the text and develop reading proficiency by learning the sub-skills will 
definitely assist teachers and learners to teach and learn to deduce meaning from the text 
and interpret the unfamiliar concept. Models of adapted text present the teachers with the 
idea to adapt the text within existing resource. Consequently, improved reading skill 
extends aspiration of development in language. 
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Chapter One 	 _ 	Review of Literature 
Language learning is a complex process. It is even more complex when the language to 
be learnt is SUFL, usually assigned as L2, which is often influenced by LI habits. If any 
one of the essential our skills is not practiced in LI, it is difficult to cultivate the habit in 
I.2. Hence, the question arises, why promote second language learning? 
Research studies conducted around the world revealed that bilingualism or learning 
various languages has resulted in the development of individual's creativity, cognitive 
flexibility and divergent thinking. Facilitation of second language learning is significant 
for the development of trade and communication. It is a harbinger of opportunities and a 
medium of continual professional and societal growth of the country. This necessitates the 
systematic and scientific investigation in the teaching;' learning of 1.2. 
Many pedagogues and researchers have proposed Psycholinguistic models of language 
learning which could serve as a model for L2. Since 1950s. many studies have been 
conducted in the field of second language teaching. Many theories have been proposed in 
language learning contexts. The two approaches to second language learning are 
Behaviorist Approach and Cognitive Approach to language learning. The Behaviorists 
were influenced by Psycholinguistic theory of language learning in the 1950s ;given by 
Skinner. The theory advocated that language learning is a matter of habit formation. 
Mazur (2006) further explains that Behaviorists maintain that human learning can be 
explained by examining the stimuli, reinforcements and punishments that a person 
experiences. According to Behaviorists, reinforcement and punishment, along with other 
basic principles such as generalization and discrimination, can explain even the most 
advanced types of'human learning, such as learning to read or to solve complex problems 
It a learner is learning a second language. he is supposed to develop the habits of second 
language culture. Since the 1950s. however, cognitive psychology has steadily gained in 
popularity, and more psychologists favored a cognitive approach than behavioral 
approach to language learning. 
Noam Chomsky proposed the Cognitive or Mentalist view of transtormation in 
1960-70. It laid emphasis on the generative power of new ideas in the mind of speaker 
that leads to the formation of novel sentences and structures. 
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From 1970s, the shits of focus has been towards the pragmatic and communicative 
approach to language learning within the perimeter of transformational theory that was 
deeply influenced by Psycholinguistic theory and modern theories of second language 
teaching. 
With the advent of communicative approach, teaching had become more learner-centered 
where the learner had to perform the given task and actively participate in the language 
development. Each of the tour skills had become significant and the purpose was to 
enable the learner to perform and communicate in target language effectively and 
efficiently. Language learning is acquiring the ability to respond, reflect, think, and 
provide reasons, solving problem. in addition to decision-making, creating patterns and 
making inferences from situation. 
Teaching' learning requires medium to transfer knowledge. This medium facilitates 
teaching/learning process and channelizes the growth of language development. 
Concerning language learning/teaching, Nation (2009) has given four strands of learning. 
lie emphasized that these four strands require equal and balanced time in a language 
teaching learning program. These strands of' language include the four axis of language 
i.e.. LSR1,V. provided, justified utility of these strands are made. 
1._ The four strands of learning 
1. Meaning-focused Input: It involves getting input through listening and reading 
where the learners' focus is on understanding the message and where only a small 
proportion of language feature is outside the learners' present level of proficiency. In 
reading and writing, extensive reading is likely to be the major source of 
meaning — focused input. In listening and speaking, it is the extensive interaction 
with the speakers (native speakers/non-native speakers with intelligible language). 
Input which provides meaningful information is the context where learners are liable 
to learn independent l\. 
2. Meaning-focused Output: Learners produce language through speaking and writing. 
The meanings of any message is conveyed by speaking and writing. The learners are 
concerned with intelligibility in thought presentation, which is provided by cohesion 
and coherence. Concerning writing, meaning-focused output takes place when 
learners are able to make assignments, write articles, essays, letters, and express their 
10 
thoughts and share e,%N~,  
to send F-mail and SMS. In speaking meaning-focused out 
are able to indulge in group discussion, give presentation and perform any language 
In net lull instantaneuusly. 
3. Language-focused Learning: This involves deliberate attention to lanuuage features 
hutlI in the context of meaning- focused input and meaning-focused output and in 
de-contextuali2ed teaching and learning. In reading and writing, language-focused 
learning occurs in intensive reading. when learners consult dictionaries and reference 
materials and when they read for better writing to get feedback in their 
writing. Language-focused learning occurs when learners are attentive in learning 
and consciously decide their learning. It occurs when they learn new vocabulary, read 
tier better reading comprehension and listen to authentic pieces of information. Nation 
(2009) says that language—focused learning is when the learners: 
....deliberately learn new vocabulary for receptive or productive use, when 
they practice spelling, when they concentrate on learning to write or Corm 
written letters of the alphabet, and when they study grammar and 
discourse features. 	 (Ibid: 2) 
'['here are many ways of making language-focused learning a part ofcourse: a teacher 
needs to be careful that this does not take up more than 25% of the total course time 
(teaching hours hich are allotted to them). 
4. Fluency development: Fluency is required in the four skills. The development of 
the,c skills demands regular practice. It can be pointed out that in most ESI. classes, 
fluency is often neglected to a certain extent, teachers and learners feel that they 
should always be learning something new in language when they are in class, instead 
of practicing language for fluency development. Nation (2009) suggests: 
Their best-known kind of fluency development is speed-reading where 
learners focus on increasing their reading speed while still maintaining 
good comprehension. 
(]bid) 
Many studies have been conducted to investigate the teaching methods in ELT context 
and the significance of English language particularly in Indian context. Khan (1995) 
attempted to investigate the needs and means of ESL in India's higher-level education. 
His findings reflect that English is gaining primacy at higher level and most of the 
teachers and students responded with positive attitudes towards the language. 
Ilamdan (2008) attempted to study the "Context of use of ELT Materials and Adaptation 
Strategies adopted in the ESL classrooms". The researcher also evaluated the textbooks 
prescribed at the +2 level in ARIU schools to find out the suitability of the materials being 
used in schools. He concluded that the prescribed textbooks could be utilized much better 
with some improvement and modifications to achieve congruence between the level of 
students and the textbooks. Moreover, it was revealed that adaptation was not frequently 
adopted as a strategy by the AMU teachers. There is a need of pre-service and in-service 
teacher training to impart the language teaching skills and methods among the teachers. 
1.2 Factors affecting language learning 
For ESL teachers and learners. reading is seen as a significant goal of teaching and 
learning 1.2. With the advancement in teaching methodologies and emergence of 
communicative language teaching, teachers have become familiar with the needs of 
teaching reading skill in second language learning. Instructions and materials provided for 
teaching L2 are required to meet the learner's needs and proficiency level. 
1.2.1 Age 
As children grow, they become capable of learning more sophisticated t%pes of 
information. Swiss developmental psychologist Jean Piaget theorized that children go 
through four different stages of cognitive development. In the sensorimotor stage (from 
birth to about 2 years of age), infants use their senses to learn about their bodies and about 
objects in their immediate environment. In the pre-operational stage (about 2 to 7 years of 
age) children can think about objects and events that are not present but their thinking is 
primitive and sell-centered, and they have difficulty in seeing the world from another 
person's point of view. In the concrete operational stage (about 7 to 11 years of age), 
children learn general rules about the physical world, such as the tact that the amount of 
water remains the same if it is poured into containers of different shapes. Finally, in the 
formal operational stage (about 11 years and above), children become capable of logical 
and abstract thinking,. Adults continue to learn new knowledge and skills throughout their 
lives. For example, most adults can successfully learn a foreign language, although 
children usually can achieve fluency more easily (Chall and Stahl: 2006). 
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1.2.2 Background 
Every child who learns language belongs to certain social strata. The environment in 
which he sustains is crucial to his learning ability. Every individual has different 
perception on a single theme; the variations in perception are the result of his point of 
view with regard to his upbringing and his socio-linguistic background. 
1.2.3 Learners' Attitudes 
There are number of features that influence learning. A learner from inadequate 
educational environment is likely to suffer linguistic deprivation. Home environment is a 
stimulus to language and skill development. Learners recognize their achievements when 
they are encouraged by their parents and adults at home. 
1.2.4 Learning Styles 
Styles are individualistic. Many indulge in shared learning, while others are silent 
learners. Learning styles are the comfort zone of people where they explore themselves. 
While teaching, a teacher must take the average constitute of learning styles of the 
learners in class and teach according to their learning styles. 
1.2.5 Language proficiency 
The level of experience that the learners have with language describes language 
proficiency. It is the ability to understand the language system, language skills and the 
sub-skills effectively and efficiently. Proficiency in language produces intelligibility in 
language. With adequate language proficiency, a non-native speaker is able to interact 
with the native speaker proficiency. 
1.2.6 Motivation 
Learning is usually most efficient and rapid when a learner is motivated and attentive. 
Behavioral studies have shown that one effective way to maintain learners motivation is 
to deliver strong and immediate reinforcements for correct responses. However, other 
research studies have indicated that very high level of motivation is not ideal. 
Psychologists believe an intermediate level of motivation is best for many learning tasks. 
If a learner's level of motivation is too low, he or she may Live up quickly. At the other 
extreme, a very high level of motivation may cause such stress and distraction that the 
learner cannot focus on the task. A balanced motivational approach is the key issue in the 
language learning program. 
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1.2.7 Prior learning experiences 
Linguistic development is a result of previous experience in language learning. 
People learn new task easily if they have experience with similar tasks. It is always 
beneficial to assemble prior learning experiences with the new learning. Maintaining 
positive attitude for learning ensures better learning. Accumulating study skills and 
positive experiences from previous learning provide positive attitude in learning L2. 
1.2.8 Setting 
Learning occurs in a healthy setting. When a learner is engaged in any kind of learning, it 
is necessary that there should be adequate ventilation, proper light and fresh air. 
Furthermore, proper infrastructure without any external hindrance should be available for 
the learners. In addition, the other important factors are learners' eye sight, health; 
auditory faculty which should be in good condition. 
1.3 Abilities involved in learning reading 
1.3.1 Intelligence 
It is the inherent ability of every learner to learn, understand and perform according to the 
mental capacity. People differ individually in their level of intelligence, and thus in their 
ability to learn and understand. In the 1980s American psychologist Howard Gardner 
proposed that there are man\, different forms of intelligence, including linguistic, logical-
mathematical, musical and interpersonal intelligence. A person may easily learn skills in 
some categories but may face difficulty to learn other skills (Encarta Dictionary, 2006). 
To achieve success in reading, the essential motivating factors are mental age, maturity 
and interest in learning to read. 
1.3.2 Language facility 
Language learning is facilitated by exposure and practice. It is necessary to create 
atmosphere that promotes opportunities. ESL learners always lack this opportunity. 
Therefore. it is the duty of the teacher to provide such facilities that learners are able to 
learn language in an environment which is conducive. Movie (1968) states that: 
• good language development is essential to good reading, tier a good 
vocabulary and the ability to use language is basic to the process of 
learning to read. (p.49) 
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1.3.3 Visual abilities 
Visual skills are needed to recognize, understand and analyze the text that is seen by an 
individual. In order to read, a healthy vision is necessary. It helps a reader to recall what 
he has seen. Without healthy vision: it is difficult to see any print which certainly 
influences language learning. !_earners must also be trained in left /right or right left 
orientation. English and Hindi begin from left and move to right. Urdu, Arabic. Persian 
and some other languages arc right 'left oriented while some languages like Chinese move 
from top to bottom. A learner must learn to move his eyes to maintain the pace. It is only 
when the eyes become stationary that they receive signal from the page and take in the 
information (words, phrase and sentence) to read. When the eye 'stops' to take in the 
'text' to read: this 'stop is termed as fixation. The fewer fixations made in any line of 
reading the greater is the speed (fluency) of the reader and better comprehension .:Another 
feature ref visual ability is Visual memory. Moyle (1963) suggests that: 
In order to read a child is not merely required to perceive words but also 
recognize them. i.e.. he must be able to relate the new perception to 
previous perceptual experience. 
(Ihid: 58) 
1.3.4 Auditory abilities 
A learner gets introduced to a language by hearing. lt'a child's hearing is defccti~e or the 
speech he hears is slurred and indistinct then his language growth will be delayed and the 
ability to discriminate between two sounds will be damaged. Moyle (1968) explains: 
It would seem to be an impossibility to conjecture up a purely 
visual image ofa word completely divorced from sound. 
(Ibid: 60) 
All language learning begins by listening and person's on efforts to reproduce speech. It 
can be seen, therefore, that speech detects in a person will result in retardation of his 
language development and in his ability to distinguish constituent speech sounds of' 
others. 
1.3.5 Physical factors 
The setting in «hich learning occurs effects learner's motivation. A learner should be 
physically and mentally fit. Concentration and determination are the key factors for 
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ettectivc learning. A disabled learner requires specialized sets of methods and instructions 
«hictt are ditfcrcnt from a normal learners needs. 
1.3.6 Environmental influences 
Movie ( I96S) says that learners need stimulating atmosphere at home where a child can 
explore and converse with his parents who encourage his experiments and curiosity. She 
tunher states that 
Neither the socio-economic status nor even the intelligence of the 
parents arc t6olprooI' instruments for the assessment of the 
ftelpfitmess and svmpathv of' the parents towards their children's 
academic progress. 
(Ibid: 63) 
1.3.7 Emotional factors 
Motivation is the most important factor in learning to read. Reading is getting meaning 
from the text. For comprehension, concentration and interest along with reading readiness 
is necessary to gain - reading confidence'. A learner \\ ith loin anxiety learns faster than the 
learner with high anxiety. Positive attitude. determination and confidence are necessary 
t r learninu to read. 
1.4 Traditional methods of teaching reading 
No method or approach is perfect or conredt. Method: and approaches are significant with 
the applicability and suitability of' their implementation with better output. Learners vary 
in learning styles. needs, proficiency and settings. To support the argument, Moyle (1968) 
adds: 
.....the process of learning to read is such it complex mixture of individual 
abilities, skills and persona lit)' traits. On the one hand, the teacher must 
have a thorough knowledge of children as individual and on the other an 
understanding of not only the techniques involved in various teaching 
methods, but also of the advantages and disadvantages involved. 
(Ibid: 25) 
A teacher may like to try each one method for a few weeks and record the results or he 
can combine two or more methods together like the 'phonics' and the 'look and say' 
method. Creativity is very important to keep any child's interest and enthusiasm at all 
times. 
1.4.1 The Alphabet method / Initial teaching alphabet (ita) 
Learning to read in a language begins by learning the alphabets of the language. John 
Hart was the first to criticize the teaching of "alphabetic" method of teaching reading. 
Fries (1962) elucidates that in 1570 John Hart applied the materials of his earlier writing 
to the teaching of reading in a little book entitled ::1 met/,ode or co,nf ortahle beginning 
for all vnlearned, where/n' they mar bee taught to read English , in a i'en .chart time It'rth 
pleasure'. Fries (1980) further elaborates that Hart clarified his objection for teaching 
reading by alphabetic method. Hart (1570) cited in Fries (1962) states that 
they [ the letters] are misnamed much from their of ices and natures, 
whereby the desirous are much the more hindered from learning to reade, 
though they were neuer so willing`. 
(Fries 1962: 9) 
1-fart's method also takes account of the diversity of sounds attaching to some of the 
letters and provides certain special symbols so that his spelling follows the rule of each 
symbol having only one sound and the same sound having only one symbol. Ills method 
is a "phonic" approach to teaching reading because he used a consistent "phonetic" 
alphabet. 
This method aimed to teach alphabets to learners. Designed in 1837 by Isaac Pitman this 
phonetic system was used in American schools in the I850s using the name '1'honotopv' 
meaning 'printing by sound'. Later Sir James Pitman redesigned the alphabets in the 
1850s and titled the alphabets The Augmented Roman Alphabet'. The alphabets were 
being used for early stages of teaching reading. 
(Moyle 1968:76) 
1.4.2 The Phonic method 
The phonic method is probably the best known and widely used method to teach reading 
and writing in English language. Initially in this method, the learners are taught the 
alphabets. Then they learn the names of the letters and their corresponding sounds. Once 
they learn the sounds of the letter, they are taught to blend two letters together to make 
simple words then three letters, then four and so forth. See table A that follows 
The words of the book are spelled in the same gray as used by John Hart in his book in 1570. 
The spelling in this quote should not be considered incorrect. The words are spelled in the same way by 
John Hart. 
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Table A 
a-t i-t o-n i-f b-e m-c n-o w-e i-n h-e 
c-a-t s-a-t m-a-t f-a-t 	p-a-t r-a-t c-a-r g-o-d m-c-a 
f-I-a-I 	p-1-a-t 	-h-a-t 	s-p-i-t 	g-r-i-t 	s-I-i-t 
For beginners to learn the phonic method, they need phonically written books using 
regular words that are interesting to them. Each word must be sounded out by the learner 
in order to recognize the letter with its sound. 
e.g. 	1. The cat sat on the mat 
2. The lien is in a pen. 
Often learners are taught to concentrate on sounding the words and then blending the 
sounds to pronounce the words, which makes this process boring for learners. The 
teachers ought to explain the meaning or expound on the words to keep interest and 
enthusiasm for learning. Using the phonic method, most learners learn to read basic words 
and sentences within three to six months. The phonic system had been used successfirl ly 
in the USA and Europe for many years to [each children how to read. It equips the 
students with tools to expand their vocabulary. An alphabet table uses each letter sound. 
See table B: 
Table B 
tape antelope armadillo bear civet cat deer 
emu elephant fox gerbil goldfish ,hippo ibis 
inchworm yagu❑r  kangaroo lizard mno key night gael akupi 	] 
peacock uaiL rabbit 	,snake ( tiger unicorn 
U 
umbrella 	'vole 
uncle 
walrus o butterfly yak zebra 
is 
Using symbols on top of the following letters will siniplify the letter sounds. See table C 
below: 
Table C 
a 	ape 	c 	civet a 	emu 9 	gerbil 
Q 	antelope 	c 	cat C 	elephant g 	goldfish 
armadillo 
ibis o okapi u 	unicorn y 	as in butterfly 
i 	inchworm o ostrich u 	umbrella bird y 	yali 
(Source: -.%ww.teachinhtreasures.corn) 
1.4.3 The Word method 
'I'hc word method to tcach reading appeared early in the 19th century. During the period it 
was insisted that learning to recognize and pronounce letters in combination must be built 
up through practice upon units that have meaning for the readers i.e., the 'real words' 
should be practiced. It emphasized that learning to recognize and pronounce letters in 
combination must be built up through practicing words. The word method was aimed to 
teach reading while taking into account the meaning. It was not encouraged to use 
sequences of two or three letters at the beginning which represented the syllable but did 
not make "words". Few of the 19th century books used "objective exercise" in which 
small pictures were inserted for key words. Some of the books of the 19th century that 
widely used word method approach are: 
1) Webb Series —published in 1850 
2) Butler's Series — published in 1883 (used word method with phonic method) 
3) The `icGuflcy Readers - published in 1830 
(Fries 1962: 16-20) 
These books combined the phonic and word method or word method alone: 
a) Word method teaches the pupil to identify the words placed at the head of the 
exercises. This method teaches the spelling of words. 
b) Phonic and word method combined: This method teaches learners to identify 
words and read sentences as above. The learners are taught the words in each 
lesson as words. then the elementary sounds, then the names of the letters and 
spelling. Moyle (1968), Fries (1962) 
1.4.4 Look and say method 
With the 'look and say' method, children learn to recognize whole words or sentences 
rather than individual sounds. Learners look at a word v hich the teacher produces, and in 
turn, will repeat the sound (the word). Flashcards with individual words written on them 
are used for this method often accompanied with a related picture. When the word is not 
presented with a picture. the learners make a wild guess trying to remember what sound 
the teacher had made previously. It would be more effective if the teachers include 
pictures. With this method, it is also suitable to use short sentences rather than individual 
words. Write a short sentence below the picture. Say the sentence and ask the learners to 
repeat it while pointing and looking at each individual word as the learners repeat what 
the teacher had said. By making word cards a teacher could give different sentences for 
practice. Learners learn by seeing each word card, first they learn individual words and 
then laying the word cards together they form a sentence. Teacher have to make several 
word cards using the same word: e.g., the - and in order to form proper sentences. 
N 
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Example: 
• This is the rat. 
• The cap of the rat is yellow and red. 
• The hand is in the pocket. 
• The dress of the rat is red. 
I. he look-say or vhole-language approach (also known as "psycholinguistics") was 
developed by modern psychologists. This method does not encourage the students to use 
tools used in the Phonics system but teaches them to learn through rote memorization. 
Students could become poor readers due to being (arced to "learn to read" with the 
look-see methods, but if the learners are taught by a skilled teacher who could combine 
both the methods, it would benefit the learners enormously. 
(Adapted from teaching treasures) 
1.4.5 The Sentence method 
In 1850, A.B. Farnham, an American reading expert advocated this approach. This 
approach through the "whole sentence" was well conceived and thoroughly worked out in 
a teachable program. Farnham (1850) cited in Fries (1960) laid emphasis on getting of 
the "thought" the tir5t aim of reading, and demands that every technique and method used 
in teaching reading must contribute to the pupil's ,grkmth in habits of " thought reading". 
With Farnham's advocacy, learner's experience had begun to be used as a resource to 
comprehend the text. 
1.4.6 The language experience approach 
This particular method actually uses student's own words to help them read. Learners may 
draw a picture of a man in the car. The teacher would write underneath the drawing; Man 
is in the car. The teacher may collect drawings of their learners to write a short sentence 
underneath each drawing or the teacher may show some pictures to the students. For 
example: 
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1) A picture of a park could be read; 
i4 a went to the park. 
2) A picture of a cat could be read; 
1/it' cut sett nil the mat. 
3) A picture of walking the dog could be read; 
.glum wulkv the clog to the pork. 
The teacher writes underneath the drawing, the description that the learners give for the 
drawing. This way, the learners remember much better what is written. First the teacher 
writes every word and sentence. Slowly the learners begin to trace over the words that are 
written and finall% the write the words and sentences themselves. Some teachers use this 
method as a first approach to reading in order to help their students understand what they 
have drawn and what the teacher has written. The language experience approach supports 
children's concept development and vocabulary growth while offering many opportunities 
for meaningful reading and writing activities using personal experiences and oral 
language. 
1.4.7 The Context support method 
~1 hen learners are learning io read, it is important to choose books that are really 
interesting for them. if boys like cars, choose it book with pictures and simple words 
about cars. Flits keeps their interest and they enjoy learning to read. If girls like dolls, 
obtain it hook with pictures of dolls and simple words. Again, it encourages enthusiasm 
because they are actually looking at something they can relate to. Some books are 
especially written to support this method of learning. There are longer sentence on one 
side of the page while the other side has a single word or two to three words. The teacher 
may like to try this method of long and short text or may combine it with one or all of the 
other methods above. Most children learn to read reasonably well between the ages of 
tour and eight. 
1.5 Current trends in teaching reading 
Krishna Kumar (2008) asserts: 
Good teaching always situates learning in the child's context, whatever the 
topic... teaching succeeds \%hen it oilers a 'taste of understanding' which is 
wholesome, creative and enjoyable. 
In 2007, National Council of Educational Research and 'training (NCER"I'), New Delhi 
set up a Reading Cell in order to provide academic support to the Sarva Shiksha Abhiyan 
(SSA) for improvement in the pedagogy of reading in Classes I and II. The aim of 
developing NCERT's reading cell is to develop graded series divided into lour levels. The 
idea is to give children the joy of negotiating a book and finding another one slightly 
more challenging. Reading Development Cell is housed in the Central Institute of 
Educational Technology (CIET) — a constituent unit of NCERT. The idea behind setting 
up of reading cell is to ensure that modern technology is actively used for promotion and 
advocacy ofa new approach to the teaching ol'reading in early primary classes. NCERT 
decided to focus on reading because it is the heart of every subject and children's overall 
progress depends on their ability to read and to derive joy from reading. Contrary to this, 
the methods used for the teaching of reading in the early classes were quite obsolete and 
incapable of sustaining the child's motivation. Rather, these traditional methods turn 
reading into a chore. 
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Kumar (2008) exemplifies by saying: 
• N isit arty primary school and you vv ill ine\ itably hear collective chanting of the 
letters of the alphabet. The whole process is so irrational and exhausting that it is 
hardly surprising to find children unable to read comfortably even in Class V. 
Even those children %%ho succeed in Icarnlnu how to read don't become habitual 
readers. 
Criticizing the traditional approaches to teach reading, he maintains that the traditional 
methods do not alloN% the learner to recognize his 'search for meaning'. Modern 
pedagovies of reading la\ stress on starting with 'meaningful units', such as 'words' and 
sentences' and bring in analytic features of language later. Emphasis is also laid on 
linking reading with 'storytelling' and children's oven 'emoti\e writing'. Children want to 
make sense of the world in every activity. He maintains: 
Children's introduction to reading should enable them to expand the scope of their 
innate linguistic competence. in an atmosphere of joy and encouragement. 
(Kumar: 2008) 
The perspective of National Curriculum Framework (NCF) - 2005 is to make learning an 
enjoyable activity which recommends language across the curriculum perspective. Kumar 
(2008) further proclaims that 
Good teaching always situates learning in the child's context, whatever the topic 
of the subject is. To use a term of Professor Yashpal, who led the NCF process, 
has coined, teaching succeeds when it oilers a 'taste of understanding' which is 
wholesome, creative and enjoyable. If this does not happen, schools will only 
traumatize children with a burden of information and the fear of failure or 
unsatisfactory performance in the examination. 
1.6 Proficiency in second language 
Learning any language is a complex process. It is easier to speak but difficult to learn to 
read and write. Many readers read fluently in their mother tongue. The reading habits of 
mother tongue assisti 1ntluence the reading in second language. It is assumed that the 
learners, who are proficient in reading in L1, learn to read in SL/F1, much easier as 
compared to those who do not read in their MT. I-Iowever. this notion has been criticized 
by many linguists. It is not only the MT of the learners that influence the second language 
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learning habits, it is the language he is exposed to at the very beginning stage of language 
acquisition, it could be the language of the country he is residing or the amount of 
exposure he is getting in the language. 
The variables that affect the second language developments are the major proponent in 
learning behavior. Cummins et al. (1993) conducted a study to determine the effects of 
'social and individual factors' in the development of bilingual proficiency. The study was 
conducted on Portuguese-Canadian students in Toronto to determine the relationship 
between language use patterns, language attitudes and bilingual proficiency. The sample 
of study consisted of students studying in Portuguese heritage language program in 
Toronto. They were natives of Portugal migrated to Canada. It concluded that attitude is 
significant in learning SL. The students expressed desire to be fluent speakers of 
Portuguese. English and French. showed inclination towards Canadian and Portuguese 
culture and was comfortable vs ith their "dual identity" as Portuguese-Canadians. They 
favored English and regarded English as the important language to communicate outside 
their community. 
(Cummins 1993: 121-1 22 ) 
L_7 Proficiency_ in second Ianguage reading 
Traditional practice of teaching second language followed Grammar Translation Method 
(GTM) which reigned from 1840 to 1950. In GTM, the goal of language learning was to 
be able to read and write. Rote memorization of grammar rules and formulating sentences 
based on the learnt rules. The emphasis had always been on grammar and sentence 
structures. GTM faced criticism because the learners remained inefficient in performing 
situational task. They .%,ere deficient in speaking and writing creatively. Language 
teachers recognized the need of performance in language. With the need of refhrining new 
methods and approaches to teach foreign language, reform movement gained recognition. 
Efforts were made to improve and develop methods of language teaching in a scientific 
manner. During 1880s eminent scholars Henry Sweet and Wilhelm Victor established 
branch of phonetics. In ISS6. il'A was designed to teach sounds of language in more 
appropriate and actual ways. The emphasis was laid on all the four skills. Proficiency in 
literal terms means aptitude and skill to perform a task. In context of language teaching 
the terns 'proficiency' applies to the ability to use language skills effectively, efficiently 
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to perform day-to-day language functions. Using appropriate vocabulary, sentence 
structure, context and accuracy in forinulatingg sentence are the features of proficiency in 
SL. Gaining proficiency in SL have innumerable benefits. Reading in SL consolidates 
learning in all the skills. It helps to increase knowledge of vocabulary, grammar and SL 
culture by exposure to the language. 1)ay (1993) agrees by saying: 
Becoming an effective and fluent reader in another language is to acquire a lite-
long skill, one that helps the students maintain it competence and fluency in the 
target language that ma 	'ell outlast competence and fluency in speaking. 
listening and writing. 
(Day 1993: ix) 
Ausubel (1963) cited in Sal a ( 1979) emphasized that 'the structure of subject should 
provide 'optimal anchorage' to the learners which is essential to comprehend the text. The 
subject to be taught to the learners should be briefed so. that it can act as an 'advance 
organizer' and provide the required 'anchorage' to the learners. 
The significance of teaching logical relationship is stressed in teaching advanced EFL 
group. Logical sequences are the thread of coherence because without cohesion there is 
no coherence. Salhva (1979) maintains that besides the knowledge of logical sequence, 
relationship between sentences is also essential to he taught. Recognizing lexical 
structural relationship, the total comprehension of a reading text involves: 
1) The skill to glean the ideas that the author is discussing. 
2) The skill to extract the organizational pattern the author has used to express his ideas. 
The new trend of reading as mentioned by Kumar (2008) reflects that reading is 
'searching for meaning to get the actual in-depth meaning. For comprehension skills, 
De Boer and Dallmann (1960) have given the following procedures for teaching a learner 
o comprehend the text: 
1. Finding the main idea 
2. Selecting significant details 
3. Reading to answer questions 
4. Making summaries and organizing materials 
5. Arriving at ;generalizations and coming to conclusions 
6. Following directions 
7. Predicting outcomes 
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S. Evaluating what is read 
9. Reading graphical materials 
10. Getting the meaning of phrases 
11. Comprehending sentences 
12. Comprehending paragraphs 
(De Boer and Dallmann 1960:146) 
Teaching reading requires awareness of the strategies that are essential for L2 learners. 
the texts that learners are taught usually consist of lessons that are beyond their linguistic 
abilities. Often the text is culturally dissimilar which is difficult to comprehend for a 
regional learner. The other reasons may be inadequate and unfamiliar vocabulary, 
inadequate grammar and syntactic skills. Memory experts like Kintsch and Rawson 
(2005) claim that working memory is one of the reasons for poor comprehension of 
learners. The structures and representation of words and sounds must be stored in 
memory while processing the other text materials. A teacher often resorts to find methods 
that could solve the problem. While teaching any text, teacher can modify the text to 
rectify difficulties by simplifying it. Developing comprehension of learners by making* it 
tit to their linguistic competence increases their reading ability and confidence. 
1.8 Technical skills of teaching in teacher education program 
With the development in applied linguistics and teaching, there has been a significant 
prominence in the issues related to teacher education. Some of the areas to which Applied 
Linguistics have focused its attention in recent years include second language teaching 
and cross-cultural linguistics, language use in specific contexts and maintenance of 
endangered languages and dialects (Miller 2003). Teaching SL remains a challenge to 
teachers especially when SL teachers deal with L2 learners. Teacher education is pivotal 
in language teaching. Teachers need regular training in their protcssional careers for 
smooth and effective performance in the class. Technical skills of teaching are the skills 
that make a teacher protessional and efficient in dealing with any group of learners. Such 
a teacher constantly applies various strategies that he has devised for the class. These 
skills are essential aspects of teaching behavior of teachers that are considered to be 
particularly effective in facilitating desired learning in L1 and L2 learners (Aggarwall 
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1988). An Austrian team of authors (Turney et.al 1973 cited in Aggarwall 1988:55) 
developed a system of classifying leaching skills corder which the following seven 
categories have emerged: 
I. Motivational Skill 
2. Presentation and Communication Skills 
3. Question Skills 
4. Skills nfsmall group and individual instruction 
5. Developing student thinking 
6. Evaluative Skills 
7. Classroom management and discipline 
Other technical and professional skills required in a teacher are: 
1. Ability to apply current strategies in class 
2- Adaptability in the way of teaching 
3 Ability to use technical devices such as computers to build interaction and create 
networking among colleagues 
4. Using questions in class to raise student interest in the topic of study 
Modern amenities are becoming available to teachers whore they can prepare their lesson 
plan. Teaching the learners, using non-text materials have been in use since the learning 
began. Nevertheless, the uses of computers in learning programs have shown progressive 
results. Computer Assisted Language Instruction (CALI) was frequently used in 1960s; 
the learners responded to the stimuli on screen and received positive and negative 
feedback. CALI lessons do facilitate learning but to some extent because it does not 
provide much room for learners' invokement and interaction. Computer Assisted 
Language Learning (CALL) and Computer Assisted Language Teaching (CALT) is the 
extended and improved program of CALL. Various ICT resources, videos, tapes, software 
programs and DVDs are in use to teach and provide interactive environment. Tickoo 
(2003) mentions that these modern aids arc extremely useful to teach vocabulary, word 
grammar. word collocation moreover these are 'capable of helping learners discover and 
'build rules' and their applications for themselves. ('ALL is widely used in educational 
selling, in teleconferencing, which makes it feasible for teachers and learners ttom distant 
places to interact, learn, share and contribute their ideas with the people on the topics of 
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similar interests. In-service and continuing education of teachers using these tools is 
indispensable for lifelong professional development of teachers. As observed in National 
Policy on Education in 1986: 
Teacher education is a continuous process and its pre-service and 
In-service components are inseparable. 
(Au~marwall 1988: 72) 
Teachers are the resource persons to the students. Shulman (1986) cited in Hubbard and 
Levy (2006) established the tiillowing categories that a teacher should he familiar with to 
teach the class. 
1.8.1 Content Kno~tiledge: A teacher should have command over the content that 
he is expected to teach. Without essential knowledge of the topic, the teaching 
would be disorganized, ambiguous and this laxity would demoralize the 
teachers which ultimately effects student's learning. For better learning, it is 
essential that learners have confidence and reliability on their teachers. 
1.8.2 General Pedagogical Knowledge: Teaching is an art. It does not require to be 
taught to people. %cost of the teachers usually have internal aptitudes of 
dealing with their learners. however. it is necessary to learn the basic 
universal teaching techniques that help in effective teaching. 
1.8.3 Curriculum Knowledge: Syllabus is the planning of what has to be taught in 
a limited period of time. Curriculum varies with time and space. With the 
awareness about the contents teaching could be conducted in an organized 
manner. 
1.8.4 Knowledge of learners: Learners' age, needs, efficiency of learning, socio-
economic background and learning styles are the categories that a teacher 
should know in advance to prepare lesson plan accordingly. 
1.8.5 Knowledge of Educational contexts: The facilities available for promoting 
learning help learners and teachers in achieving their goal. These facilities 
promote motivation and develop interest in learning. 
1.8.6 Knowledge of Educational ends: What has to be taught needs to be decided 
hetbre implementing it in the class. Levy and Hubbard (2006) maintain that 
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the knowledge of educational ends provides guidelines for thinking about 
teacher training and classroom execution. 
Knowledge of %%- hat to teach does not mean that the teacher is aware of dealing with 
contextual issue, how to teach is equally significant in language teaching context. 
- Teaching the class does not really mean teaching the students simply what they do not 
know, it also includes knim ing the students' needs and how they ought to be taught. 
Freeman (1996:90) cited in Slaouti and Niotteram maintains that 
Knowing how to teach does not simply entail behavioral knowledge of how to do 
particular things in the classroom; it involves a cognitive clinmcilsion that links 
thought with activity, centering on the context embedded, interpretive process of 
knowing what to do. 
(Levy and Hubbard 2006:88) 
Refresher courses are of utmost importance and should be provided for all types of 
teachers but particularly for those in remote rural areas. Facilities should be provided for 
research and selected teachers should be encouraged to study educational methods in 
foreign countries. Several studies ha%c been conducted related to teacher education in 
AMU to assess and evaluate the significance of teacher training program. 
Surti ( 1977) conducted a study to identify teachers' attitude to,.\ards their procession. She 
found that fresh and trained teachers have more favorable attitude. which declines during 
the middle years of service and is further declined as the teachers approach the last 4 or 5 
years of their services. Experience is directly related to salary. As the years of experience 
of the teachers increase, salaries also increase correspondingly. She further suggests that 
'experience and attitude' to\%ards teaching have a curvilinear relationship. 
Ahmed (1983) asserts that in the formal institution (school, college and universities) the 
teacher occupies an important position. lie confirms by saying that 
The teacher actively shares the responsibility for reconstructing a social order, the 
values and traditional beliefs according to the demanding situation. (p-3) 
Other related studies on teacher education were conducted by Rauf (1981), Sharique 
(19S1) and Siddiqui (2001 ). 
L9 The teaching Qf reading 
Edwards (2006) elaborates the importance of reading in the life of every learner by saying 
that 
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Learning to read is at the heart of primary learning and teaching is the foundation 
for success in school. Being an enthusiastic and motivated reader who reads for 
pleasure and inspiration can have positive impact on us all the way through our 
lives. (p-36) 
Nonetheless, teaching reading takes on the similar role; a teacher can impart the learners 
the technicalities of reading by teaching them the strategies, which are necessary to read 
to get the meaning. The following are the ways in which a teacher can impart the reading 
habit among their students (Nation: 2009). 
(a) Shared reading: In shared reading, the learners are taught to read by sharing the 
same book. The book, which is being read, can be seen and shared by other learners. They 
respond and express their understanding freely. 
(b) Guided reading: In guided reading, the learners are monitored while they are 
reading. The learners are guided when they are involved in several tasks. This is done to 
ensure their involvement in the text. 
(c) Independent reading: Independent reading involved making the learners read in 
class or outside the class for nurturing them to read on their own. It is done to make them 
individual readers. Independent reading also develops fluency. 
Proficiency in language demands imugration of language skills that require adequate 
practice throughout the learning program. In recent times, many teachers are looking for 
innovative methods to make the classrooms more learner-centered. Teachers' efficiency, 
dedication and professionalism have equal force in snaking learning exciting and 
interesting for Learners. 
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Chapter Two 	 Status, Types and Techniques of Reading in ESL 
2.1 Reading 
Teaching and learning EFL have been gaining prominence in ESL countries. In order to 
communicate and interact with native speakers it has become necessary to learn the 
essential skills of language. Due to globalization and increase in trade between the 
nations, there has been a significant rise in learning English. People are more curious to 
learn the language of trade, the lin.zua franca of the world, the language that establishes 
contacts with the developing nations. The knowledge of the language of the world is 
advantageous since it opens many doors of opportunities. It leads the access to literature, 
better job opportunities, higher education and extension of knowledge of different 
cultures. To learn language, mastery over the four basic skills is indispensable. Acquiring 
language requires learning the four skills (LSRW) and other sub-skills, which ultimately 
make learners proficient performers in L2. Acquiring accuracy, fluency and mastery in 
language by learning and practicing the tour basic skills makes learning of' language 
organized. The natural order of learning a language is Listening, Speaking, Reading and 
Writ ing. 
Ever' language needs a sequence to follow that promises the accomplishment of the 
target language. Disorder in any of the sequence would disturb the entire chain of learning 
language. Listening follows speaking that entails reading and writing. Listening and 
reading display similar characteristics, as both the skills require comprehension of the 
text. Speaking and writing are productive skills that follow the two skills. While learning 
a language, all the skills are essential because they are integrated with each other. 
Learning to read is determined by learning strategies to comprehend reading materials. 
Reading is the skill that is extensively recommended in the field of language learning. It 
is the skill that broadens learning horizon. A reader has access to the resources of 
knowledge that he requires by employing his reading skill. Reading is the skill associated 
with academic institute .Therefore, it is significant to know, what is Reading? 
Reading means getting information from letters. symbols and pictures written printed on 
paper or embossed on paper by raised dots. inscribed on stones or drawn on it paper or 
board. The eyes read and hands do the reading by touch for blind while the mind 
processes the information it receives and decodes the meaning. 
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Writing is representation of the symbols in the printed form to bring the idea, concept, or 
notion into visual form. Reading brings these ideas, concepts or notions into some sort of 
sound. Reading is a thinking activity. The purpose of learning to read is to learn about 
new things written in different languages and on variety of subjects. Reading imparts 
wisdom to human race. Reading is acquiring knowledge about the phonemes, 
orthographic structures, graphemes. word-order, sentence structure etc. A reader has to be 
aware of the knowledge of the context in which the language is used, the culture of the 
language in which it is presented and the signification and value of the language used. A 
reader uses various skills in decoding the meaning of untamiliar words. He looks for 
morphemes and semantics, syntax and context cues to derive meaning from the text. The 
reader activates the background knowledge to interpret and comprehend the words and 
sentences. The significant facet of reading is comprehension. Comprehension is the 
intellectual capacity of the reader. Comprehension is not getting meaning from the page, 
instead it lies in how the reader perceives and applies his schemata to the text. Smith cited 
in TESOL Newsletter (1 986) defines comprehension as: 
Relating new experience to the already known. (p.1) 
He adds that there are certain concepts that the reader has in mind. When a reader reads, 
he puts forward those concepts to test the anticipations, guesses and predictions. When 
these anticipations are confirmed, it is then that a reader comprehends the text. The 
confirmation of these anticipations is significant to understand the text. Reading is 
acquiring knowledge, contributing ideas and progressing in communication. Reading 
means comprehending the text. Lewis (1978) states: 
Reading is not actually done with the eyes, it is a mental activity. It is done with 
the mind acting as sensory extensions of the brain, as transmitting belt carrying 
images of words to the brain. 
(Ibid: 52) 
lie further says: 
Blind people can read though they have lost or never had the use of their eyes. 
Their fingers become the sensory extensions of their brains. 
(Ibid) 
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Badrawi (1992) explains reading thus 
Reading is both a process and it product. It is more than just receiving meaning in 
a literal sense. It involves bringing an individual's entire life experience and 
thinking powers to bear to understand what the writer has encoded. Thus. prior 
sensory experiences provide the basis for comprehending what is read.(p-16) 
Reading is an activity that exposes the reader to the unknown world if the reading is done 
earnestly. Jordan and Mackay (1979) opine: 
Reading. like I.istening. is a receptive skill. Like listening.*., reading involves the 
use of incomplete data input in predicting and anticipating what probably follows-
what the receiver has not vet heard or seen. Input is phonetic for the listener and 
graphic for the reader. but for the good reader there seems to be no intermediate 
phonological level of processing. 
(Jordan and Mackay 1979:26) 
Learning a language is an ongoing process. It takes place at many levels consequently: 
learners are acquainted and trained in all the elements of language learning. Aukerman 
(1981) cited in Badrawi (1992) has divided the process of learning into four major 
categories: 
2.2 Categories of learning 
2.2.1 Perceptual Learning: It is the ability to perceive the ohjccts in the first place at the 
outer level and in the second place at the inner level. Aukerman in Badrawi (1992) 
explains: 
Perceptual learning is the ability to progress in establishing perceptual 
discrimination, first of gross shapes, objects, people, and places etc., and then of 
finer shapes, such as letters and words. 	 (Ibid: 16) 
2.2.2 Associative Learning: Associating the letters and symbols with their related 
sounds and meaning to establish a link between the printed word and the spoken form. 
Each letter has various spoken form and every picture has different interpretation. The 
context determines the meaning and suggests association. She emphasizes: 
There are, however, so many variables in the associative learning that it is 
impossible to predict exactly how much repetition each individual will need (it' 
any) to establish a connection between a printed word and its spoken counterpart. 
Intelligence, past experiences, motivation, physical alertness, etc., is some of the 
variables in the associative process of learning to read. 
(Ibid) 
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Any learner with limited background knowledge and less exposure is likely to have a 
negative eftect in developing association with letters and symbols. 'I'o develop associative 
value it is suggested to read widely and extensively. 
2.2.3 Cognitive Learning: Reading is a cognitive process. A reader is thinking while 
involved in the task. Reading stimulates mind and in response, the mind suggests meaning 
to the reader. Cognitive learning is the ability to relate the existing knowledge with the 
new knowledge. It is a higher level of learning where the learners begin to compare and 
contrast the new knowledge with the existing knowledge. She further suggests: 
It involves comparing, recognizing similarities and differences, evaluating and 
interpreting learning values, and truths in keeping with reality. 
(Ibid) 
Learners learn and interpret differently as they have varied experiences and knowledge. It 
depends upon the application of their vast and varied experiences they bring into learning 
that eventually determines the cognitive learning. 
2.2.4 Affective Learning: Most learning is done when the learners enjoy learning. 
Makin* the learning pleasurable and motivating increases the rate of learning, the learners 
have positive attitude and low anxiety. She elaborates: 
In reading this takes place when the reader's emotions are aroused by the printed 
word. Joy, delight, excitement and so on act as satisfiers to quicken and deepen 
the learning process. 
(Ibid: 17) 
Not a long passage but a small word could be used to sensitize the learning. Affective 
learning involves all the categories, it is at this stage of affective learning when the 
meaning is driven from the text and the learner interprets meaning. 
2.3 Types of reading 
2.3.1 Intensive Reading 
Intensive reading invokes extraction of specific information. "I'his is an accuracy activity, 
which includes reading for detail. These different ways of reading are not mutually 
exclusive, a reader often skims through a passage to see what it is about before deciding 
whether it is worth scanning a particular paragraph for the information one is looking for. 
In real life, our reading purposes constantly vary and therefore, when devising exercises, 
one should vary the questions and the activities according to the type of text studied and 
the purpose in reading. it. When working on a page of classified advertisements, for 
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instance, it would be highly artificial to propose exercises requiring the detailed 
comprehension of every single advertisement. 'Ibis would only discourage students and 
prevent them from developing reading strategies adapted to the true purpose of their 
reading. 
2.3.2 Extensive Reading 
In extensive reading, the habit of reading is developed. This involves the ability to read 
quickly. Extensive reading is the mature rapid reading where the readers read silently 
with fluency and comprehension. Extensive reading may be employed when there are 
abundant materials to read such as to study for exams, preparing assignments or reading 
for pleasure. Munby (1979) states: 
Extensive reading skills are not concerned with a detailed examination of the text 
but involve, for example reading for some specially required information or to get 
the gist of or general picture of the passage. chapter and book. (p.143) 
For extensive reading, (irellet (1981) suggests: 
.......reading longer passages. texts, usually for one's own pleasure. This is 
fluency activity, mainly involving global understanding. (p.4-5) 
Efficient reading is an essential qualification for success in today's world. C'reating an 
awareness of reading flexibility and developing the strategies for awareness are among 
the most useful contributions to be made for creating responsiveness towards reading in 
learner's life. Reading a text does not always mean understanding everything and every 
word in the content. The text should be made more explicit and interesting for learners to 
read. Learners ought to he taught to apply their implicit knowledge of' LI and 1.2 in 
comprehending the text. 
Flexibility involves adjusting strategy to purpose and these strategies do not simply 
develop naturally from intensive reading. The development of these strategies requires a 
great deal of practice in different sub-skills, which should be developed in EFL reading 
classes with plenty of out of class practice. This means developing students linguistic 
awareness as well as assigning reading exercises. Reading classes should involve teaching 
of reading sub-skills that will best help the students to consciously select and effectively 
use the most appropriate technique for any reading task. Elaborating extensive reading 
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Nuttal (2002) says: 
Extensive reading is the reading (lone leisurely outside the class. Getting students 
to read extensively is the easiest and most effective way of improving their 
reading skills. It is much easier to teach in favorable climate, where reading is 
valued not only as an educational tool, but as a source of enjoyment. (p.127) 
Kembo (1 993) explains: 
Extensive reading refers to the less rigorously supervised reading that pupils will 
do both in and outside the classroom. The texts read will normally be those of 
their own choosing. even though the teacher's guidance will be crucial at the 
beginning. (p.36) 
Extensive Reading is done in informal environment. The aim of engaging learners in the 
text is to generate interest among readers for reading. Extensive reading develops 
vocabulary, confidence in speaking, listening skills and writing skills. It is further 
explained by Nuttal (2002) 
For extensive reading, the criteria of readability and suitability of content are even 
more important than for use in class, because we expect the students to read the 
books on their own. (p.131) 
Richard. R.Da% (2004) describes two writing acti\ itias for developing extensive reading: 
2.3.2. (i) Timed Repeated Thinking and Writing (TRT'W): In extensive reading. the 
students are not usually asked to ans\\er the luesilon about the hooks they have read. In 
extensive reading. the students read to develop their habit of reading. Richard (2004) 
asserts that, in the activity the students write freely without thinking about grammar, 
sentence structure, spelling or punctuation. They are asked to w rite after thinking for a 
short while. TR'I W help students to get started to write about what they have read. 
Moreover, the students are instructed to write only on the topics or the books they have 
read. 
2.3.2.(ii) Timed Repeated Skimming and Writing (TRS`W'):The students are 
instructed to read a text t'or one or two minutes they mark the text when asked to stop, the 
actin ity to 'read and 'stop' is repeated twice or thrice. Repeated reading of the same text 
improves reading speed. After reading, they write about the text read at a given interval of 
time. 
Timed repeated activity helps learners improve their reading fluency. 
(Anderson and \Iakaau cited in Richard 2004: 9) 
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Besides this. Richard ( 004) explains 
Timed Repeated Skimming and Writing (TRSW) combines timed repeated 
reading with timed repeated writing. Instead of reading at a comfortable pace for 
overall understanding. students skim their books. Then they write about their 
books for a given period of time. The goals are to improve the skill of skimming, 
to help students with getting started in the writing process, and to help students 
become more fluent writers. 
(Ibid: 9) 
He strongly recommends ESL/ FFI. students to undergo extensive reading he asserts: 
Good things happen when EEL students read extensively. Studies show that they 
not only become fluent readers, but they also learn new words and expand their 
understanding of words they knew before. In addition, they write better, and their 
listening and speaking abilities improve. Extensive reading activities such as the 
two described in this article make student reading a resource for language practice 
in reading, vocabulary learning, listening, speaking, and writing. 
(Ibid: 10) 
Extensive reading is mainly a type of reading which helps in learning to read by reading a 
lot of material, which is interesting and easy to understand. To help foster extensive 
reading, students should be given materials that are interesting to the students. 
Commercial graded readers for intermediate ESI. reading serve the purpose. New 
materials should he given to them to read aloud. 
2.3.3 Skimming 
It is a kind of reading technique taken on to get the gist or general idea. It is often adopted 
while reading for general information. It is applied in reading to check whether the text 
needs detailed study and to see what the content of the text is about. Skimming is an 
activity of fluent reading. 
Lewis (2005) defines: 
...skimming is getting the essence of material without all of it- it involves 
judicious and selective skipping of nonessential or less essential matter. 
(Ibid: 160) 
In skimming, the insignificant words are avoided and all the meaning bearing elements 
are focused because they contain the information. 
Lewis (2005) exentplities. 
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Original text 
It was 2 All on a hot August night. In San Francisco suburb, a man 
lurched out of a bar and into his car, and roared northward at 80 miles an 
hour. Before police could stop the drink-crazed driver, he had crashed into 
another car and sent six persons to the hospital. 
Skimmed text 
2 AM. hot August night, San Francisco suburb, man lurched out of bar, 
into car, roared northward 80 miles. Before police stop drink-crazed driver, 
crashed another car, sent six persons hospital. 
(Ibid: 158) 
In the given examples above, out of the 50 words. 22 words are eliminated 
approximately. almost 40°% of the text has been skimmed. 
In skimming, the focus is to look around for phrase and content words such as noun, verb. 
adverb, adjective, synonym and antonym that communicate ideas, express thoughts and 
give the outline of the text. Lewis (2005) elaborates: 
In all the phrase-perception activity. the focus is to ignore unimportant words in 
order to respond to the meaning of a phrase in a single. split-second fixation. 
(Ibid) 
Skimming has three sub-skills: 
1. Slight skimming 
2. Partial skimming 
3. Complete skimming 
Slight skimming is instantaneous and unconscious. All the insignificant words and few 
content words are quickly skimmed to have a quick glance of the text. This activity 
operates at the superficial level of the text to catch the sight of a few content words to 
know the content of the text. 
Partial skimming is conscious skimming. The reader goes through the text to pick the 
main points, the details that support the theme. It is usually adopted \%,hen the reading 
material is long, when the reading becomes tiresome and the theme is unclear. The words 
that are catchy, and substantiate the text are read. Partial skimming is adopted when the 
text has to be read, and re-read. 
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Complete skimming is a conscious activity. The main content or the theme is looked for 
dropping all the details, examples and illustrations. The opening and the closing lines of 
the text are focused. It is usually adopted when there is scarcity of time to read the text. 
The most significant information is looked. It is best worked when there is need to 
review revise the text. 
Complete skimming is witnessed in preparing for examination, to recall/refresh points. 
Complete skimming can produce efficient and et'ective recall of the previously read 
sections of texts in minimum time with minimum effort and maximum success. While 
reading a text by skimming. all the sub-skills of skimming are used depending upon the 
need and content of the text. 
2.3.4 Scanning 
The text is read by scrutinizing the content of the text to search the required information. 
The text is inspected and skimmed when any insignificant information comes in the way. 
All the details in the text are scanned until the specific information is located. The reader 
is more focused, attentive to Let the information. It is generally adopted when looking 
into a directory. a catalogue, telephone and electricity hills and invoices. It is also useful 
in looking tror a date. a number. short phrases or key words containing information. 
2.3.5 Critical Reading 
By critically analyzing the text, the information in the text is evaluated to determine the 
acceptability of the driven meaning. Here the writer's intended meaning is compared with 
the reader's understanding of the text to evaluate the meanings to come to conclusion. 
Clarke and Silberstein (1979: 56) explain: 
Critical reading is required to push students beyond the "thorough 
comprehension" stage of reading, to encourage them to react to readings with the 
same critical judgments they probably exercise when reading in their native 
language. 
They further suggest that to build critical reading skills in learners, learners should be 
provided with the text that elicit point of' views in responses to the reading texts. They 
should be able to use references from the text to support their argument. In other words 
critical reading requires certain class discussion, interaction where the readers could react 
to the piece of text and present their judgments with evidences. 
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2.3.6 Digital Reading 
Digital reading is a new form of reading that has emerged with the development in 
technology. There are various materials read on Internet, SMS and e-books. Learners send 
and receive information on E-mails. which demand quick and efficient picking and 
understanding of message. Lately abundant materials have emerged in digital form. \`pith 
the emergence of laptops. tablets and smart phones. digital reading has become a new 
medium of reading. There are plenty of reading materials in the form of e-books. 
newspapers and journals, which are equipped with advanced facilities like highlighting 
the text and giving dictionary on fingertips. The essential practical reading skills like 
skimming, scanning, browsing and locating information is necessary to maintain the 
standard of digital reading. 
2.4 Techniques of reading 
2.4.1 Silent Reading (SR) 
The reader reads the text silently without vocalizing. Silent reading is mainly done to 
comprehend the text independently. It is also known as Sustained Silent Reading (SSR) 
and Drop Everything And Read (DEAR). Nation (2009) suggests that it is a kind of 
reading where the quiet period could work as an opportunity by the students to come up 
to the teacher to ask for their queries. It is the kind of reading a reader normally indulges 
unlike loud reading. SR is a real kind of reading. It is mainly applied in extensive and 
intensive reading. The objective of SR is to understand concept of the text for thought 
development, vocabulary extension to improve writing. In real lice situation, it is used in 
preparation of examinations to retain information, reading newspapers, magazines. 
reading certain texts to memorize. In class, teacher often says to students to read certain 
section of the text such as poetry. novels and short stories to familiarize students with the 
theme of poetry/novel short story. After SR, the teacher explains the concepts of the text 
by first reading aloud himself and explaining each stanza of the text to ascertain 
comprehension of students. 
2.4.2 Loud Reading (LR) 
The reader reads the text loudly. It is mainly adopted where LR is preferred to correct 
pronunciation, stress. rhtithltm, pitch and juncture. It is also useful to check segmental and 
supra-segmental features of the language and to determine reader's fluent,, in 
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comprehension. Quick reading demands instant word recognition and linking the words 
into sentences in some groups. It helps reading by reinforcing Grapheme-Phonemic 
Correspondences (GPC). It aids acquisition of prosodic features of English. Gibson 
(2008) suggests that: 
Reading aloud can also be used as a technique for autonomous learning and may 
help some anxious students to feel more able to speak. (p.29) 
LR is a planned oral reading to activate hackground knowledge. It is usually adopted in 
academic world where the students read a piece of text followed by teacher explaining the 
text. It is a good technique to check reader's pronunciation and foster critical thinking. It 
can develop 'reading competence' and 'reading confidence (Harmer: 1963). Making 
accurate connections between graphemes and phonemes is vital in reading in order to 
develop word recognition to pronounce and learn new words (Stanovich: 1991) cited in 
Gibson (2008). l.R threes readers to practice these connections. Rirch (2001) cited in 
Gibson (2008) recommends reading aloud as practice so that the students have as much 
feedback as possible on their decoding skills. It can also help to develop reading fluency. 
It is being used as a testing tool to check intelli;lhility of non-native speakers. LR has 
been encouraged in ESL context where students have to make presentations or read out 
essays to an audience comprising of their fellow students and teachers. LR is being used 
as a testing tool by many recruiters in MNCs. In BYO, employees are given training to 
make presentation with appropriate rhythm and intonation. 
In classroom teaching, LR is preferred to teach plays and poetry where it becomes 
significant to get into the diameter of the play. In CBSE, Class-X/Course-A Teacher's 
manual suggests loud reading while teaching the play -Julius Caesar' by Shakespeare and 
it advice- teachers to explain the text later. 
2.4.3 Skimming 
The reader quickly runs his eyes over a piece of text to get the gist  eliminating the 
insignificant words. Skimming is used to get the gist of the text and to find whether the 
text contains relevant information. 
2.4.4 Scanning 
The reader scans through a text to find specific information. A reader usually scans a 
newspaper or a magazine for instance when tic is looking for the price tag on particular 
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item etc. Sometimes in extensive and intensive readintz, it reader often switches from 
skimming to scanning to find general and specific information. 
2.4.5 Adjusting Speed 
A reader reads a text by changing, speed according to the purpose and complexity of the 
text. Fluent reading is speed-reading, where the reader reads fluently without ,tumbling 
because he readily comprehends the text. Complex and unfamiliar texts are usually read 
with slow speed because a reader spends time to comprehend the complex text which 
effects reading proficiency. 
2.4.6 Guessing 
It is a technique widely applicable in every sphere of learning. It is a pre-reading activity. 
Guessing means to think or to forni opinion on incomplete information. 
Oxford dictionary (1996) gives the meaning as 
"to estimate without calculation or measurement". 
"to form a hypothesis or opinion about." 
"to conjecture." 
(Oxford Dictionary 1996:176) 
Reading is associated with understanding every word. Many times a reader hits upon a 
word or a phrase that he is unable to find in the dictionary. A reader forms opinions based 
on several cues that are present within the text. Furthermore, to guess the meaning it is 
essential to understand the relation between words, meaning and the form. This technique 
of hypothesizing meaning ofwordsiphrases is termed as guessing. 
There are two situations where the meaning of a word can be deduced. 
2.4.6 (i) From the context: Meaning could be guessed from the immediate context in 
which the words occur. the preceding or the following words propose the meaning of 
unfamiliar words. 'l'he denoted word connotes a number of meanings that differ from their 
actual meaning. The framework of the sentence and the theme of the content gives the 
suggestion to guess meaning. 
2.4.6 (ii) From the form of the word: To uncover the meaning of the unfamiliar word is 
to look for the clues in the text, the structure and grammatical class of the word. A word 
is broken into its components i.e., the root, prefix, suffix, infix, stem then the word is 
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checked for its grammatical category. Some steps of decoding the meaning of unfamiliar 
words are given in DC'ED-104 (2004). 
Step-1 : Determine the word class: Verb. Noun, Adjective, Adverb. 
Step-2: Determine its function in the sentence. i.e. how it is related to other words in the 
sentence? 
Step-3: Find the contextual clues, i.e., the context in which the word occurs is positive or 
negative? What does the context tell about the word? 
Step--l: Find out if there is any relation between the word and words that are familiar. 
Step-5: Try to drive the eventual meaning of the word. 
(DCED-104 2004:44-45) 
2.4.7 Previewing 
It is a pre-reading activity in which the reader quickly glances or surveys the content of 
the text not looking into every portion but some features, which are easily attracted by the 
eyes, e.g.. the heading. subheading, italicized words /sentences, bold letters, pictures, 
figures, capital letters. It is a technique to envisage the picture of the text to facilitate 
reading. Zimmerman (1997) cited in Alan Hunt and David Beglar (2005) advocates: 
Previewing increases the salience of target vocabulary, ensures more repetition in 
terms of input and possibly output. allows learners to meet lexis in hoth partially 
decontexualised and fully contextualized settings. which has been frond 
conducive to acquisition. (p.6) 
Reading involves a variety of skills. The main skills given by Grellet (1981) are as 
follows: 
1. Recognizing the script of language 
2. Deducing the meaning and use of unfamiliar lexical items 
3. Understanding explicitly stated information. 
4. Understanding information when not explicitly stated 
5. Understanding conceptual meaning, 
6. Understanding the communicative value (function) of sentences and utterances 
7. Understanding relations within the sentences 
8. Understanding relations between the parts of a text through lexical cohesion 
devices 
46 
'). Understanding cohesion between parts of a text through grammatical cohesion 
devices 
10. Interpreting text by going outside it 
11. Recognizing indicators in discourse 
12. Identifying the main point or important int rmation in a piece of discourse 
13. Distinguishing the main idea from supporting details 
14. Extracting salient points to summarize (the text. an idea etc). 
15. Selective extraction of relevant points from a text 
16. Basic reference skills, to get meaning; from the immediate environment 
17. Skimming to get general idea of a text 
18. Scanning to locate specifically required information 
19. I'ranscoding information to diagrammatic display 
(Grellct 1981: 4-5) 
2.5 Reading Proficiency and Comprehension: 
Learning any language is a complex process. It is easier to speak but difficult to learn to 
read. Many readers read fluently in their mother tongue. The reading habits of mother 
tongue assist and influence reading in second language. Therefore, the learners who are 
proficient readers in mother tongue learn to read in TI-1111- much easier as compared to 
those who are less proficient readers in their MT. Reading means comprehending a text, 
inferring, making decisions and finally arriving at conclusion of interpretation. Fast 
readers comprehend better than the slow readers do. 
Anderson (1999) maintains that second language readers face many difficulties in 
developing reading skill. In ESL setting, reading is the least practiced skill in the 
classroom. In a class of average 35-40 students with allotted 50 minutes of teaching, 
practicing reading skill takes a back seat and is almost neglected. Hence by instigating 
habit and interest in reading among learners, this skill could be developed. Anderson 
(1999) suggested tour reading-rate activities, which could be recommended in second 
language reading class to increase and develop motivation among student, to develop 
reading proficiency. Anderson (1999) points out: 
The activities do not require specially developed texts or equipment and therefore 
can be implemented by classroom teachers using class texts or materials. 
Furthermore, the activities are short and can fill in small units of tints. 	(Ibid: 4) 
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Certain kinds of activities develop familiarity with the reading skill and hence encourage 
the learners to enjoy reading. Coady and Anderson cited in Anderson (I 999) assert: 
A, major bcnctit of these activities is that they make the reader aware of the 
importance of reading rates- not at the expense of reading comprehension but in 
conjunction with comprehension. Students find these activities worthwhile and see 
measurable progress in their reading rates because of these activities. 
(Ibid: 4) 
The essential reading rate activities are: 
2.5.1 Rate-build up reading: The learners are allotted specific time limit of 60 seconds 
to read as much as they can. They are again given 60 seconds to read the same material. 
The task of reading in allotted time is repeated again third and fourth time. The emphasis 
is laid to make the learner grasp and comprehend the material more quickly and fluently 
in the third and fourth reading. The aim of this activity is to explore the material and 
encourage learners improve to the reading rate. 
2.5.2 Repeated Reading: The learners read a short passage repeatedly until they attain 
some speed in reading and comprehension. Ile points out that: 
Result of repeated reading study with native speakers of English indicated that the 
students continued to use this technique: the initial speed of' reading each new 
selection 	as taster than the initial speed on the previous selection. Also, the 
number of readings required to reach the criterion of reading speed decreased as 
the student continued the technique. 
(Ibid: 3) 
Repeated reading activities develop interest among the learners and create interest to read 
materials. The readers begin to get accustomed to the material that helps them to drive the 
meaning of the untamiliar words, complex sentences and the context. 
2.5.3 Class-paced Reading: For every success or achievement, it is necessary to set firm 
goal without which the path remains unclear and efforts go in vain. These activities are 
learner-centered activities because the learner himself sets a goal. To make the class 
learner-centered, learners are assigned to select number of pages and words per page, next 
they decide time limit to achieve the goal of reading within the time set by them. i his 
gives all the learners liberty to read freely on their own and increases confidence. 
The learners are expected to attain the set of goals. Anyone who reads faster is not 
discouraged to read slowly. lie exemplifies: 
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If the class goal is to read 200 words per minute (wpm) and the material being 
read is 100 words per page. the class would be expected to read one page every 30 
second. As each 30-second period elapses, the teacher tells the class to move to 
the next page. 
(Ibid: 4) 
Those who are unable to maintain the designated pace. practice of reading is 
recommmended. 
2.5.4 Self-paced reading: This activity permits the learners to set up their goal to finish 
the assiencd reading task in the allotted time. This activity motivates learners to finish the 
task. In self-paced reading. learners develop confidence in reading because they engage 
themselves to read independently and try to explore their innate ability, lie elaborates: 
if a student's objective rate is 180 wpm and the material being read has an average 
number of' 10 words per line, the student needs to read 18 lines of text in one 
minute to meet the goal. 
(Ibid) 
Learners read silently for fire to seven minutes while the teacher keeps a check. This way 
the learners can analyze themselves and raise their reading rate along with 
comprehension. Reading is a significant part of every classroom. It encourages students to 
write better, helps to acquire vocabulary, sentence structure, and unproves pronunciation 
and spoken ability. Reading speed develops comprehension. interest and confidence 
among the learners that makes then optimistic and positive towards target language 
learning. 
2.6 Materials for reading 
Materials are the storehouse of abundant knowledge. Information regarding any field of 
knowledge is preserved in reading materials_ By reading, any person can gain information 
about an unknown subject. There are abundant materials for reading, which eventually 
involve many skills, and strategies for comprehension. The materials for reading are: 
I. The signboards and hoardings of advertisements on roads 
2. Advertisements on television 
3. Bus. Railway. Flight and school timetable 
4. Schedule updates at Railway stations. :Airports and Bus stops 
5. Catalogues in library and catalogue of various products 
6. Maps and Charts 
7. Information of products (medicines. food items, machines etc) 
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S. Dictionaries and Encyclopedias 
9. Religious books, Books in general, Magazines, Brochures and Newspapers 
10. Pictures and Symbols 
11. Road signals 
12. Course books and materials related to Academics 
13. E-mails and Articles on internet 
14. "I'ext messages 
These materials can be used as reading resources. They also serve good source of 
teaching various reading techniques and strategies for developing the reading skill. 
2.7 Schema and Theory of Schema 
Schema or schemata (the plural) are the storehouse of knowledge, information, previous 
experiences that the reader has in mind. A reader has gathered the entire schemata in his 
years of learning and growth. It is the background knowledge of the reader that is a 
resource in comprehending the text. When we listen, speak, read and write, we constantly 
relate the ongoing processes, actions and activities to the one we had performed or had 
come across earlier. The previous knowledge (schema) assists in deriving the meaning 
from the text. This continuous relativity of the past with the new experience or the 
interaction of the existing and newly acquired information expands learning experience. 
Based on the previous knowledge, a learner makes interpretations to comprehend the 
newly acquired information. He (reader) compares and confirms the interpretations by 
applying various techniques during reading. (irabe (1991) advocates that: 
•it has been extremely useful notion for describing how prior knowledge is 
integrated in memory and used in higher-level comprehension processes. 
(pp. 389-390) 
Implications of schema theory in reading instruction have proven to be very useful in 
improving reading. With the advent of' audio-lingual method. ESL reading in the 1980s 
,gained much attention. Mangy pedagogues had investigated that activating the existing 
knowledge of the reader plays a significant role in comprehension and retention of the 
information. It is argued that a high degree of background knowledge may overcome the 
obstacles of language learning: 
Schema theory has provided a strong, rationale for pre-reading activities and 
comprehension strategy training. 
(Ibid: 390) 
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'Schema theory' the term was coined by Bartlett in 1932. David Nurlan (1990) describes 
Schema theory as: 
The mental structures which store our knowledge are called Schemata: the theory 
of comprehension based on schemata is called schema theory. According to the 
theory, reading is an interactive process between what a reader already knows 
about a given topic or subject and what the writer writes. It is simply it matter of 
applying decoding conventional grammatical knowledge of the text. Good readers 
are able to relate :he text and their background knowledge efficiently. (p.33) 
The reader, when explores it text applies his background knowledge or schema to 
comprehend the text. The degree of applying background knowledge varies with the 
complexity of the text, reader's age, experience. Nvorldview, exposure to the world, 
interest and motivation. Tickoo (2004) describes: 
Schemata are knowledge structures, which contain information about aspects of 
the world, about different types of objects. events, persons, situations. According 
to Schema theory, successful comprehension depends on the availability of 
relevant schemata and their act ivat ion. (p.54) 
Tickoo (2004) proposes that a mature reader comprehends the text using two types of 
knowledge to gain meaning from the text. Be has added two dimensions to the 
hackground know ledge. 
2.7.1 Knowledge Of the Language System (KOLS): This comprises of the 
phonology. morphology, syntax. semantics. graphemes and the word order 
etc., with KOLS a reader decodes the text recognizing the words and sentences 
to read superficially. 
2.7.2 Knowledge Of the World (KOW): In KOW. the text is approached by using 
kno ledge of the «orld. The reader's experience and exposure to the world 
accounts for comprehension of the text. Atter recognition of language pattern, 
this knowledge guides in comprehending the text. 
Schema theory hypothesizes that knowledge is stored in mind in abstract forms. Reading 
is a two-way action process; theretbrc, it should be treated as an active process. The 
knowledge that a reader carries in his mind facilitates him in understanding the unfamiliar 
content. Reading comprehension depends more on what the reader brings to the text. 
Interrelation of the existing knowledge with newer forms by activation of schema can be 
taught to ESI. learners to get a better understanding, of 1.2 environment. Pearson and 
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Johnson (1978) in TESOL Newsletter suggest that there are several 'tasks' that can be 
applied to build schemata. 
1. Comparison: In comparison, the existing knowledge of the students can he 
utilized to compare with the new experiences. A reader compares something that 
he knows with something that he does not know. 
2. Sequencing activities: This can be practiced by arranging jumbled sentences' 
paragraphs into an organized pattern. In ESL context, this activity encourages the 
learners to Lows using the appropriate cohesive devices in the text. 
3. Highlight casual relation: 'The effect is the result of the cause. Learners need to 
utilize this technique to check meaning of the text by analyzing the fact that cause 
leads to efYcct. 
4. Paraphrase: This can be used as a post-reading activity. Learners write the 
summary of the text in their own words. This activity is followed by discussion 
and it would reveal that main ideas should he separated from insignificant details. 
Misinterpretation conceived by the learners can be corrected by the teacher for 
getting the List of the text. 
(Pearson and Johnson 1974 cited in Helen 1986:1 1) 
2.8 Components of reading 
There are five essential components of reading spelled out by reading researchers. They 
claim that these five components contribute greatly in developing language learning, 
which eventually assist in developing reading skill. There is no particular recommended 
sequence of teaching these components. At first, the level of the learner is analyzed and 
then teaching components of reading take preference. however, the one component 
essentially to be taught at the first place is phonemic awareness. If the learner is not aware 
of the phonemes of the language. he cannot proceed thrther in learning to read. The other 
skills form a sequence and learners gain proficiency in the reading skill. 
2.8.1 Phonemic awareness: It gives knowledge about the sounds of language. All the 
words are made up of sounds that can be separated into individual units. Nation (2009) 
defines that phonemic awareness is not about the awareness of particular sound of a 
language rather it is the awareness of the general principles that the words are made up of 
separable units of' sounds. Phonemic awareness and letter knowledge are the best 
predictors of how vell first language learners learn to read and ultimately it effects 
learning to read in 1.2. 
2.8.2 Phonics: Phonics is the systematic relationship between written letters and sounds. 
Learning phonics actually means learning the alphabets of the language, the group of 
letters and learning the spelling-sound correspondences that exist in a particular language. 
2.8.3 Vocabulary: Reading teaches the words of a languace. which are necessary 
elements of mastering the language. Teaching parts of speech determines the classes of 
words and being able to recognize the parts of speech assists in comprehension of words 
from context. 
2.8.4 Fluency: Fluency is the ability to use the language accurately and appropriately 
with economical use of language. It is the ability to use the language of a text accurately 
within the period of given time. It refers to the time aspect of reading text, which is 
ssigned to be covered along with comprehension. 
.8.5 Comprehension: Interpreting the text (spoken or written) and being able to react 
the message accurately and appropriately detennine comprehension. Widdowson 
1954) advocates: 
Reading.: is not simply a natter of correlating words as they occur in 
context with their dictionary signification but of creating value by the 
process ofact ive  interpretation. (p.S5) 
reading involves cognition that drives meaning of the words, sentences. Grabe (1991) 
ace the following components of fluent reading process: 
1. Automatic Recognition skills: Recognizing the letters and words immediately, 
it includes the ability to being able to read;'pronounce a word by employing 
knowledge of phonemes of the language. This is the initial stage of reading where 
the reader begins his task of reading. 
2. Vocabulary and Structural Knowledge: To read a text, it is essential to have 
knowledge of the structure of vocabulary and sentence, the patterns of sentence, 
significance of word order and arrangement of words according to the 
grammatical category. 
3. Formal Discourse Structure Knowledge: It is about knowledge of the context 
in which language is used. It also involves deriving meaning by applying the 
background knowledge. 
4. Content/word Background Knowledge: It includes applying schemata to the 
text. the reader utilizes his existing knowledge according to the content ot- the text 
and views the text with different perspective to have clear vision of the text. 
5. Synthesis and Evaluation Skills/Strategies: Evaluating meaning with the help 
of word cues and non-word cues. I)riv-ing the meaning from the context and 
vocabulary in context and evaluating the nmeaninu to interpret text. 
6. Metacognitive Knowledge and Skills Monitoring: Metacognitive skills 
include recognizing the more important information in a text, adjusting reading 
rate, skimming, previewing, using context to - resolve any kind of 
misunderstanding and formulating questions about information, monitoring 
cognition, including recognizing problems with information presented in a text or 
an ability to understand any text. 
.9 Sz nWcancv and pumse_iiLrcading 
Reading is the ability to decode the most Intricate text. It could be anything from cracking 
a code, interpreting a symbol or deciphering a meaning, of an unfamiliar word. Reading 
involves interpreting any written or printed letters visually or kinesthetically. For many 
people reading is an enjoyable activity; for some a channel to widen their intellect, for 
others it is a way to expand and gain information. Thus, it has different purposes and 
diverse objectives. A reader applies different strategies and skills while reading a text. 
Mastery in the components is significant, since they are the foundation of learning to 
read. These components enable the readers to read efficiently and proficiently. The 
purpose of reading has a very significant role in determining the level of comprehension. 
In education it is a tool of acquiring and gaining knowledge. A student willingly or 
unwillingly has to indulge in reading in order to pass and gain marks. Education is gained 
by reading the materials that are taught in the class: 
Reading should always he considered as part of the total scheme of language arts 
in which almost all our communication is based. 
(Moyle 1968: 130) 
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A reader reads to het lnft rmatlntl. Alderson (200I ) has given thre?siftthit elements in 
the process of reading: these are the reader, the text and interaction. 
The Reader must have something to read i.e. the Text, reading a text is establishing 
contact with the text i.e. Interaction. These three elements are significant to accomplish 
the task of reading. A reader is the decoder of the message that he reads. Therefore, it is 
essential for him to be familiar with the linguistic code. A reader understands, recalls all 
the details from the text and tries to get gist from the text. In doing so, he applies many 
sub-skills consciously or unconsciously. Barrett in Alderson and Urquhart (1984) has 
identified five different sub-skills that a reader applies in reading. These are: 
I . Literal comprehension 
2. Re-organization of ideas in the text 
3. Inferential ability 
4. Evaluation 
5. Appreciation of the text 
These sub-skills operate at different levels and affect learners' comprehension and 
interpretation. Every reader has a different background knowledge, purpose and 
motivation. These differences vary the product and processes o ff reading. "I he reasons why 
a reader reads are: 
2.9.1 A person reads to gain information to check the existing knowledge or to 
come to a judgment after acquiring knowledge. 
2.9.2 A person reads for enjoyment to entertain him. People reading a piece of 
literature require understanding of the words of the writer and the sequence of 
the words the writer adopts. 
2.9.3 A person reads to learn language. He reads to acquire vocabulary, syntax. 
discourse, tone and rhythm. phonetic and phonemic patterns of the language. 
Other reasons are to be familiar with cross-cultural knowledge, contextual 
knowledge, rhetoric sense, phrase and idioms of the language. Reading 
promotes learning. These sub-skills of a language are essential to learn any 
language. The purpose ofreading is cnrcial for learners' to gain information. 
2.9.4 Reading t r content information: Reading widens the worldvicw about the 
words. It is also a medium to obtain information about the subjects of varied 
fields. In the language classroom, use of authentic materials teaches the real 
life use of language. 
Nation (2009) has stated the followingT purposes to read: 
2.9.5 Reading to criticize a text: The texts are interpreted differently and 
appreciated variedly. Prose and poetry are critically analyzed to comprehend 
the interpretations. 
2.9.6 Reading to write: The way to good writing is reading extensively. Reading is 
an interactive skill. While reading various kinds of reading techniques and 
skills are applied to comprehend the text. 
l'he reader uses the existing knowledge and applies skills to confirm his anticipations. 
Elements of competence given by Canale and Swain (1980) are required to learn 
lane: uage efficiently. l he elements are: 
1. Grammatical Competence: It refers to the ability to recognize the elements of 
knowledge of vocabulary, word order, structure of phrase. clause and sentence. It 
refers to the knowled«e of lexical capacity. 
2. Discourse Competence: It refers to the interpretation of discourse markers, 
vv Bich leads to coherence and Interpretation of messages. 
3. Sociolinguistic Competence: It refers to an understanding of social context. Kit 
includes knowledge of the culture of language and dialect of the society in which 
it is used. 
4. Strategic Competence: It refers to the various strategies employed by the 
speakers to initiate communication, to involve or to regulate communication. 
Reading encourages evaluation skills, inference, prediction and confirmation of the 
hypothesis during the process. 
2.10 Techniques of comprehension 
Comprehension is a mental process. It is not just getting information from the printed 
page.. Meaning exists in the mind of the person who writes the words. Meaning cannot be 
found on the printed page because it is in the mind of the reader who reads the words. If 
the reader's background. training, attitude and culture are similar to that of the writer, he 
is likely to interpret the text with no conscious effbrt.. The meaning.; cannot get into the 
reader's mind without implemental ion of the comprehension strategies. It cannot be 
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passively absorbed. Thus. it is implied that the readers ought to work hard to get the 
meaning out by "Interrogation of text'. The purpose of learning comprehension strategies 
is to develop reader's abilities and strategies required for obtaining and comprehending 
information. Comprehending the text develop interest and eventually makes the reader 
competent, confident and fluent in drawing the meaning of the text. 
2.10.1 Word attack skills 
Every reader utilizes this skill at every stage of reading, young or adult, skilled or 
unskilled. However, young and adult readers thee much difficult' while reading an 
unfamiliar word. whereas skilled reader uses this skill to crack the meaning of unfamiliar 
word. New, unfamiliar words often frighten the readers. Various skills can be used to 
decode meaning of the new words. "I'he first of these skills is the ability to: 
a) Recognize : The very first stage to read is word recognition i.e.. to identify the word 
structure, its syntax. prefix, suffix, grammatical class in the sentence and the semantic 
features of the words i.e., the collocation, association, denotation and connotation. 
b) Recall : The second stage is recalling from the background knowledge, the meaning 
of the words, the contextual as well as inferential meaning. While reading a text, reader 
reads and recalls the information, which he just read, which further assists in reading 
comprehension. 
c) Identification of the word: To determine the status of the word whether the word is 
meaning bearing in the sentence or it is worth skipping. Several intertwined skills are 
involved in word recognition. All of the skills do not work for everyone at every time. All 
individuals do not need an equal amount of instruction in learning the skill. Some of the 
skills are: 
i) Sight recall: The reader recognizes a word and so does not have to figure it out. 
ii) Context clues: This is the most important skill for determining the meaning of 
unfamiliar nnords in the use of context clues. This is possible because the reader has some 
degree of shared experience with the author and some knowledge of how the language 
works. 
Most of such clues are verbal but since pictures generally relate to the content, they also 
provide clues to meaning. A reader uses context clues to determine the meaning of a word 
and draws information from experience he has had or other sentences in the context. The 
57 
skill in using context clues is related to the reader's knowledge of vocabulary. Knowledge 
of the multiple meanings of words is necessary because many words have synonyms. 
Other cues may be figures of speech, idioms and phrases that have special meanings; 
modifying phrases and clauses that suggest author's pattern of thinking. All these help a 
reader to decode the meaning from the context. 
iii) Structural Analysis: This involves looking for known parts within unknown words 
and trving to determine meaning according to prefix. suffix and morphological patterns. 
iv) Phonics: It includes relating graphic synmbols (one or more letters) to sound and 
matching pictures to text. While reading. it reader visualizes the images of intarmation in 
his mind. It is relating sound with the pictures. 
v) Dictionary: It refers to looking into the dictionary for assistance in deriving meaning 
of unfamiliar words. A dictionary contains meaning of words, synonyms, antonyms, 
countable and uncountable nouns, usage and collocations that help reader to comprehend 
meaning of unfamiliar words. 
vi) Decoding independence: Independent readers use a combination of pronunciation 
and meaning of clue:, reelecting the fact that all learning involves associating the 
unknown with the known. Readers should be encouraged to develop independence in 
reading through using all avenues to help and relate the known to the unknown, 
Badrawi (1992) suggests the activities that help develop learner's ability to improve 
reading comprehension should also encourage thinking. She further says that the activities 
must be 'purposefi►l', 'must relate to students experiences and interests' and 'require 
some degree of reasoning or the testing of ideas'. Reading merely for finding answers to 
specific questions should be discouraged and replaced by thought-provoking questions 
aiming for more than factual infbbrmation and by discussions meant far Why. How, What 
was the result. When etc. She has given some thought-provoking activities for developing 
reading comprehension: 
I. Individual conference to determine comprehension. 
2. Illustrating favorite events through drama or drawing. 
3. Question about cause and effect relationships. 
4. Oral reports on topics of special interest. 
5. Helping pupils construct their own questions to be answered from the reading. 
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6. Activities in which the main idea of a selection is found. details related to the 
main idea are listed, directions are thlIowed, inferences are made, justified, and 
conclusions are drawn. 
7. Preparing short oral or written summaries related to other topics. e.g.: Science 
Experiments, Social studies etc. 
2.11 "I'radiThQWal and modern vigor of reading 
Reading has been one of the significant skills right from the beginning of language 
learning. "Traditionally reading was viewed as a passive skill. The reader was merely seen 
as the 'recipient' of intiornuat ion or an 'empty vessel' who brought nothing to the text. See 
Figure 2.11(a) 
Traditional view of reading 
\'r riter 
Idea 	► Language 	► Idea 
Reader 
(Mc Donough and Shaw 1993: 105) 
Figure 2.11(a) 
The 'text as an object' notion leaves the reader to be just the passive recipient of the 
information, \tihich the author provides to the reader %\ho is an 'empty vessel' Ns ho has 
nothing to share with text. The modem viewpoint of reading disregards reader as an 
'empty vessel' rather it encourages the reader as the active participant in the reading 
process. Nuttal (2000) describes the reader as the one who interacts with the text. A 
modern reader can be depicted by the following diagram. See Figure 2.11(b) 
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Modern view of reading 
Reader 	 Text 
(Background knowledge, 	 (writer) 
Previous know ledue. general intelligence) 
(\lc Donough and Shaw 1993: 105) 
Figure 2.11(b) 
Reading is an interactive process. It is like a conversation where two people are involved 
in talking. In reading, it is the reader and the text which converse together. Reading is 
more complex process than speaking. Nuttal (2000) maintains: 
...because both reader and writer depend on one another. The interaction is 
complicated by the tact that the writer is absent at the time of reading; so she gets 
no feedback and cannot know what part of her textbook will cause 
misunderstanding. She has to guess and shape the text accordingly, but she never 
knows who the reader will be, she will never completely succeed. (p.20) 
Nuttal (2000) maintains that there are tour different kinds of meanings that a reader 
should be acquainted with. The knowledge of these four meanings helps the reader to 
draw meaning from the text in a more skilled manner. A word or a sentence has tour 
kinds of meaning: conceptual meaning, propositional meaning, contextual meaning and 
pragmatic meaning. (Ihid: 20) 
2.12 Models of reading 
In the last 40 years, reading researchers : pedagogues of second language teaching have 
been studying the link between the reading process and how to teach reading to second 
language learners. Depending on the interpretation of the reading process, the reading 
researchers have illustrated models of reading that represent the procedures of reading. 
I lowever, Gibson and Levin (1975) in Mitchell (1982) have argued that: 
There can be no single model of reading that there are many reading processes as 
there are people who read, things to read and goals to be served. (p.127) 
A reading model like any ordinary model, displays a sample of the processes that goes 
into the mind of the reader. Singer and Ruddcll (1985) detine a reading model as "a 
graphic attempt to depict how an individual perceives a word, processes a clause and 
comprehends a text". All the models are simplified representatives or facsimiles of for 
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more complicated sttucnaes. It is important to point out what it means to know what a 
'model' is. One can develop a model of any process for example, teaching is a process 
that has certain distinct activities such as planning, executing methods, strategies, 
teaching, assessing and evaluating. A model can be used to represent a theory either an 
entire theory, or some part of a theory, so that it may be understood better (Sharma, 
2005). With the emergence of communicative approach. the emphasis on teaching the 
language is to teach language pragmatically to enable the learners to use the language, as 
it ought to be used. Mitchell(1982) deimcs reading as: 
...the ability to make sense of written or printed symbols. (p. I) 
For many years, reading researchers have been investigating the processes that go into the 
mind of waders. Reading researchers Alderson and Urquhart (1988), Mitchell (1962), 
Gough (1985). Rumelhart (1985), LaBerge (1985), Grabe (1991), Singer (1981), 
Carpenter and Just (1986) and Grellet (1981) have investigated the cognitive processes in 
the mind of readers and the reading processes they indulge in. Many reading researchers 
have studied the cognitive processes of readers' mind and depending upon their 
understanding of the cognition process, they have attempted to display the processes in 
the form of reading model. 'I he four models ofreadins are: 
1. Goodman s (1967) model 
2. Gough's model 
3. The laferge and Samuels(1974) Theory of Reading 
4. Rumelhart's Interactive Model of Reading 
The models depict the mind processes of the readers that go into performing the reading 
task. The models given by the reading researchers are the models of fluent reading. These 
models display the mechanisms of reading process. However, no one model is perfect in 
determining the mechanisms of the processes of anent wading. Mitchell (1982) suggests 
that the models should clearly specify the sub-processes that go within the mind of the 
readers, such as word recognition, cohesion, inferring and comprehension. 
A complete model of reading should specify the wnv iu which the processing 
sequence can he modified by the reader in his efforts to achieve different goals 
(e.g. reading for enjoyment, skimming, reading to memorize material, etc.) and the 
way in which it is varied in response to processing difficulties that arise during 
reading. (p.128) 
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Models should determine the control of eye movement, fixation, strategies, techniques 
used and types of reading involved. There are three comprehension processes, top-down 
process, bottom-up process and interactive process. There are models that emphasize 
differently on these processes. Depending on the focus. the reading researchers have 
classified the models into three categories that focus on these processes. Based on the 
advantages of depiction of mind process. four significant models are discussed here. 
According to the comprehension process, reading pedagogues have classified the models 
into three kinds: Top-down model, Bottom-up model and Interactive model. 
2.12.1 Top-down model 
Top-down reading models suggest that processing of a text begins in the mind of the 
readers with meaning-driven processes, or an assumption about the meaning of a text 
(Boothe:1999). Dechant (1991) cited in Boothe (1999) says that 'readers identify letters 
and words only to confirm their assumptions about the meaning ofthe text. Boothe (1999) 
says a top-down reading model is a reading model that- 
emphasizes what the reader brings to the text 
• says reading is driven by meaning, and 
• proceeds from whole to part. 
Goodman (1967) presented a model of amt reading in youngsters. This reading model 
lays emphasis on top-down processing. It emphasizes on what the reader brings to text. 
Here the schema of the reader is the resource of fluent reading. According to this model 
reading comprehension is from 'whole to part'. It states that comprehension begins in the 
mind of the reader, who already has some ideas about the meaning of the text. Goodman's 
(1967) model presents the process of reading in the manner that the reader 'selects 
graphic cues from the field of 'vision' and uses this information to help in the formation 
of -perceptual image' of the part of the text. A number of factors including the reader's 
strategies, cognitive style and knowledge guide the selection of information. It is guided 
by the contextual constraints imposed by the material previously analyzed. Goodman 
points that reading process starts with the eve movement and fixation. Eyes further select 
the graphic cues and use this information in the formation of "perecpual image° the 
resulting perceptual image is made up of ,what the reader sees' and "partly what he is 
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expected to see." The reader searches his memory (schema) for the related syntactic, 
semantic and phonological cues to enrich the perceptual image and to confirm the 
prediction and ensure comprehension. Goodman's reader tries to make 'a guess or 
tentative choice consistent with the graphic cues' (Mitchell 1982:130). If the reader is 
successful, he holds the resulting choice in 'medium-term' memory once the choice is 
made. "Then it is tested against the prior context for grammatical and syntactical 
acceptability. If the reader fails to confirm or the consistency is not achieved with the 
prior context, the reader regresses and repeats the earlier operations until the suitable 
sequence of the words are termed. This model explicitly states that reading is a predictive 
process. The reader samples from the print _just enough to confirm his guess of what is 
coming". It also suggests that schema influences even at the beginning stage in the 
process of reading such as 'selection of graphic cues' . 'formation of perceptual image' 
and 'the initial identification of words'. }however due to model's insufficiency in 
explaining the description of fluent reading process, bottom-up model gained prominence, 
which was proposed by Gough in 1972 and La13erge (1974). See Figure-2.12 (a) 
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64 
2.12.2 Bottom-up model 
A bottom-up reading model is a reading model that emphasizes the written or printed text. 
It says that reading is driven by a process that results in meaning (or. in other words, 
reading is driven by text) and proceeds from part to whole. Anderson (1990) ,13loomfield 
and Barnhart (196l). 1)echant(1991) .Finn( 1990), Fries(1962), McCormick, I .(1988), 
Weaver. C.(1988) ,Wildman and Kling (1978) are the advocates of bottom-up model. 
They propose that the reader needs to identify letter features, link these features to 
recognize letters, combine letters to recognize spelling patterns, link spelling patterns to 
recognize words, and then proceed to sentence, paragraph and text-level processing. Ken 
Boothe (1999), Gough (1972) and the I_aBerge and Samuels (1974) designed models 
based on bottom-up processing. In bottom-up process the reading researchers 
emphasized on the comprehension which begins by processing the smallest linguistic unit 
(phoneme) and working towards larger units(syllable, word, phrases clauses, sentences) 
.Bottom-up is reverse of top-down. It works from part to whole. 
Phoneme 	Syllable --y Word ---• Phrase — Clause 	Sentence --~ Paragraph. 
2.12,2(i) LaBerge and Samuels (1985) 
In 1921.:\rthur (rotes determined that reading comprehension and reading speed arc two 
distinct but related factors, both of which should be included in a reading program. 
Lal3erge and Samuels (1985) developed this idea in their model, emphasizing the 
importance of automaticity of certain components of the reading process. They theorize 
that readers who are able to identify words quickly (automatically) will comprehend 
better because they can devote most of their attention to comprehension i.e., the meanings 
and relationships of those words (Lopez 1993). 
Sharma (2005) describes that attention is the nucleus of this model. Attention has two 
components-I~xternal Attention (LA) and Internal Attention (IA). EA deals with the 
'orienting behaviors' or 'directing one's sensory organs i.e., eyes and cars'. Attention has 
three characters: Alertness. Selective attention and Limited capacity 
1. Alertness: It simply refers Co active attempt to read. It refers to be exposed to 
sources of inlurniation. which is the material to be read. 
2. Selective attention: When a reader reads, the eyes see many neighboring text 
(words) that are in the nearby span of the eye. By selective attention, further 
65 
decoding of the line takes place after choosing the line that is to be read by the 
eve. 
3. Limited capacity: It re!i rs to the fact that a reader can attend to one thing at a 
time. A reader cannot read two things simultaneously. A reader has to select 
and process the material due to his limited capacity of decoding and processing 
information at a time. 
The LaBerge and Samuel's model is a bottom-up processing model. The model claims 
that while fluent reading. a reader carries certain operations without attention with respect 
to automaticity. It is the outcome of considerable practice and while reading, reader 
reverts to episodic memory for processing unfamiliar text words. Mitchell (1982) 
elaborates that LaBerue model views reading as a process of activating internal codes 
corresponding to features, letters, internal codes corresponding features, letters, spelling 
patterns, visual and phonological representations of words. The model did not gain much 
attention for describing reading models due to its certain weakness. 
LaBerge and Samuel (1974) proposed a theory of fluent reading. According to LaBerge 
and Samuel. reading is a process of .'activating internal codes corresponding to features 
and letters and spelling patterns, visual and phonological representation of words etc., and 
is concerned primarily with the conditions under which successive codes can be activated 
with or ithout the reader's attention.'- 
2.12.2(ii) Gough (1972) 
Gough presented) a model of oral reading in 1972. Mitchell (1982) elaborates that in the 
first stage. ''isual information' from the text is registered in the 'icon' \\,here it remains 
available until the reader makes another fixation. The information is used as a raw 
material for identif}-ing the sequence of letters in display. The device responsible for the 
identification process is the 'scanner'. '.'.hlch is expected to consult pattern recognition 
routines held in long-term memory. The material to be read is placed in 'character 
register' and operated b\ the mechanism named 'the decoder', which arranges the string 
of letters of 's\stematic phonemes'. In the process of operation. 'the decoder is assumed 
to make use of 'code book' of grapheme-to-phoneme; correspondence rules. The products 
of the process are stored temporarily in the form of' tape-recording. The phonemic 
representation, supplemented by reterence to the lexicon is used to identify the sequence 
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of words in sentence and these words are held in 'primary memory' until the sentence can 
be parsed and placed in another more stable form of storage termed the place %%here 
sentence go when they are understood (TI1WS(►W I AU). It is the primary memory 
where the reader stores the sense of the matter he has read. The materials in the language 
teaching should contain such pieces that interest learners and motivate them to read with 
positive attitude. The comprehension device draws upon the resources from syntactic and 
semantic rules in the course of analyzing the sentence. During the processing of 
sentences, the reader utilizes the resources but it was undefined as to how a reader would 
draw upon these resources. Therefore, he termed it as ':Merlin'. The model was unclear to 
give description of eye movements, contextual clues and prior knowledge of the reader. 
Therefore, the interactive process model gained prominence in the teaching of reading. 
See Figure 2.12 (b) 
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2.12.3 Interactive model 
An interactive reading model attempts to combine the valid insights of bottom-up and 
top-down models. It attempts to take into account the strong points of the bottom-tip and 
top-down models, and tries to avoid the criticism leveled against each, making it one of 
the most promising approaches to the theory of readinz today. McCortnick.T (1988) cited 
in Boothe (1999) opines: 
the interactive model suggests that the reader constructs meaning by the selective 
use of information from all sources of meaning (fraphemic, phonemic, 
morphemic, syntax, semantics) without adherence to any one set order. The reader 
simultaneously uses all levels of processing even though one source of meaning 
can be primary at a given time. 
Rumelhart says that reading is an interactive process. A reader applies top-down and 
bottom-up processes while reading. This process emphasizes the interaction of top-down 
and bottom-up processes simultaneously throughout the reading process. Ile attempted to 
devise a model of reading where both types of information works together (bottom-up and 
top-down) before the reader eventually settles upon an interpretation of the text. In the 
first stage. the information is taken from the text by the eve and entered in a 'visual 
intormat ion store or 'icon'. Visual tcatures are extracted from this 'store' and made 
accessible to the central component \N Rich is the 'pattern s\ nthesicer' \\ hich draws up a 
variety of information (syntactic knowledge. semantic knowledge, orthographic 
knowledge, lexical knowledge).This device utilizes this information to decode 
intbrmation taken from the 'store' to derive meaning. Thus, information From all the four 
sources mentioned earlier along with the contextual situation is brought into the 'message 
centre'. Each kno\%ledge source contributes a set of hypothesis about entities that might 
be present in the stimulus. I he plausibility of each hypothesis is then weighed, evaluated 
by testing it against the intbrmation in all other parts of the system. This procedure 
reveals, which set of hypotheses, are mutually compatible. All the predictions consistent 
\%ith the information from other sources are 'strengthened' and the remaining is 
discarded. After repeated checking,  performed simultaneously at all levels, the selective 
strengthening of compatible hypothesis defines a 'set of' hypothesis' that are consistent 
with the feature information. This set of hypothesis is accepted as the final interpretation 
of the text at each of' the different levels of analysis. See Fig 2.12 (c) 
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I:igurc 2.12 (c) 
SLA promotes learning to read in efticient manner, mastering the necessary skills and 
sub- skills in reading are necessary to have command over the language. 
Learning to read is learning a language and its nuances by investigating the text. A reader 
reads with varying needs for purpose, employs his own strategies to get the meaning of 
the text. Reading provides confidence in language learning. It is essential to stress the 
importance of reading in learning program because it does not end in comprehension of' 
the text rather it is extended into knowledge of the world. Reading is the skill, which 
gives a learner an opportunity of independent and autonomous learning. 
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Chanter 'three 	 Significance of Materials in E S L 
3 1 Materials 
Anything that is used as a means to impart knowledge is categorized as materials. 
Materials can be in physical form in the shape of Books, Newspapers, Handouts, 
Photocopitxl papers, Floppy Disk, Compact Disk (CD). Audio-visual aids, Audio aids, 
Pictures and Flash cards and Flash drives etc. Materials can also be in the form of lectures 
where a teacher delivers lecture and students listen to the lecture while taking note of the 
essential points to study later. In schools and colleges there are prescribed books which 
arc followed as per the norms laid by Educational Authority. Generally, syllabus 
designers who have no idea of the group that would be studying materials prepare the 
materials or textbooks. Most of the time, the prescribed materials do not fit the level and 
needs of learners, as a result the mismatch causes difficulty in learning and teaching as 
well. In order to solve these problems, materials designers prepare teacher's 
manuallhandbcok, which comprises of lesson plans, teaching methods and strategies, 
action research plans that could be consulted at the time o€teaching. The methodologies 
are meant for providing guidelines to the teacher to teach the class effectively. There arc 
times when the teachers do not find methods and strategies useful to the context and 
profile of learners. The teacher then modifies his instruction in line with learners needs, 
proficiency and level. Materials are the instructional instruments that work as catalysts in 
learning process. Tomlinson (1998) has defined teaching materials as: 
Anything which is used to help to teach language learners. Materials can be 
in the form of a textbook a workbook a cassette, a CD-Rom, a video, a 
photocopied handout, a newspaper, a paragraph written on whiteboard' 
anyhutg which presents and informs about the language being teamot . 
(p.xi) 
3 Functions of Materials  
Materials are the tools of learning. A learner resorts back to the textbook when he is not 
able to attend the instruction Cr when he does not understand the lesson in the first place. 
Materials are the pertinent pail of the leaching/learning process. Curriculum is designed 
and syllabus is covered by referring to materials. They are the most important building 
blocks of entire system of education. 
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With reference to materials, David Nunan (1988) affirms: 
Materials are the tangible manifestation of the curriculum in action. They are 
infact omnipresent in the language classroom and it is difficult to imagine a class 
ithout books.....(p.9S) 
There are three elements that complete teaching-learning triangle. 
Materials 
leachers 	 Learners 
Evans and St. Johns (1998:170) dealing with developments in ESP gave four reasons tier 
using materials which seem significant in ESP context: 
1. Materials are a source of language. 
2. They are the learning support. 
3. Materials are a good source of motivation and stimulus. 
4. Materials are used for references. 
Teaching and learning do not occur in vacuum but in social environment. Every 
teaching learning needs a medium to transfer knowledge and materials are the mode to 
transfer the information to other end. They come in the form of textbook and course 
materials prescribed by the educational institution. Information is recorded in materials 
and passed on to generations for learning. Materials serve the purpose to bridge the gap 
that exists in the system of teaching and learning. A textbook can only provide a prop or 
framework within which much of the activity occurs. Textbooks like any other material 
have inherent limitations. Allw•right (1981) has suggested two views regarding materials 
used in classroom: He puts forward a question: 
• What is to be done with the materials? 
To be done suggests action, but in fact, there are three phases in management, rather than 
one. There are things to be decided, actions to be taken based on those decisions, and a 
process of review to be fed into future decision-making. 
1. Deficiency View 
[.earning necessitates materials to gain knowledge. A teacher facilitates learning by 
teaching in different ways to make the most from materials. However, according to the 
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dclieicny view, teaching materials are required to prevent the learners from the gaps and 
breaks in learning. Materials fill thcsu gaps, and act as substitution. They help in teaching, 
by putting off the imperfections of teachers, and help learners to achieve their goal. 
Materials ensure learning, promise to complete the study program, and overcome the 
deficiency in the flow of study. These materials could better explore elements of target 
language because they are prepared after extensive selection and gradation of language 
items and organized in a pattern to ensemble into a text. Allwright (1981) asserts by 
saying: 
This way of thinking might lead_ at one extreme to the idea that the 'best' 
teachers would neither want nor need published teaching materials. -1 he 
other extreme there would be 'teacher-proof materials that no teacher. 
however deficient would be able to teach badly. (p.6) 
2. Difference View 
According to this view, course books are needed to teach because they are written and 
developed by experts who have different experience than that of a teacher. The perception 
and observations of materials writers are different from that of teachers who handle 
materials according to the abilities and requirements of learners' needs. 
I'or some this conception may seem to 'reduce' the teaelter to the role of 
mere classroom manager. For others_ it 'frees' the teacher to develop the 
expertise needed for dealing with the practical and fundamental issues in 
the fostering of language learning in the classroom setting. ( Ibid) 
3.3 Materials in ESL teaching 
Language is used for eornntunication, every time it is used; it performs a different specific 
function. English language is being learnt by most of non-native speakers. It has become 
lingua franca which means that it is a language that permits people to communicate with 
other people who have no common language to communicate. It is the language that is 
being taught widely and has become the world's most important secondforeign language. 
It has created many opportunities for people to learn, teach and travel different places for 
trade. Therefore, it is being taught and leant world over Materials bridges the gap 
between learners and teachers and also develop one or the other skill among the learners. 
Study materials have to be designed according to the requirement of learners. Moreover, 
they are implemented and adapted to develop essential language skills. Materials are 
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required to be explored and studied to gain maximum utility. The most significant skills 
are the study skills, which necessitate development of certain sub-skills to attain a degree 
of assembling different strategies fir learning language. In this age of explosion of 
knowledge, reading skill plays pivotal role in the life of every learner. Reading is one 
principal capability that is essential to be developed among learners to supplement 
learning of any kind of subject. Ann Mix (2008) describes her strategy to make the 
students proficient and active in reading in the following statement: 
1 begin by purposely easing students into active reading by situating them 
in texts that hold intrinsic interest tu~r then-something relating to their 
background. (p-4S) 
Ann Mix (2008) recommends that students should be purposely made at ease to develop 
habit of reading. For this the availability of textbooks, course books and materials worth 
reading are necessary. The process of learning a foreign language is one that demands 
total commitment from the learner. A total physical, emotional, intellectual response is 
necessary to successfully receive and send the messages by adopting any skill. A learner 
should be able to respond to a stimulus using the language skills. Reading and writing are 
the forms of conveying message. without writing, there cannot be any reading. When a 
person reads, he consciously or subconsciously applies various sub-skills. There is a 
difference between understanding the text and understanding the point of view of the text. 
Gray cited in Alderson (2001) suggests that there is a vast gulf between reading 'the 
lines', reading 'between the lines', and reading 'beyond the lines'. The first refers to the 
'literal meaning of the text', the second to 'inferred meanings' and the third to readers' 
'critical evaluations' of the text. 
Materials used for teaching reading in academics need to lay emphasis on enhancing 
skills required for comprehending the text. A few factors lead to difficulty in 
comprehending written materials. Learners are not able to get fine instructions in order to 
develop proficiency in reading. There are situations when materials are not utilized and 
lay in total neglect. Thus the learners remain poor readers and unable to get the 
professional guidance. Thus, the question arises: 
• In what contexts are materials neglected and why? 
Materials in schools or in any learning situation usually fellow regulations laid down by 
educational authority. These authorities recommend teaching materials in the form of 
textbook. the textbooks consist of graded language input that the learners receive for 
practice in the classroom_ Materials in the form of textbooks may provide balanced 
teaching of language components. Learners restore and gain information from these 
textbooks. teachers teach these materials (textbooks) in classroom by adopting different 
strategies for better execution, but sometimes teachers lack the required professional 
skills and therefore they are unable to utili2e the resources. Hence, learners do not reach 
the level where they could utilize all the information from the textbook. It is the situation 
when the materials are not understood and they are neglected. 
3.4 Contexts of theneglect of materials 
1. In the classroom where a teacher is unable to explore the text due to various 
limitations e.g. lack of interest, time, lack of training and poor rapport between 
teacher and learners. 
2. In the classroom among the learners, it is due to poor interest and lack of positive 
attitude resulting in lack of motivation. 
3 In the classroom when learners do not feel the need of materials or any reference 
materials. Due to these factors, they lack sense of urgency to collect information 
and feel satisfied with the limited information they have gained. 
4. Outside the classroom, where learners do not have cormnand in L2 language 
which dc-motivates them. 
5. When the teacher lack's impetus to teach the materials. To explore materials to the 
nmximum utility, it is required to build "reading confidence' and 'reading 
competence' (Harmer: 1983) among the learners. The teacher is required to have 
the teaching confidence of reading which demands teacher efficiency in language 
teaching. 
Materials are significant in teaching  /learning process and depend upon effective 
teaching. Materials prescribed for teaching reading in schools are the most neglected 
materials; simultaneously teaching of reading skill is not emphasized in academics. 
On the contrary, it is the most widely used skill in academic field and professional 
development. In schools, learners need to read materials, course books and reference 
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materials on internet to gain information or to infer the meaning, for better 
comprehension. In most books, prescribed by C'HSE there are references to the links 
of different websites given at the end of the lessons. Materials on the World Wide 
Web are available in abundance, to access the materials, it is essential to train the 
students in accessing relevant materials. The skills of skimming, scanning and 
browsing are required for locating important information in most economical manner. 
Silent reading is suggested to understand meaning. To make maximum use of 
materials, the difficult part of the text could be simplified. This prevents ambiguity in 
teaching and learners could be engaged through out learning period. 
3.5 The extent of Adaptation 
In AMU, the class usually consists of culturally and linguistically diverse learners. They 
belong to different socio-economic community. The teachers face great difficulty in class 
management. Adaptation is the best strategy to work with such group. Adaptation is 
usually adopted to achieve maximum utility of available materials, yet it should be called 
for only when it is needed and applied in the class in accordance with the level of 
learners. Not every method of adaptation can be applied at every stage of learning, and it 
need not be applied every time or in every context. The level of learners and the extent of 
adaptation required in the materials is the essential question to be looked for. The focus of 
the recommended textbooks at the secondary level in AMU is to teach language skills to 
make learners proficient in language. The focus of these textbooks is largely to develop 
extensive reading skills. The students at AMU secondary schools are learning English for 
the past 8-10 years, which signifies that by the time they enter the secondary classes, they 
should be able to read and write proficiently. Speaking skill is not expected to be 
developed because they usually do not get the chance to communicate in the class and the 
environment of the school does not encourage students to speak English language. The 
skills of reading and writing that are expected to be developed are also not satisfactory. 
.According to the survey conducted it was fbund that: 
• Students find a fe\\ of the lessons as "boring:" and of "no significance". 
• A fe\% others claim that they "do not find poetry relevant to language 
learning". 
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• Others expressed that "poetry does, not help them in any manner and should be 
excluded from English syllabus". 
• Texts are explained in MT and by giving simple words for unfamiliar words. 
• Also it was observed that the supplementary readers that were meant for 
independent reading are taught as main textbook in the class which makes 
syllabus difficult to cover in time. 
To make these lessons interesting, lively and significant, students may be recommended 
other reference materials to look into the lesson with a different perspective. Textbooks 
meant for Urdu medium sections cover all the necessary items that are relevant for low 
proficiency learners. It aims to develop extensive reading. There are sections on speaking, 
writing, grammar practice and comprehension check questions: cloze exercise, long and 
short answer questions. matching information. The text is supported with exercisLs that 
demand use of dictionary work to expand learners' vocabulary repertoire. The textbook 
needs to be supplemented by engaging learners with task-based teaching where they 
could use the language to perform actions given in the form of tasks. 
3.6 Need of Adaptation  
Adaptation is a technique applied in teachutg:learning situation to attain a degree of 
fitness among learners. It is usually done in ELT context where learners come from 
heterogeneous community and speak various languages. Adaptation simplifies learning 
material to meet learners' needs. However, it should be highlighted that adaptation is a 
gradual process. A teacher may not be able to realize the need of adaptation in the 
textbook for a particular group, until lie teaches the textbook to that particular group. 
Adaptation is adopted so that the ESL learners could make maximum use of the textbooks 
and learn different aspects of the TL. As language learning is a complex process and 
needs to be taught in a skilled manner, there are number of approaches, methods. 
techniques and strategies that a teacher applies when lie teaches in a language classroom. 
By employing adaptation in the text, a teacher personalizes the text, making it a better 
teaching resource and individualizing it for a particular group of learners. 
The aim of adaptation is to impart learners with maximum information in the textbook or 
any learning material and make the content of the material accessible for the learners to 
imbibe the information. Adaptation maximizes utility of the materials. It could be used at 
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any part of the textbook or a lesson. It may be at the pre-teaching phase, while-teaching 
phase or it may be at the post-teaching phase. A teacher may resort to any method to 
adapt the text keeping the usability and effectiveness of the method. The teacher may alter 
comprehension questions and develop other questions such as writing precis or summary, 
true/false questions or cloze exercise. Stevick (1978) cited in McDonough and Shaw 
(1993) says: 
The teacher must satisfy the demands of the textbook, but in ways that will be 
satisfying to those who learn tiom it. (p.83) 
In line with the similar discussion Becher Costa (1998) explains: 
Adapted material would be any text or part of a text where some original 
characteristics have been altered, such as substituting lexical items or changing 
verb tenses or even simplifying syntactic structures, or where difficult parts have 
been eliminated for the sake of facilitating the student's task. (p. 10) 
Robert O' `eill (1982) maintains: 
A great deal of the most important work in the class may start with the textbook 
but end outside it, in improvisation and adaptation. in spontaneous interaction in 
the class, and development from that interaction. (p.110) 
The need of adapt inm. a text emerges from the tact that learning materials are not always 
in congruence with the learners' needs and societal requirements. They usually do not 
contain all the necessary information, which is expected. Sometimes the materials grow 
old, theories on which they have been designed change or the syllabus and curriculum 
needs to be revised (Madsen and Bowen: 1978). Adaptation occurs on three levels: 
1. The individualizing of materials: 
The teacher adapts according to his perception and competence of text. 
2. Modifying a text for purpose not intended or anticipated by the author: 
It suggests that changing a text by simplifying, using MT or rewriting to match 
learners level. As mentioned by Campbell (1987). if the text being modified is a 
literary piece then the flavor of literariness is lessened or if it is presented in 
narration then its narrative techniques is lost. 
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3. Compensating for the textbook : 
Usually textbook or any learning material is not free from flaws. Adaptation 
strengthens weakness of materials by supplementing with the information making 
it fit to meet the needs. 
The subject of study here are the students of AMU secondary school where English is 
taught as a second language. The alln of teaching English language is to enable the 
learners to use English competently and efficiently. The textbooks that are taught in 
Classes IX-X are recommended and prepared by the CBSE board, New Delhi. The Board 
has broadly categorized the Course books of Classes IX and X into two sections: 
1. Course A 
Class IX Class X 
Literature Reader Literature Reader 
Main Course book Main Course book 
Workbook Workbook 
2. Course B 
Class IX Class X 
Beehive First Flight 
Moments Footprints vithout Feet 
India is a multilingual country. Each state has its own State Board of Secondary 
Education, where the medium of instruction is usually the regional language. The learners 
of these backgrounds have poor command in English language. They are slow to adapt 
with language items. Keeping this factor in mind, the Central Board of India, i.e., CBSE 
has prepared the textbooks accordingly. AMU educational authority has divided the 
course into two sections- Course A and Course B to suit the level and requirement of the 
heterogeneous group. "Textbooks in Course A are recommended by CBSE and textbooks 
in Course B follows the books prepared by NCERT. The course is divided to make less 
proficient students acquaint themselves easily with English language. Both the courses 
Course A and Course B are taught at ANIU secondary schools. 
Course . : This course follows communicative approach. It has well arranged sections for 
de\elopment of the four language skills. The aim of the course is to enable the students to 
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use English ettectively and to develop appreciation of literature. The teachers are 
supported with audio cassettes and teacher's book, which includes strategic plans to teach 
lessons in a more learner-centered way. 
Course B: I his course follows the communicative approach. It emphasizes more on 
extensi'e reading to make less proficient learners develop the habit of reading in English. 
The course content includes lessons from Indian writers and foreign writers as well. The 
lessons introduce the learners with foreign culture, which enables them to understand the 
text in interesting.: way. Language of the book is simple. i'he content includes various 
;genres of writing. It contains stories and incidents from various walks of lit e to broaden 
the vision of the learners and to teach them wide usage of vocabulary. The poems are 
simple in language and thought. Every text ends with a number of comprehension test 
exercises. Languages learnt in schools are meant to acquaint the learners with all the 
development around the world. "I'he course content is designed to develop inclination 
to wards learning I:nglish language. 
3.7 Adaptation strategies 
Various strategies are adopted to 'adapt' a text for better learning. Madsen and Bowen 
(1978) suggest effective adaptation is a matter to achieve 'congruence' uu ith learner's 
needs and le\cls.:Adaptation 1s Implemented to attain a degree of fitness between learners 
and their learning materials. It is required to develop and expand learner's attention, 
interest and motivation. It is further said: 
Adaptation is often required in order to increase motivation for learning- by 
making the language more real, the situations more relevant, the illustration more 
vivid and interesting. It is sometimes required to ensure greater ease of acquisition 
by providing sufficient practice, logical explanations, plus examples or exercises 
that are on the level of the learners. 
(Madsen and Bowen 1978: viii) 
Any language material is not always without flaws, sometimes the language is too 
difficult, it might have disorganized presentation and the context is beyond learner's 
reach. The claim is that a good teacher is constantly adapting, applying various strategies 
such as: adding, paraphrasing. relating the content to previous knowledge, supplementing. 
or when he introduces a supplementary picture. song. realia or report. in ES I. context, one 
of the adaptation strategies is using MT in classroom. The strategies for adaptation are: 
S? 
1. Adding 
Materials are supplemented by adding into them the information that strengthens learner's 
language while taking into account the practical effect on time allocation. Alternative 
term used for adding: can be 'extending' and 'expanding'. Expanding is distinct from 
extending. While in expanding: additions to the methodology is clone by moving outside it 
and developing it in new directions, it is done to expand in terms of quality. i.e., by 
putting in a different skill or a new component. In extending, information is restricted to 
the classroom teaching i.e., it is done to ensure quantity. It is not necessary that addition 
in a text be made in the end rather it can be introduced at the beginning. It can be done as 
''.arm -up exercise. 
2. Deleting/Omitting 
Mc Donough and Shaw (1993) explain: 
.....although material is taken out rather than supplemented as a technique it can 
be thought of as 'the other side of the same coin'.(p.90) 
Addition and deletion often work at the same point when some grammatical item is 
omitted. It is replaced with some other item to compensate it for the deletion. Usually in 
textbooks, there are sections where books are recommended for further reading. This 
section can be omitted if it is not significant. "I he books often have discussion section at 
the end. which does not necessarily al%%a%s suit learners' proficiency, it can be omitted or 
replaced with some other communicative activity where learners are more comfortably 
involved. 
3. Modifying 
This strategy can be applied to any part of the content of the text. It can be applied at any 
part such as order of words, sentence structure, using alternative vocabulary for 
unfamiliar words etc. It can be further divided into two sections: 
a) Rewriting 
It can be used to relate activities to learners' own linguistic backgrounds and 
interests, introduce models of authentic language, or set more purposeful, 
problem-solving tasks where the answers are not always known before the 
teacher asks question. 
(Mc Donough and Shaw 1993:92) 
It is usually adopted when some of the linguistic content needs modification 
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b) Restructuring 
A change in the sequencing and structuring of the textbooks is required where the 
need to control classroom becomes significant in order to maintain discipline, 
develop interest and motivation. In other words it deals with classroom 
management. 
4. Simplifying/Easifting 
'I he strategy of simplification means making the language items easy for the learners to 
understand by providing a simplified version of the difficult items. Tomlinson (1998) 
suggests that simplified texts are made easy by: 
Reduction in length of the text, shortening of sentences, omission or replacement 
of difficult words or structures, omission of qualifying clauses and non-essential 
details. (p.xii) 
He suggested simplifying a text by using examples. repetition and paraphrasing and 'by 
increasing redundant information'. 
5. Using MT or Translation 
Using %IT in ESL classroom helps in cvcr aspect of learning. but over-use of ;fit l' should 
be avoided. Translating unfamiliar words in MT encourages learners' interest in reading 
comprehension. Using MT supports learners to focus on all the elements of the text. They 
carefully begin to look for main ideas and inferences in the text. Translating a text as a 
post reading activity works well in L2 context where Ll reliance is in great amount. 
Abdulmomein (2006) agrees by saying: 
L2 learners customarily rely on their Ll, especially in acquisition-poor 
environments where exposure to the L2 is confined to a few hours per week of 
formal classroom instruct ions.(p.3 1) 
In MU schools, the students are taught in Urdu-medium, their Ll (Urdu) is the learning 
and communication mode. They study all the subjects in Urdu-medium, receive 
instructions and write examinations in Urdu. The medium of instruction can be used as a 
support to explain difficult concepts. It can be used as a comprehension check strategy 
which could reveal a good measure of their understanding of vocabulary, perception and 
interpretation. I-Iowever, it is advised that the use of MT should be minimized in a 
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language classroom. Over-use of %IT can de-skill language teachers and their profession 
would be that of a translator rather than a language teacher. 
6. Using Task-based approaches 
1'ask-based teaching helps learners to learn language in authentic manner. When the text 
does not support using real life language, using, task-based approaches ascertain language 
learning. ('order (1967, 1981) cited in Tomlinson (1999) claims: 
Learners have their own 'built-in syllabus' which is 'in some way more efficient 
than the instructor generated sequence'. (p.226) 
Task-based learning promotes language acquisition in a meaningful situation. like giving 
instructions, asking for the cost of an item or sharing experience etc. 
However. it is required desperately to focus in the area of material writing and to come up 
with the researched methods that are applicable and valid in the field of language 
teaching. The material writers should prepare the materials that fulfill local needs of the 
learners i.e., the materials are required to be produced according to the needs of the 
learners. The requirements of the learners vary with every group. It is the duty of the 
teacher to make the materials in concomitant to the needs of learners. The teachers can do 
this by applying different strategies of adaptation that encourages learner's interest and 
confidence in learning materials. Adaptation not only benefits learners but the teachers 
can use the same materials in different classroom with different level of learners by 
adopting the adaptation strategies in line with learners' proficiency. Besides, adaptation 
also develops the materials. For instance, in Aligarh region, the materials (course books) 
that are recommended to the learners ought to be adapted to suit the level of the learners, 
as most of the learners come from lower middle class families. These families know the 
significance of education but the members do not converse in English language. 
Development of language demands medium to learn and practice. Task-bases activities 
can indulge them to practice language. Therefore, it is required to produce such materials 
that persuade learners to develop speaking skill as well as reading skill apart from gaining 
maximum information from course materials. McDonough and Shaw (1993) have 
provided a framework of adaptation where they describe the principles of adaptation 
procedures. See fig 3.7 (a) 
Framework of materials adaptation 
Match or congruer:e 
/\ 
'External criteria 	lrternai, criteria 
need to 
/ 	\\ 
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by means of 
Techniques 
adding deleting modifying simplifying re-ordering 
applied to 
Content areas 
language 	texts 	skids 	assrcom 	3tc. 
practice Management 
(11clonough and Shaw 1993: 96) 
Figure 3.7 (a) 
3.8 Significance of materials 
In the field of language teaching. there is constant need of change in the manner of the 
execution of teaching materials. The methods of teaching have been reformed and new 
ideas are being incorporated with growing interest in L2 learning around the world. 
Earlier the locus of L2 teaching had been on the content only i.e., ' What to teach? rather 
than on the methods of teaching. With revolution in L2 teaching, the shift of focus has 
been on 'How should L2 be taught?'. With the teachers training programs and 
collaboration of language schools, sharing of innovative ideas have resulted in the change 
of approaches in ESL teaching. The textbooks had always been the means of teaching 
language. the change of view had brought the tact that language can be learnt effectively 
by interacting with the textbooks and by involving learners in real life situations. Learners 
must be able to perform in different situations with appropriate language that conveys the 
intended message. Andrew Littlejohn in Tomlinson's book "Materials Development in 
Language Teaching" ( 1998) argues: 
Conference , journal and workshops have all played their part in spreading 
new ideas and in shaping. practice , but , I would agree the most powerful 
device in this has been one of the main 'tools of the trade' of language 
learning : the published course book. (p. 190) 
Littlejohn (1998) cited in Tomlinson (1998) suggested that the conferences and journals 
have extended the sharing of teaching strategies and thus the materials could be used to 
improvise the phenomenon of ESI. learning. Materials and textbooks of Longman, OUP, 
CUP, Holy faith and BBC have promoted ESL learning in an interactive manner. The 
access of these materials to the far off corners has made the presence of materials 
significant in teaching/learning. If we look at the traditional books, the language skills 
LSRW, vocabulary and grammar items were taught deductively. The lesson usually 
consisted of passages (prose/poetry) which were taught by teacher who provided 
comprehension questions given in the textbook. Very little emphasis could he seen on the 
development of language skills and language awareness. Surveying the recent 
development in the field of materials production, it is apparent that the materials 
producers now offer 'a complete package' for L2_ language learning. The materials are 
now designed with learner-centered approach because materials are the pedagogic devices 
and aid to teaching and learning a foreign second language. 
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Materials help to meet the aims of syllabus. Syllabus is the systematic organization of the 
items to be taught in certain amount of time. As materials are the essential components in 
designing the syllabus. therefore. a syllabus designer has to keep a check on the 
availability of the materials that will be needed for teaching. Materials are the medium of 
applying theories into practice. Mc Donough and Shaw (1993) assert that 
Materials and methods cannot be seen in isolation. (p.5) 
Betbre implementing materials, it is necessary to realize the needs of learners who 
ultimately are the users of these materials. Tomlinson (1998) has suggested certain 
aspects that are important for materials to acquire: 
1. The aims of the materials 
2. The manner in which the tasks and language content are presented in them 
3. Their selection and sequencing 
4. The nature and focus of the content in the materials 
5. The nature of teaching and learning activities presented in the materials 
Breen and Candlin cited in Tomlinson (1998) suggested learners' 'process competence': 
It retcrs to the learners' capacity to draw on different realms of knowledge 
(concepts, social behavior, and how language is structured), their effects 
(attitudes and values), abilities to express, interpret and deduce meanings, 
and to use the different skills of' reading, writing, speaking and listening. 
(h.1 )4 
There are various types of materials that are used in teaching Li and L2. These materials 
include all the essential components of language that is to be learnt. Materials can be 
broadly categorized as Teacher's materials and Learners' materials. 
3.9.1 Learners' Materials 
1. Textbook 
Even subject requires a textbook that contains all the information, which is to be taught 
to the learners. Language items in the textbooks develop skills that are required for 
development and progress. These are graded and present language items and subject 
knowledge in a sequence. Tomlinson (1998) defines textbook as: 
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A textbook which provides the core materials for a course. It aims to 
provide as much as possible in one book and is designed so that it could 
serve as the only book which the learners necessarily use during a course. 
Such a book usually includes work on grammar, vocabulary, 
pronunciation, functions and skills of' reading, writing. listening and 
speak ing.(p.ix) 
Textbooks are the primary sources of teaching which are end in themselves. Devi, Kumar 
and Rao (2004) defined textbooks by mentioning : 
Textbooks are books which are designed to present the basic principles or 
aspects of a given subject for use as the basis of instructions. (p. 25) 
2. Workbook 
This book mainly checks comprehension of the learnt items. There are various activities 
and exercises meant for developing language skills. Tomlinson (1998) defines workbook: 
A book which contains extra practice activities for learners to work on 
their own. Usually the book is designed so that learners can write in it and 
often there is an answer key provided at the back of the book to give 
feedback to the learners. (Ibid: xiii) 
3. Supplementary materials 
These niaterials are meant for independent study reading. Supplementary materials are 
best to develop skills. Usually these books consist of simple short stories and abridged 
texts that aim to inculcate assimilation of study skills. Tomlinson (1998) advises that 
supplementary materials are : 
Materials designed to be used in addition to the core materials of a course. 
They are usually related to the development of skills of reading, writing, 
listening or speaking rather than to the learning of language items. 
(Ibid) 
4. Reference materials 
Most of the textbooks contain a section at the end of the lesson, which suggest names of 
several books that are related to the topic of study for further reading. These books are the 
reference books that extend comprehension level of learners. They can be used as options 
for the books if they find difficulty in the text they are studying. Usually there is a section 
in history and science, which suggest articles based on the topic of study that can be read 
by the learners to overcome difficulty. 
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5. ESP materials 
Materials are also designed for specific fields. Courses that are taught for specific fields 
such as EIIM (English for Hotel fanagement).EST (English for Science and 
Technology) etc are ESP courses. These are intensive courses designed for specific group 
of learners to meet their needs of learning. These materials have specific registers and 
style that is tau~zht to fulfill their professional requirements. 
6. Authentic materials 
Materials, which are used in target language culture for actual communicative needs, are 
authentic materials such as newspapers, travel brochures, medicine leaflets, invitation 
cards etc. These materials enable learners to listen, read, write and produce L2 as it is 
used in L2 environment. Teachers may engage learners in real world task which may be 
termed as 'authentic tasks' such as 'Rating dresses': 'Giving directions' etc., which 
would thus involve learners to do real world authentic activities for actual practice of 
communicative needs for real world application. 
7. Audio-Visual materials (AV materials): 
La iigua.!e learners are oticn provided with non-print materials in the form of C'Us and 
cassettes, the AV materials help the learners to develop listening and speaking skills. 
Tomlinson (1 99S) has defined these materials as 'multi-media materials'. he says that: 
....these materials are interactive and enable the learners to receive 
feedback on the written or spoken language which they produce. (p.xi) 
Online study courses and tests provide learners with immediate feedback. i here are 
various soli are packages available in language teaching institutes such as Lingua phone, 
Dynamic Education (DynaEd) in hero Mind mine that enable learners to learn soft skills 
and essential language expressions for better intelligibility which are necessary to 
communicate in L2 
8. Class notes/Handouts 
In a class, the teachers often provide learners with class notes in the form of handouts or 
lectures. These materials are of great significance in learning for learners because they 
require information provided by the teacher who prepares lectures-'class notes/handouts 
in Iine with learners' proficiency, requirements and needs. 
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9. Set of Tests (Test papers) 
Learning necessitates evaluation. "Teachers assess learners periodically to check their 
follow up of instruction. Evaluation could be oral or written. Teachers often ask questions 
as a while-teaching and post-teaching activity. By conducting set of tests. learners' 
strength and weakness can be assessed. Eventually assessment reinforces learning. 
10. Assigning Language task (language activity) 
Materials could be anything that aids in learning and promoting language. Activity-based 
learning assists learners in discovering about the language by using it. It promotes 
cooperative learning where the learners get chance to explore the language and interact 
with fellow pupils by using_ the language. 
11. Homework (preparing assignments etc.) 
Homework is usually assigned to give practice to the learners in preparing different 
language items. For instance, writing answers to the lesson taught in class, reading lesson 
in advance for the class and listening to news for gathering information of around the 
world. Every teacher desires to make his or her learners independent in learning. 
Homework engages learners actively where they have to finish the assigned homework 
task independently. It is meant to train learners to cultivate habit of learning outside 
classroom environment, which is a place where actual learning takes place. 
3.9.2 Teachers' Materials 
1. Teacher's Manual 
It is a handbook for teachers, which contain teaching tips, strategies and lesson plans for 
teaching the prescribed textbooks. For instance, the CRSE educational body produces 
instructional materials for secondary schools and prepares teacher's help book 
simultaneously based on learners' books. Tickoo (2004) defines teachers' manual by 
saying that teachers' manual: 
....is capable of guiding the teacher, to understand the important ways in 
which her class (room) may be strengthened (e.g., in its size, tiirniture, 
learners behavior and beliefs, social expectations) and of helping her put to 
use additional sources of support (e.g., the mother tongue. interlingual 
translation, the skills learnt in the mother tongue and how they can be put 
to use in the FL classroom. (p.263) 
It is a resource book for teachers, which ultimately benefits learners. 
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2. Teachers resource books 
Teachers are facilitators in learning. Therefore, to train teachers professionally is a key 
issue in overall learning and teaching situations. In foreign language teaching, one of the 
major problems had been how to manage the student's varied learning styles within the 
class. The resource books for teacher provide guidelines for developing teacher efficiency 
and present to them with the researched techniques that may be applied into the 
classroom. Since language is an instrument for generating and expressing ideas what 
people share and want to say spontaneously. a great deal of practice must he made on 
spontaneous and creative interaction in the classroom by rigorous exercise. 
3.10 Materials for teaching reading 
The learners who are learning L2 have to study language items that are above their 
linguistic ability. To tackle with this concern, the materials need to be graded from simple 
to complex and to synchronize the entry and exit behavior of the learners. To teach 
receptive skills (listening and reading) the roughly-tuned input materials can be 
implemented. Harmer ( 1983) points out that the 'roughly-tuned input' not only trains 
learners in reading but they also provide learners the medium to learn new language by 
applying their cognitive abilities to get the meaning of the complicated text. 
The kinds of materials that exist in language teaching are varied and there are 
innumerable sources of contents that can be used in language teaching. The two 
prominent kinds of materials can be categorized as: 
3.10.1 Authentic materials 
Authentic materials are the genuine pieces of information like newspapers, magazines, 
brochures, catalogues etc. These materials are used for L2 teaching to present real life use 
of language. I he learners get the chunks of language forms used in everyday life and the 
real life situational usage. It is meant to be used in the target language culture for actual 
communicative needs. Thus, when used for teaching, they should be chosen in a way that 
enables the learners to hear. read, and produce language as it is used actually. 
3.10.2 Non-authentic materials 
Non-authentic materials are written specifically for language students. There are texts that 
are written to highlight some particular language items and there are those that are not 
authentic but written to appear authentic. Hamner (1983) maintains that: 
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Beginner students will probably not be able to handle genuinely authentic 
texts, but should nevertheless he given practice in reading and listening to 
texts that look authentic (even if there has been sonic language control). 
The reading of such texts, in other words, will help students to acquire the 
necessary receptive skills they will need when they eventually come to 
tackle authentic materials. (p.146) 
Materials that are usually recommended for teaching reading are: 
1. Adapted texts: The texts are adapted for less advanced learners to teach them 
particular genre. For instance. Shakespeare's play Macbeth can he adapted in the 
form of a story to teach the moral of breaching the trust. 
2. Slightly abridged texts: Only parts of texts that seem difficult could be abridged 
to simplify the concept. 
3. Authentic texts: Newspapers, magazines, brochures could serve as real life 
materials for teaching language forms. 
4. Course books- These books are recommended by educational authority to be 
taught in schools and colleges. The materials presented are sequenced and graded 
from simple to complex. 
5. Non-print materials (Pictures, Graphs, Tables): Reading is not only done by 
reading alphabets. it also Involves interpretation of non-print texts, which convey 
meaning in a most economical manner. Advertisements, Graphs (depicting rise 
and fall in the economy) and schedules of train arrival and departure are some of 
the non-fbrmal reading texts that are semi-authentic materials. 
3.11 Reading tests 
Reading comprehension could be tested by various kinds of questions that the learners 
may attempt alter reading the text. The questions based on evaluating comprehension on 
different levels such as theme, sequencing the order of events, vocabulary, inferential 
meaning, connotative and denotative meaning in the text etc., could be checked by the 
following activities. Evaluation in learning is essential. It develops reading skills and the 
learners could he informed about the strengths and weaknesses at various stages of' 
learning. The activities for evaluating reading comprehension are: 
1. Cloze exercises 
2. Multiple choice questions 
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3. "True-False statements 
4. YesiNo questions 
5. Jumbled sentences 
6. Jumbled paragraphs 
7. Words association activities 
S. \ote-making 
9. Precis writing 
10. Summary writing 
11. Long and short answer questions 
12. Pronominal questions (Wh- questions — What , Why, Where, When. Who 
Whom, Whose) 
13. Sentence completion 
14. Information transfer exercises (translation of passage) 
3.12 Model for materials design 
Materials are prepared by material writers, researchers and sometimes by teachers who 
develop and design a frarre%Nork on the basis of certain assumptions of context, learners' 
socio-economic background, their requirements and language proficiency. The Second 
Language Acquisition (Sl.,A) principles govern language learning. The concepts of 
'idealism' and 'realism' do fit the context of language teaching, which say that nothing 
exists in its ideal form and every existing item has certain shortcomings. To overcome 
these flaws, teachers resort to adapting study materials to make the recommended 
materials functionally fit and suitable for better outcome. However, while preparing and 
selecting materials, the guidelines given by Tomlinson (1998) must be taken into account. 
There exist not 'Ideal' but 'Real' materials, no textbook or teaching materials is free from 
flaws hence, the materials designed or selected for teaching should consider the principles 
laid down by Tomlinson (1998:7-22): 
1. Materials should achieve impact 
2. Materials should help learners to feel at ease 
3. Materials should help learners to develop confidence 
4. What is being taught should be perceived by learners as relevant and useful 
3. Materials should require and facilitate learner self investment 
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6. Learners must be ready to acquire the inputs being taught 
7. The learners attention should be drawn to linguistic features of the inputs 
S. Materials should provide the learners with opportunities to use the target language 
to achieve communicative purpose 
9. Materials should take into account that the positive of ects of instructions are 
usually delayed 
10. Materials should take into account that learners differ in learning style 
1 1. Materials should take into account that learners differ in affective attitudes 
12. Materials should permit a silent period at the beginning of instruction 
13. Materials should maximize learning potential by encouraging intellectual, 
aesthetic and emotional involvement which stimulate both right and left brain 
activities 
14. Materials should not rely too much on controlled practice 
15. Materials should provide opportunities for outcome feedback 
Most material writers move in a certain path/direction. and use some or all of these steps. 
It is the movement of identification of a need and suitability of the materials to their 
eventual use in the classroom. It marks the necessity of the strategies to create such 
effective materials that teach the learners all the language items, which are meant to be 
learnt. 
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Chapter Four 	Techni ues of_Niaterial Adaptation_f r Developing Reading 
Proficiency 
4L Read  
Reading proticiency can be defined as the ability to read and comprehend the text without 
any external help. While teaching the textbooks, teachers often come across situations 
when they are not able to explain the text to the students. Sometimes many of the students 
are not proficient enough to read the text, which is beyond their level of competence. The 
other reasons may be that some sections are too difficult or the text may contain 
unfamiliar vocabulary and complicated sentence structure or the content may not suit the 
educational contexts of the students. It is then that teacher has to resort to 'adaptation' in 
teaching and apply the techniques that support the text and develop interest among the 
students by bringing the text to their level of reading competence. Adaptation increases 
maximum utility of the textbook. ('lark (1989) maintains that adaptation procedures can 
generate some useful and stimulating classroom work. 
Adaptation along the lines suggested cannot only make the existing materials more 
rele,ant to the learners' interest. but also more motivating through the generation of 
ureater degree of commitment. fie takes learner involvement in the adaptation of teaching 
materials with external, imposed syllabuses particularly in mind. Learners may be 
involved in devising their own test. 
Campbell (1987) suggests that adaptation of literary text is essential for less advanced 
learners, because their simple language will ultimately help learners develop fluent 
reading skills in the target language. 
Alhvright (1981) advocates materials may contribute in some way, but they cannot 
detcnnine goals. The role of teaching materials must be relatively limited. No matter how 
comprehensively the materials cover learning goals. they can never even look after' 
everything to do with goals. let alone actually determine them. 
Materials area pedagogic devices, i.e., an aid to teaching and learning foreign 
language. 
(Tomlinson 1995:192) 
While adapting a text for reading proficiency, certain factors such as level of learners' 
language proficiency, level of difficulty and comprehensibility of the text must be 
emphasized. The text should not be simplified to the extent that it loses adventure. It 
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hlnl i ricekan Persin earisis and olhrr sowerilra. 
111'111111uN'll 	IHIIItl1' 	111 	IIIllAll ldh, 	flUlll 	Itllblf 	Ili, 
lMle Kling of A11;111nisidll W.1% (Nil the UIIII' toile 10 be 	tllnrlol 
X.h~ibv 
I;I.IIMIIlltlrl. 	I4,I n 	ul 	Ill% Khan, 	(('d, Ihr 	shi'11nii 
l,NI'IllJte( 	with 	tiusllltllall'% music. 	FIllll ditectuf 
IIUII'll/ 	Ill 	dl), 	Illllrltlllf 	khl~'h 	fUllfl 	IIIM 	Jllfl. 	Ii I 
~ 	all 	x91s 	so 	Iut esse11 	after 	far111R 	ri 	' Ijay 	tih np 	 h d ' 
	 ~r.rn 4l u+nu>n r~~ 
I'dll(Alld611 IIllS, d11J INhrr paternal Ju1'-10is x'fl r • "' u'" 
t{Isuiidlah play at a festival that he Iallicd a till. 	Ir 	 M, rr 
11Mr Klnll shrtllLd Id;lYr11 LUri.y•,/Or after fhr In,trumrnt i;I1IWI (~IU1J n,Ihl SIII1InU( 1111 
	., 
film Mvs a till, end one of Iii mII1ah Kli iim 
nmgwnllnt+.11ulkhdorMllnlla,lyayu . lunNd 
omit hi Ix a nalloAnildc chttlbusiM) IM1pi(r IIIIs  
huge success In tfi rellulnld world, Uisnull.lh Ivy 
	
Kiw+ti s trctnrrs to film music wri tiro rd I Iuu 	'at 
Vijay Uh,+ll's Gunj Ulhl Shefinat and Vikr,uu lo*.Wd—i 
Slhuva9 s lumwrll indoor. S widlu Ap[wut 'I lust ""'~m trin 
can't come to terms w91h Ilie allllfeitltl; ,inrl 	Ua"1 
J11109 UI tilt (flln s 1d. he Sit}S W11h enlliIu i 	*Mwv*n1,l 
9 Awards and rreo nlUon came thick and 
ISNnlllah F&I hrcatk the flrat Indian to he Unnl,l 
to pairum al (hi  pcesttMoils ILuuin Cn1Uc 11111 m 
the linHrd SlaIrs d Amerxa. Hi ' afro Iro4, p,ut In 
the World EmI>vulton In Mumre,d. In I1(1, uas 
All Festivil and in the Osaka Trade Fair 1u mull 
known did lie hccome Inlernatlonall, Ill.lt Ili 
audllohum In Teheran was uamed alter Imn 
Nix Morison llsha,d Uumi lah IUlan' 
to 	fialbna) awrenb Wit the I'odlnailid, the l Iimi t 
Nhushnu and the I'adma 1'Ibhushan ulrc 
Oinirmd on hin.  
II 	In 2001, Ilslad IAsmillnh Khan was awarded u~ 	 nwa 
Ildu's hlghc,4l chiUan award, the Bharat kIlna "a°' 
With the coaled amrd rcwting on his chest and 
hill eyes glinting a11h rare happiness he ubI, ',Ill I a.lnd 
would like to say Is Tech your children moor, 
tilts Is Il1111lu+liuis richest trdlUnn; even (hr West 
b now mimeo; to learn our music' 
12 	In spite of IIamll tram'elkd all iwn the xwlukl 
Khaa& ah as he Is fondly idled — Is esrrwlu>GI►' 
(on) of Benarae and Ik iraon and they rrnGttn for 
him the most wonderful towns of the world A 
sludrnt of his once wanted hqn to heel r sJN•1o4u 
school or the USA. nil IIk' student prolntsrd to 
recreate the aUnasphne of Benaras by rrpla,,nng 
the temples there. But Khansaab asked him 111w 
would he able to transport triter Gangs as well. 
hIn he Is rrdkmbmod to tune sad, %11 Is wily 
w1MyMrn I ant In a krrWl rountry. I keep trmnung 
In wr IIIfNhlsl m YPInk VI Muumba I think of only 
Ihl,,s -1IMI Or IMq (;angm And wide In lk irns, 
I li4 IIN i nbrh iotllhd d I)UN1aU1,  
yw$len tthnUW.HIl,p,Nd 11011mvd''r 
Iwll Wm d n * to  ('MU 
tYa:Ml NMa Ia1 W Ile trnr brW4 ' fr' I nto 
w MOGn MMr I lie+, the bnW W w+4111M brm 
to I'ak on. I tnn tire? to ,Iw' v. haw I aid fur 
to ttr 1 kmManP mist 1111011111 dkbic to Ihr trl~m' I list a 
InJ LiucJm 	urn 11*11(INowM 
13 	Ustad Ibism1141h IOur s ilk Is a IMYkrt example 
of the itch , cultural hrtta&e of India, ant that 	t* 
e~orlk~ish' 	Ypt Ihli a dnnul Mnsllrn tike film 
'1IIMIRI,iaRi l 
d (4nI I INn 
ran very naturally Idiv the ahriul.d nm' mlon;tIg  
at the Kaahl 1'Ishuoj4Vh Irmple. 	 t#■un 
imLs1 Vnn Wt IOum pawd avay al 21.ktua Ob A 
Ike ar d nUuq din a Inca d S" lie Day peen a 
,ale ftuknl at the Gacnrmu d kiln Ikda ed to da) 
doextal mounlbyl I 
I 1141 the lot aim 
I. 11K Wihigi guy) sue, a Ytrdnl bllrtoakrt 
1 IUhtmUW Khan. A Wei. A6 flue) truloWW Ur PRO Ins rt AP1111 I 
I Uumtlloh Blues pgmul a m1Mas m'n ben. 	YMMul oESaul 
1. I11Snnibt' IIIwn IeWI top 1m the phehnu Inv WI Itul I i amthn Iku. 
IHIad 1'al aa, Kiwi 
S Iwdllah Khufs &%I Imp brnad was to IAlglun>ain. U S.1. (anM 
I Pled the words In the tell rhkrh dhow third IWdlah Kluui is lrr s awit 
the Nnm YNed IMF' Then work a iN Vl h lbw cmm~t rollulul I*iei i eau 
arwrip 1A rl"S 
i9Y~1!OmcJoe l iwoi 	I 	:us 	Mnrd 
text" rhlklrcn rrul 
2. Ur Ohm wrN 
J mU atngtotlwC5A 
6. ititui the Uh rat kilo 
11. thor IAlllis d the UNA 
7 krill linens w11tieir.ial 	 .. 
7l.c.,. 41LLci.IgL 
r Why adapt this lesson? 
The story is based on the moral of determination, strong will power and firm attitude. 
Students may not be able to relate the character of the musician girl with the people in 
their immediate environment. The circumstances that the challenged people had to face to 
overcome the hurdles should be presented as a challenge to the students. Teaching this 
lesson would expose them to the challenges in life to achieve their goal. They should be 
read} to conquer the hurdles to succeed in life. 
Paul 
Pre-reading activity 
Note: Teacher may ask the students about successful people in the field of Music. Art 
and Dance. The discussion will set the scene and students will be curious to know 
the theme of the lesson. 
Some questions that the teacher may ask students: 
I. Does music appeal to you? Why do you listen to music? 
2. Name some famous musicians and discuss about their life. 
3. Have you ever met a person who has achieved extraordinary success, in spite of 
his disabilities? 
4. Teacher can give some examples of challenged successful personalities. Some 
picture can be shown to the students 
Satish Gujral 	(Painter) 
A famous painter who is dumb and deaf, his works contribute to famous art galleries 
of national and international repute. He is brother of former Prime Minister of India 
I.K. Gujral. 
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A painting by Satish Gujral 
5:  
Sudha Chandran (Actor and Classical dancer) 
She is an example of courage in destitute. After facing an accident at a young age in 
which she lost her leg. She has gained popularity in the field of Acting and Classical 
dancing. 
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While-reading activity 	 ( Reading time) 
Note: The teacher may ask the students to volunteer for reading or select the students 
randomly to read the paragraph. Teacher may read a few lines of the paragraph in 
between to present a model of reading for students. When the student ends reading. the 
teacher may ask information check question. 
1. Teacher underlines the difficult words and asks the students to guess meaning in 
context. Teacher may give the meaning of the words while explaining the 
paragraph or when he asks comprehension check questions. 
Difficult words 	 Simplified words 
jostle to knock or push against someone 
approaching advancing , to come nearer to someone 
daunting to make someone feel slightly frightened 
aspiring to have a strong desire or hope 
deteriorated to become worse 
impaired to spoil or weaken 
pursue to do something over a long period of time 
percussionist a person who plays percussion instruments 
potential someone or something'; ability 
vibrations shaking that is felt rather than seen or heard 
sheer power, a quality of feeling 
heroic brave or great 
achievement success 
hectic very busy and fast 
intriguing to interest someone by being unusual or 
mvstertous 
resonance 	 to produce or till with sounds by vibrating 
workaholic a person who works a lot 
enormous 	 extremely large 
pleasure. enjoyment, happiness and satisfaction 
2. The teacher may provide explanation of the difficult words by simplification. 
3. Teacher may ask the student to summarize the paragraph. 
The student summarizes the paragraph'................................................ 
4. During reading the teacher may ask the student: 
Did music change the world? 
Studentresponse .............................................................................. 
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>. Teacher may ask students to share their experience if they had ever met successful 
challenged persons (to raise their consciousness and develop speaking ability, it would 
also enable students to react to the texts). 
Post-reading activity 
1. Collect information about the institutions working for the disabled children. 
2. Teacher may ask the students to write an assignment on physically challenged 
people who changed the world. 
Part II 
Pre-reading activity 
Have you ever heard of a game called gilli-Banda? What is the latest developed 
extension of this game? 
2. How many ragas are there in Indian Music? 
3. Do you know what Bharat Ratnca is? To whom this award is conferred? 
`V"hile-reading activity 
1. Underline the unfamiliar words and find the meaning. 
2. What is the significance of music in Indian culture? 
The teacher max' illustrate by giving a brief description for instance: 
"Music is the bindlin force in the Indian sub-continent. India has varied culture 
and so there is diversity in music also. Music engages a person irrespective of 
caste, language or culture." 
Post-reading activity 
1. Discuss achievements of A.R. Relunan. 
2. Dealing with physically challenged people 
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,;~L• • A` Hi01o,%dbnil, 5 in. joijilknonjkuk.,% ii' 
'NJ fur lhl Imwruf SuuUI Allwrl:' 
A few 10 4)11 will 	Ilr1 Nr all lItieiJ ullr r1'r% in 
• .0 it !ipfl'1lN'lI1Ir an n of SuullI IUtkAli !CIS, 	. 	, ttc.Au• r44oy 
)l•hrnptcrs and Iralp ('.it irr 	ru,trl t in perfecI  
IJ4IIKI A ixil 	m yNYNrI in ay UIFt tk7nlll p; solid. ptn1GII1un ovt-1 Ilte Union Itnikhll;s. II iwo nut Indy 	d i iayIt0k'"ha 
Whru II was nn hurt. I illetI tl In ullry and uphukl a dlnplal' (II ptnI1 t11l pin Islun AnJ oubliry Tort. 	
and d''IYC*w 
I 
Ihr Cunntllydwro and to dnrote my~u'II In Illc 11'rll bill a Armonsirallon of Ihr mlhlan s loyalty to 
lulug of the Republic and Its propIc 	TI 	the druoclary. Iii it new I,tilcrrnmrnt that h d been 
an.'w•Inblcd gol Jlld IIII. watching world, I wail: InTl)  and fairly rINiril. I lllh• omnirIIIS I4otr 	11W 
1 ial v. all d us IHI, by tan pnerorc heir 	r mh l t;hny 	'' 	 '' k botd 
. IllJlhl g111crel+ of Ilie Soul h Ahlrin drknrc lone 
.IIIII hope to IN'wbMQtl lIIelIf. Out of IIM' rn1Wih li ,• ul 
Aral IYllke. Illclr I'hir i 	IMYleldd will, nlJ ins and 
.w nu,tordiflanc human di otciu Iltia level lint Ion 	MI'. yn Innklls bout dir. (topic hi 	saluted UK • •uicI pledged 
11111,4 be bunt a wot'kl) of which all 1111111 	Init will (her k11AIiv. I N:H not IIIIIItllldful UI the fail that 
he poll 11101 'w ncml' > rafs Vlore (hi) would not hair cvw"of oe cA 
I `' 	'r'  We. New were outlaws nut so Wig ado. hit' ooI'e sahlled huh armslal nn•. Fuediti it chlvn,n n( Iwµda 	.. 
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1h+lhiguisli d f ne11I,I1inill g11ri,10 ha 1 1%u,l; „`qle to 	c 	*~ hod mW I 	nlr cIa}' TIN ,Indrlhxd lot 	in' In Ile IdacluL ul 
lake Itir+S(Mlc*I with tilt PLf)14r ciuclt 4lnllI11 (d Nllal 	lo 	ON dow 
i 	dirt all, a nanlnla► I Y holy forJo%lllr. M N I N'.1( r, for 	Iciosuo1 Wo South 
 all 	Iwo ItilioILII 	,1111111 iiis. ,IINI 	the 11511I1 ,If wI11Irti 
Itunrul d 	lily 	 µ~ 
'.\Vkixsi I bIll;illl; 	tillll'll•1 	L'(IItka 	,1111 	IIIJfk 	YIngIl1I 
We acr. at la o a hlnrll uul put ltrnl ruLmrqkdlun. 	, t P" I vk'Arni% Ilk' old anthem Id for leY' lIII11ti 	,41toil 	r 
'M pledge ulnrhts to Ilbrrale J our Irnplr horn the In.doln horn OI4111ay nrlther group knew lite ly'nnr of the a uhern 
,vnhniitl 	bondage of pinrny, drpnlalb'n. villcIyl. gyp" they once despised. IhrY' would scion knew the 	, • 
ilr olk, and oUter dt«'ntnlnation. 	 tee. 	I'• ': •Anlc fn' heat. 	 Iqe o Very b. 
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achim 	 M'""l'" 
eel Medan relp►. I~ad t>k~s AhtrAI 	 alb.ouloh~ 
& w•hltr•skumld people, .,I South ,Urw•a I)vecNnf 
up Ilidr di&rrnius ;uid clrt trd a s~•sllm of rartal 
or ol Ccr.lgeti oion Ueck dontivalIoll41blblsl the dark +kintwd lwiIpksii their 
IK7rrr did Ito • nsrnuiV9 NMI' Ilion' 	(iii 	Ijo 	IYYIY' (11111 I111L~I1 . 
Ow'it I,utl. The Sri lit lire they ercatnt Irnnlni the 
b1,~1~1114t Ill hPIW ISoil M'nrak'1(y Iltl+oll'' basis of one of Ihr halshrsl. most 111hunic1ur. 
1 	CM W° 	tO,tl l0 May lftill uuI1lIbl 	L,q Illy"dl,IJtYit YwIrIIes the world has lair known. Now', is the 
~t an ad, of the lwetutih century, and Illy own 
eighth decade as a twin 	that system had barn 
I, 
ul ill' p011)11' 11 Was this tksIrr but Ili ' Ill.(dI)lll III 
Int' people III live their lives wllh digiilh• and sdl 
Iespxrl that animated n11• life, that Irintilurrntrd a 
Ii b1ieiiet count; lean 11111) ;► bold our, I hit drove .1 
Lie abluhtint alturnev to I►mImr a i-rihlnaf. that 
tlu'n1Y1,1 I,unlly.loting hush 1,1114 into a limit without 
I it home. Thal breed ,I hlc-IMng man to live like a 
I mink. I am no more virtuous or scp.sacrlfleInl 
111,ln the next lnan, but I found that I (011141 not 
et'ca rilloy the poor and lunnfed freedom~ I was 
allowed when I knew lily proper were not free. 
Frrrdunl is Indivisible: the Chains on stilvonc 1►1 
WV people were the chalnr on all of Ihcra, the 
I Ilafns on all of mV people were the challis on mr 
I knew that the oppressor muss be Illx•rttecl just 
its surely as the oppressed. A elan who tikes aaau• 
,idofl1cr awl's fmctorl Is it pn.K>ncr of Ill1rCiI, Ix• is 
Io4 kid behind the bars of prejudice and narrow 
Inblcicdncss. I ant not telly free if I am faking allay 
souie_olle ekes freedom. Just as sureh its I and not 
fret' when lily trtrdonl Is i•tk n In* n me. The uppn; Yi 
.uul IIIi' ol>I8rssor alike are rubbed of their b inanity. 
o strong drAc 
without any good 
on 
• I II IO III r. ,11X17 ill hIIIU II11,'N (I)I1t.Ill1,IJ'+ 
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It Ilh n1tll lllllllllllnll + .IIN) •IIIIIIIIC, hut  
,1111111 IIk, 	tt ith AAI111 ,I, 11 N' t5 X111111151 	
~~ul '''t  
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Ihosv oblig.+uons. In south Alnc,i a man 111 
v141,Nfu'1lpfect to hive as :t h1111ai1 bring Wa" 
~1 ,+nll l.I►I,Ilyd. In 1cnllh Africa, cl nrtn Who 
1111111 Ill,, 11uly' to Ills IK•uplr With lIW itahl, 
rmn his I,mulv anti hl-, Ituntr and Was lotted 
,I Illy :Ill let, a twlhl;hl existence ul seen'' 
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cad what I Idc,tsrd and go where I chose talct, as 
I young man In Joh;uiisburg. I veal tied ho the 
1.1514 and honourable It'e(iuots of a0l'vfiufi lily 
iolciuhal. III e,orut1nl; by keel,, III m3r11'IIl4 ,Ind 
ulrrbn{; a family --- the 1rt-'C(101n not ell I)4' ul»I11al led 
n a lawful Ills. 
lint then I sloWlY saw that not only Was I not 
.roc. but m v I1eotbns and sisters were not lire. 
saw that It 	IS riot just lire Irecdom that was 
.urtailcd. Ilul file freedom of ct•cl•one who looked 
like I did. that Is when I joutied the African National 
unlless. sold that is when the hunger for lily own 
tIclvirnn Ix•1,unc the greater hunger for the IreYdonl 
mxWhing Wt 
oppeors to be tool 
but is not 
not p«mon.N 
ieduced 
Why adapt this lesson? 
The chapter is too long and historical in nature. It is not contemporary. The problem of 
Apartheid should be related to the present condition of people. 
Note: The teacher provides explanation of the word 'apartheid' (time taken 3-5 minutes) 
• Apartheid was a system of racial segregation imposed by the National Party 
government of South Africa. In this system, non-white people were segregated 
and their rights were curtailed under the dominance otwhite people. 
• Discrimination by people on the basis of caste, creed and color could be discussed 
in the class with reference to the contemporary problems. 
• Teacher may discuss living conditions of Dalits in Indian society. Theme of the 
chapter is serious. It requires students' awareness for discrimination vv ithin their 
community. These differences must be rectified to bring harmony in the nation 
and the world. Here are some of the pictures of famous leaders who overcame 
every hurdle to find a distinguishing place in the world. 
• Teacher may show some pictures to relate to the contemporary news. 
Barrack Obama (President, [ SA) 
Born to a Kenyan father and an American mother, Barack Obama has a multiracial 
heritage. He made history w hen he was elected as the 44th President of the United States 
of America. He is the tirst African American to hold this post. 
Mayawati 	( Chief Minister of Uttar Pradesh, India) 
She belongs to dalit class which has been categorized as a backward class in India. She 
has been a prominent figure in Indian politics and serves a great example for woman 
emancipation. 
112 
Pre-reading activity 
Note: Teacher may use raising consciousness techniques to use background knowledge of 
students. This activity activates schema and the learners get readiness to learn and 
observe. The teacher may ask students to look at the pictures in the lesson and share their 
thoughts on Nelson Mandela. The students may he asked to give examples of people from 
India 
While discussing Apartheid Policy the teacher may discuss the following 
i. Untouchahility in India 
ii. Can also raise questions to find out whether the students see any discrimination of 
human beings on the basis of status, caste, gender or any other reasons. 
Students 
................................................................................................... 
iii. Can also talk about India betbre independence, or African and American history, 
supremacy of whites over blacks. 
	
i%. 	What needs to be done to overcome such problems`' 
Teacher may pro% lde opcnin-_ lines. Such as: "in nay opinion i v ould talk to the 
people who suffer and lead them to conic for«•ard and give voice to their 
suffering". 
To the students: your opinion 
l oun; \t•I.un \iandcla l 1() O 
113 
V. 	Show the above picture and let the students guess whose picture is this? 
Students guess the picture 
All the above activities will encourage students' participation, and they will be curious 
to read the lesson. The student may be engaged in reading short related articles. It would 
also relate to students' schemata. 
While-reading activity 	 (Reading time) 
Note: This is the main teaching part of a lesson. Teacher asks any one of the student to 
initiate reading. A teacher may use 'simplification' to explain the paragraphs. 
• Teacher encourages students to think aloud after the reader finishes reading 
paragraph. It is suggested to ask the listener in the class to monitor comprehension 
of the text. It is one of the evaluation strategy used while teaching reading in the 
classroom. It develops metacognitive abilities to become independent learners. 
• Comprehension check questions that are within the text are the best way to check 
comprehension of students. 
• Teacher may ask student to find out the meanings of words in context. It would 
cultivate habit of finding the meanings independently. Teacher may use adaptation 
technique of simplification to help students deal with unfamiliar words in the text. 
Meaning of unfamiliar words can be given as a glossary at the beginning or at the 
end of the reading ( teacher's choice). 
Difficult Words Simplified Words 
Dignitaries persons of high rank 
Podium platform 
Extraordinary unusual, peculiar- 
Distinguish differentiate 
Possession ownership 
Oppression to bring under control 
Glorious wonderful 
Awe fear 
Demonstration display 
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Bedecked to wear /decorate with jewel 
Patched rough 
Erected raise, put up 
Inhumane merciless 
Overturned upturned 
Counted 10 rely 
Repaid reimburse, pay hack 
Generosity kindness 
Torture to make a person suffer 
Triumph victory 
Grimmest gloomy 
Reassure support, restore confidence 
Extinguished to blow out 
Obligations duty, responsibility 
Abilities capability 
Isolated remote. lonely 
Yearned desire, want very much 
Animated energetic, active 
Attorney lawyer, public prosecutor 
Prejudice preconception 
Rubbed deprive, stea] something 
Post-reading activity 
Note: Teacher may use the adaptation strategy of extending task'. 
• The teacher may ask students or provide them with pictures and information 
relating to the life of Nelson Mandela. 
• On the basis of uttormacion provided by the teaeher, group could be formed where 
the students could prepare charts depicting life and work of dignitaries who 
stepped forward to eradicate discrimination. 
• In paragraph-3. (page 18 of the book). One of the students could be asked to read 
the speech with proper intonation. 
. Discuss about Father of Nation M.K. Gandhi. 
M.K .Gandhi (Mahatma Gandhi) 
Mahatma Gandhi has fought for the racial discrimination he faced in South Africa. He is 
the father of the nation and preached non-violence in the country. 
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4.4 The Necklace 
___ TI 
	
Matilda is invited to agrand par y. She 	Y{ 
bas a ba~xqul dray' 1wt no jewellery. She is 
! hw r o 17 a Ae khca f viw a find ... and 	{ , 
t lace • it. What happens then? 
IL 
RLAJ. emu F►'u Ut 1 
• What kind of a person is Mme Loisel — why is she 
always unhappy? 
• What kind of a ixr.rrr ik her Hovland? 
SHE was one of those pretty, young ladies, born as if through an 
error of destiny. into a family of clerks. She had no dowry. no hopes, 
no means of becoming known, loved, and married by a man either 
rich or distinguished. and she allowed herself to marry a petty 
clerk in the office of the Board of Education. She was simple, but 
she was unhappy. 
She suffered incessantly, feeling herself born for all delicacies 
and luxuries. She suffered from the poverty of her apartment, the 
shabby walls and the worn chairs. All these things tortured and 
angered her. 
When she seated herself for dinner opposite her husband who 
uncovered the tureen with a delighted air, saying, "Oh! the good potpie! 
I know nothing better than that...," she would think of elegant dinners, 
of shining silver: she thought of the exquisite food served in marvellous 
dishes. She had neither frocks nor Jewels. nothing. And she loved only 
those things. 
She had a rich friend, a schoolmate at the convent, who she did not 
like to visit — she suffered so much when she returned. She wept for 
whole days from despair and disappointment. 
One evening her husband returned elated bearing in his hand a 
large envelope. 
Here," he said, "here is something for you." 
~ Cyr 
4 	She quickly drew out a printed card on which were inscribed 
these words: 
Vie _t!inister of Public Instruction 
and 
fa'ame George Rcmponntau 
c:k. t!ic fw wur of :►f. and Mme Loisel's company. Monday 
evening, .Ianuanj 18. at the %(in ter's resdeisct. 
instead of being delighted. as her husband had hoped. she threw 
the invitation spitefully upon the table murmuring. "What do you 
( 	suppose I want with that?" 
"But. my dearie, I thought 
it would make you happy. You 
- 	 never go out. and this is an 
occasion, and a fine one! 
Everybody wishes one, and it 
is very select: not many are 
given to employees. You will see 
( 	 the whole official world there. 
She looked at him with an 
irritated eye and declared 
impatiently. `What do you 
suppose I have to wear to such 
j 	 r 	 a thing as that?" 
He had not thought of that: 
lie stammered. 'Why. the dress 
you wear when we go to the 
theatre. It seems very pretty tc 
me...- He was silent, stupefied. in dismay. at the sight of his wife 
weeping. He stammered. "What is the matter? What is the matter?-
By a violent effort. she had controlled her vexation and responded 
in a calm voice, wiping her moist cheeks. 'Nothing. Only I have nc 
dress and consequently I cannot go to this affair. Give your card tc 
some colleague whose wife is better fitted out than I.' 
He was grieved, but answered. 'Let us see. Matilda. How much 
would a suitable costume cost, something that would serve for other 
occasions, something very simple?' 
She reflected for some seconds thinking of a sum that she could 
ask for without bringing with it an immediate refusal and a frightened 
exclamation from the economical clerk. Finally she said, in a hesitaur..j 
rip 4o Foarriku V io flit 
q' 
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voice. "I cannot tell exactly. but it seems to me that four hundred 
francs ought to cover It.-  
He turned a little pale. for he had saved just this sum to buy a gun 
that he might be able to join some hunting parties the next summer. 
with some friends who went to shoot larks on Sunday. Nevertheless. 
he answered. `Very well. I will give you four hundred francs. But try to 
have a pretty dress." 
• \\ Ii.tl lit .i 	 ..  
• .tl ,. 	 I. 
The day of the ball approached and Mme Loisel seemed sad, 
disturbed, anxious. Nevertheless, her dress was nearly ready. Her 
husband said to her one evening. -What is the matter with you? You 
have acted strangely for two or three days." 
And she responded. "I am vexed not to have a jewel, nothing tc 
adorn myself with. I shall have such a poverty-stricken look. I would 
prefer not to go to this party." 
He replied. "You can wear some natural flowers. In this season, 
they look very chic," 
She was not convinced. -No". she replied. "there is nothing more 
humiliating than to have a shabby air in the midst of rich women." 
Then her husband cried out. 'How stupid we are! Go and find your 
friend Mme Forestier and ask her to lend you her jewels." 
She uttered a cry of joy. "It is true!" she said. 1 had not thought of that.' 
The next day she took herself to her friend's house and related her 
story of distress. Mine Forestier went to her closet, took out a large 
jewel-case. brought it. opened it. and said. "Choose, my dear." 
She saw at first some bracelets. then a collar of pearls, then a 
Venetian cross of gold and jewels of admirable workmanship. She tried 
the jewels before the glass. hesitated, but could neither decide to take 
them nor leave them. Then she asked, "Have you nothing more?" 
"Why, yes. Look for yourself. I do not know what will please you." 
Suddenly she discovered, in a black .satin box, a superb necklace of 
diamonds. Her hands trembled as she took it out. She placed it about 
her throat against her dress. and was, ecstatic. Then she a,ked. in a 
hesitating voice, full of anxiety. "Could you lend me this? Only this?" 
"Why. yes. certainly.` 
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She fell upon the neck of her friend, embraced her with passion. 
then went away with her treasure. 
The day of the ball arrived. Mme Loisel was a great success. She 
was the prettiest of all — elegant. gracious, smiling and full of joy. All 
the men noticed her, asked her name. and wanted to be presented. 
She danced with enthusiasm. intoxicated with pleasure, thinking 
of nothing but all this admiration, this victory so complete and sweet 
to her heart. 
She went home towards four o'clock in the morning. Her husband 
had been half asleep in one of the little salons since midnight. with 
three other gentlemen whose wives were enjoying themselves very much. 
He threw around her shoulders the modest wraps they had carried 
whose poverty clashed with the elegance of the ball costume. She wished 
to hurry away in order not to be noticed by the other women who were 
wrapping themselves in rich furs. 
Loisel detained her, 'Wait." said he. -1 am going to call a cab." 
But she would not listen and descended the steps rapidly. When 
they were in the street. they found no carriage: and they began to seek 
for one, hailing the coachmen whom they saw at a distance. 
They walked along toward the river, hopeless and shivering. Finally 
they found one of those old carriages that one sees in Paris after nightfall. 
It took them as far as their door and they went wearily up to their 
apartment. It was all over for her. And on his part. he remembered 
that he would have to be at the office by ten o'clock. 
She removed the wraps from her shoulders before the glass. for a 
final view of herself in her glory. Suddenly she uttered a cry. Her 
necklace was not around her neck. 
\VIi t do M. and Mnw L~.iscl do ncici 
1- li. 	iln 1hi 	c 	pt.&, L ih. nu, LI.u,. 
Loisel already half undressed. asked. 'What is the matter'?" 
She turned towards him excitedly. -1 have — I have — I no longer 
have Mme Forestier's necklace." 
He arose in dismay. -%Vfiat! 1 iot%• is that? It is not possible.' 
And they looked'in the folds of the dress. in the folds of the cloak. in 
the pockets. everywhere. They could not find it. 
He asked. "You are sure you still had it when we left the Minister hots 
44 Foopr*t vAo it FS 
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"Yes, I felt it as we came out." 
"But if you had lost It in the 
street. we should have heard it 
fall. It must be in the cab.- 	 .,. 	L' 
"Yes. it is possible. Did you 
take the number?' 
"No. And you. did you 
notice what it was?" 	 f  
They looked at each other 
utterly cast down. Finally 
Loisel dressed himself again. 	 - 
"1 am going." he said. `over 
the track where we went on 
foot. to see if I can find it." 
And he went. She remained 
in her evening gown. not 	 - 	 t 
having the force to go to bed. 
Toward seven o'clock her 
husband returned. He had found nothing. 
He went to the police and to the cab offices, and F 
advertisement in the newspapers. offering a reward. 
She waited all day in a state of bewilderment before this fi 
disaster. Loisel returned in the evening, his face pale: t 
discovered nothing. 
He said. "Write to your friend that you have broken the clasf 
necklace and that you will have it repaired. That will give us t: 
She wrote as he dictated. 
At the end of a week, they had lost all hope. And Loisel. older 
years, declared. "We must replace this jewel." 
In a shop of the Palais-Royal. they found a chaplet of dial 
which seemed to them exactly like the one they had lost. It was 
at forty thousand francs. They could get it for thirty-six thousa 
Loisel possessed eighteen thousand francs. which his father l 
him. He borrowed the rest. He made ruinous promises, took morn 
usurers and the whole race of lenders. Then he went to get t. 
necklace, depositing on the merchant's counter thirty-six thousand 
When Mme Loisel took back the jewels to Mme Forestler. (hi 
said to her in a frigid tone. "You should have returned them 
sooner, for I mitrhr have needed theist. 
T Iweklm 
lid not open the jewel-box as Mme Loisel feared she 
could. What would she think if she should perceive the substitution? 
Vhat should she say? Would she take her for a robber? 
Mme Lotsel now knew the horrible life of necessity. She did her 
,art, however, completely. heroically. It was necessary to pay this 
frightful debt. She would pay it. They sent away the maid, they changed 
their lodgings, they rented some rooms in an attic. 
She learned the odious work of a kitchen. She washed the dishes. 
She washed the soiled linen, their clothes and dishcloths, which she 
hung on the line to dry; she took down the refuse to the street each 
morning and brought up the water, stopping at each landing to catch 
her breath. And, clothed like a woman of the people, she went to the 
grocer's, the butcher's and the fruiterers, with her basket on her arm, 
shopping. haggling to the last sou of her miserable money. 
The husband worked evenings, putting the books of some merchants 
in order, and nights he often did copying at five sous a page. And this 
life lasted for ten years. At the end of ten years. they had restored all. 
Mme Loisel seemed old now. She had become a strong, hard woman, 
the crude woman of the poor household. Her hair badly dressed, her 
skirts awry, her hands red, she spoke in a loud tone, and washed the 
floors with large pails of water. But sometimes, when her husband 
was at the office, she would seat herself before the window and think 
of that evening party of former times, of that ball where she was so 
beautiful and so flattered. 
How would it have been if she had not lost the necklace? Who 
knows? How singular is life, and how full of changes! How small a 
thing will ruin or save one! 
One Sunday as she was taking a walk in the Champs-Elysees to 
rid herself of the cares of the week, she suddenly perceived a woman 
walking with a child. It was Mme Forestier. still young. still pretty, 
still attractive. Mme Loisel was affected- Should she speak to her? 
Yes. certainly. And now that she had paid. she would tell her all. 
Why not? 
She approached her. "Good morning. Jeanne." 
Her friend did not recognise her and was astonished to be so 
familiarly addressed by this common personage. She stammered, "But, 
Madame — I do not know — you must be mistaken—" 
'No. I am Matilda Loisel." 
Her friend uttered a cry of astonishment. `Oh! my poor Matilda! 
How you have changed!" 
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"Yes. I have had some hard days since I saw you: and some miserable 
ones — and all because of you ..." 
-Because of me? How is thatT 
You recall the diamond necklace that you loaned me to wear to the 
Minister's balls 
"Yes. very well.- 
Well. I lost It.- 
"How is that. since you returned it to meT 
"i returned another to you exactly like it. And it has taken us ten 
years to pay for it. You can understand that it was not easy for us who 
have nothing. But it is finished and I am decently content.' 
Mme Forestier stopped short. She said. You say that you bought a 
diamond necklace to replace mine?' 
-Yes. You did not perceive it then? They were just alike." 
And she smiled with proud and simple joy. Mme Forestier was 
touched and took both her hands as she replied. -Oh! My poor Matilda! 
Mine were false. They were not worth over five hundred francs!-  
GLl' DE MAC PASSANT 
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I 
r Why adapt this lesson 
The story is based on how greed leads to gloom. The theme is serious in nature. It 
teaches a mature lesson of life. It also teaches that a person should be realistic and 
bear the realities instead of desiring for the unrealistic material world 
1. A realia or a picture of 'diamond necklace' be brought in the class and the students 
could be asked about their comments. 
2. Ornaments of natural flowers could also be shown and questions could be asked like: 
• Do you prefer diamond or natural jewellary? 
• What is your opinion about 'being rich'? 
• Ho%% would you plan if you are invited to a party of distinguished 
personalities? 
3. A video/picture could also be shown to the students on either 
'Honesty is the best policy' or ' Greed leads to gloom'. 
While-reading activity 	 (Reading time) 
4. Students could be asked for silent reading in the class, finding the words, sentences or 
paragraphs that are difficult. The difficult section of the text could be discussed in the 
class. 
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5. Difficult words could be discussed in English and if need be in Urdu, while reading 
aloud in the class. Students could be asked to find meaning in context, betorc telling 
the meaning. Some of the words are: 
i . page-39 
dent ins• 
clerk 
distinguished 
luxurious 
apartment 
shabby 
petty 
incessantly 
delicacies 
elated 
despair 
disappOintmerit 
ii. page-40 
inscribed 
spiteful 
delight ful 
official 
irritated 
stammered 
dismay 
stupefied 
vexat ion 
responded 
consequently 
co11ca`cue 
iii. page-41 
larks 
approached 
adorn 
chic 
humiliating 
closet 
trembled 
ecstatic 
iv. page-42 
embrace 
passion 
treasure 
enthusiasm 
intoxicate 
salons 
carriage 
~v. page-43 
cab 
utterly 
bewilderment 
chaplet 
vi. page-44 
substitution 
heroically 
personage 
attic 
vi. page-45 
miserable 
perceive 
loan 
6. A group discussion could be held on the "Parties in Indian and Western Culture" or 
"Effect of Western Culture on Indian society". 
Also pictures of parties could be shown in both the cultures. This strategy would help the 
learners to visualize the culture of parties in both the societies. 
7. Showing some charts or models with stories of few Moral lessons like: 
"Be realistic and ensure success in life'*. 
-Work is worship".  
Other post-reading activities 
1. Pronounce the words with proper articulation of vowels and consonants. 
danger, returned. marvelous, elated, satin, necklace, 
perceive. 	trancs. 	heroically 
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2. Ask the Students to prepare 5 columns and note down the words starting with different 
vowels on page--l4. l'he students could also be asked to pronounce words to check the 
difference in spelling and pronunciation. 
3. Find words of single syllable from the lesson, leaving prepositions and determiners. 
Make a list of nouns, verbs and adjectives 
Noun 	Verb I Adjective 
1 	 I 	1 
4. Word game : In the block below there are hidden words, across, down and also zigzag 
way both from left to right and right to left. Encircle the meaningful words after 
finding them. 
s1 B AS KETO 
« A L K S T R P 
1. N R P 0 NI E P 
(' E \V R V F N 0 
R E 11 'f I E N S 
Y R S 0 U E I I 
H U X A U 1) 1) 'I• 
J TREMBLE 
Textbooks are the essential components in every language-teaching program. They 
provide a major source of contact for learners. Learning how to teach and adapt a 
textbook is an important part in teacher development program. Adaptation is used to 
relieve teachers and students from complexities of the content of the textbooks. The 
adapted lesson is just an implication for the teachers. Comprehension is the key issue of' 
learning. It may be achieved with cr without adaptation. 
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Cha tter_Five _ 	 Research Met-hodokgy and Data Anaixsis 
5.1 Need for the survey 
The survey was conducted to elicit responses from students about their course materials 
and the instructions they receive in class. It was significant to analyze the socio-economic 
status, language background, family education and the proficiency of students in language 
skills. Knowledge of these entities certainly helps in devising teaching tasks and how a 
text should be adapted It also determines what should be done to improve reading 
proficiency of the Students. The data f'or the study was collected through a student's 
questionnaire and a teacher's questionnaire. In students' questionnaire. (see appendix- B) 
the questions consisted of the statements, which were constructed after consulting various 
books and journal. Some of the statements have been taken and adapted from Hamdan 
(2008). Part I of the questionnaire was designed to identify the background information 
of students such as their efficiency in language. Mother's and Father's qualification. The 
statements based in this part assist to understand learners' background, which eventually 
makes the task more comprehensive to study their level of proficiency in language skills. 
Part 2 of the questionnaire deals %%ith student's English language use and exposure. It also 
deals with 1k\cl of proficiency in the faur skills particularly reading. The questions were 
based on reading strategies. students' perception of' their teachers and the extent of 
adaptation. Part 3 consisted of 40 statements that assess students' perception based on 
their textbooks, reading strategies and the level of English in AMU. 
The data was collected to find whether adaptation is being done to develop reading skills, 
and what are the strategies adopted so far to improve the condition of learning English. 
Teacher's questionnaire (see appendix-A) was designed to elicit response from teachers 
concerning the methods they adopt while teaching and adapting the text. The data also 
revealed some of the strategies they suggested to students for developing reading 
proficiency. Part l deals with the education and experience of the teachers and the classes 
they teach. Part 2 consists of statements about the materials they teach, the level of their 
students in skills and their performance in the class. Other issues were adaptation 
strategies applied in teaching the course materials. Part 3 consisted of 50 statements. 
vvhich indentilied the suitability of the textbooks, teachers' proficiency in teaching and 
the extent of adaptation in different genres of language. 
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5.2 The survey 
Individual set of questionnaires were prepared for teachers and students. The researcher 
conducted the survey on teachers and students in mid-session in September 2008-09. The 
questionnaire was distributed randomly in Boys' and Girls' section and the response was 
1000 o. Likewise, the questionnaire was distributed among teachers and the response was 
727°c, i.e.. out of 11 teacher,,, only 8 teachers responded. 3 of the teachers did not return 
the questionnaire. The questionnaire was given to the teachers who teach English to 
classes IX and X in Urdu and English-medium. There were 5 teachers in boys' section 
who take English classes for both the mediums (English and Urdu). Out of 5 teachers, 
only two teachers responded with enthusiasm while other 3 teachers did not return the 
questionnaire. In girls' section, the questionnaire was distributed to the teachers who 
teach English to classes IX and X in both the section (Urdu and English). The response 
was 100%, i.e., all the 5 teachers responded to the questionnaire besides they showed 
keen interest to share their ideas regarding their students, teaching methods and the course 
materials. 
5.3 Research methodolory 
There are Various means and instruments for collecting data. These are interview. 
observation, questionnaire, test paper and checklist. For collecting information on the 
subjects of AMU, a survey was conducted in AMU secondary schools. The subjects of 
the study were students and teachers of Classes IX and X. The students in the schools 
receive instruction in English and Urdu-medium respectively. The instruments used by 
the researcher for the fieldwork were questionnaires, test papers and classroom 
observation. There are separate sections for the students who study in English and Urdu-
medium respectively. In S.T.S Boys high school, there were eight sections of Class IX 
and seven sections of Class X. "There was only one section of'Urdu medium in each class 
and the rest of the sections \ere all English-medium. Similarly, in Abdullah Girls' High 
school there were eight sections of Class IX and six sections of Class X. There was only 
one section of Urdu medium and the remaining sections were all English-medium. 
For surveying, the researcher randomly selected one section from each class and medium. 
The researcher conducted the survey on four classes in each section in 4 days taking 2 
classes per day in boys and girls section respectively. 
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• List of students according, to Gender, Class, Medium and strength of students in each Class: 
Gender Class Medium No. of students 
Boys IX Urdu 35 
X Urdu 18 
IX English 45 
X English 34 
Girls IX Urdu 30 
X Urdu 26 
IX English 40 
X English 45 
Total 	 273 
The researcher combined the cohort groups of same class and medium. There are four 
groups: class IX Urdu. class X Urdu. class IX English and class X English. 
5A Validity of the instrument 
The sets were prepared after consulting teachers of various departments to ensure 
accuracy and appropriacy of the statements. Some of the statements were deleted and 
others were modified as per their suggestions. Appendix — D provides names of the 
teachers. 
I he statements have been designed in such a way that it would ask more than one option 
from the respondents. Therefore, the data was calculated manually. Responses of students 
and teachers have been shown in frequency and percentage. Bar graph depicts the levels 
and responses of the students and teachers respectively. 
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5.6 Analysis of Students' Questionnaire 
5.6.1 Class - IX Urdu 
List of distribution of Boys and Girls in Class -IX (Urdu) 
For the study 35 students i.e., 53.8% from boys section and 30 students i.e. 46.1% from 
girls section %N ere taken. There was only one section of Urdu medium in Boys and Girls' 
section. See the table below for class IX-Urdu medium: 
Gender Medium No. of students % 
Boys Urdu 35 53.8% 
Girls Urdu 30 46.1% 
Total 65 100 
1(:A): Table I (A) No. of years students have been studying English: 
Fnglish language has been taught as a second language in AMU to equip students to use 
language in writing and conversations. It also aimed to familiarize them with cross-
cultural and intercultural dimensions of education. 
l'he statement \N as to elicit students' response for the number of year the students have 
been learning English. 19 students i.e., 29.2% have been studying English for 8 years, 34 
students i.e., 52.3% have been studying English for 9 years. 8 students i.e., 12.3% claimed 
they have been studying English for the past 10 years. 3 students i.e., 4.6% and 1 student 
i.e., 1.6% were found to be studying English for 11 and 12 years. On an average, every 
student has been learning English for 8 years. See table 1 (A) below 
fears Frc uenc~ 	I 
8 19 	29.2 
9 34 	j 52.3 
10 8 12.3 
11 3 4.6 
12 1 1.5 
Total 65 
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I(B):Tablel (I3): I.an2ua~Lye students are good at speaking: 
('he results revealed that 46 students i.e., 70.8% said that they have a good command of 
Urdu lan<,uage, while 6 students i.e., 9.2% revealed that they are good at speaking Urdu 
and English. Another 6 students i.e., 9.2% stated that they can speak Urdu and Hindi. 
Only 4 students i.e., 6.2% can speak English fluently. A negligible number of only 2 
students i.e., 3% and 1 student i.e., 1.6% were good at speaking 1-lindi and Arabic 
respectively. The results revealed that the students are competent in Urdu, which is their 
NIT and their medium ofstudv. See table 1 .I3 below 
Language Frequency 
Hindi 2 3 
English 4 6.2 
Urdu 46 70.8 
Urdu-English 6 9.2 
Urdu-Hindi 6 9.2 
Arabic 1 1.5 
Thtal 65 
1. C (i):Table I.C(i) beloys represents the medium of instruction in h..G: 
The results revealed that 42 students which amount to 64.6% stated that they received 
instructions in English language in Kindergarten. 22 Students which is 33.8°i%, stated that 
Urdu was the medium of instruction. Only 1 student i.e., 1.5% studied in Hindi medium. 
See table IC (i) below 
Language Frequency %age 
English 42 64.6 
IIindi 1 1.5 
Urdu 22 33.8 
Total 65 
1. C (ii):Table 1.0 (ii) below represents the medium of instruction in classes I — V : 
The results revealed that 60 students i.e., 92.3% studied in Urdu as the medium of 
instruction. 4 students i.e., 6.2% studied in English medium.I student i.e., 1.5% studied 
in Hindi medium. The class consisted of students where majority of the students have 
received instruction in Urdu medium since their primary classes hence they are expected 
to be proficient in Urdu language. See table IC (ii) that follows: 
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Language Frequency %age 
English 4 6.1 
I lindi 1 1.5 
Urdu 60 92.3 
"Total 65 
1. (' (iii):Table .1.0 (iii) below represents the medium of instruction in IX — X: 
All the 65 students i.e., 1(H)°o stated their medium of instruction is Urdu. See table I C 
(iii) below. 
Language Frequency %age 
Urdu 65 1100  
Total 65 1100  
2(.):'Yable 2(A): Distribution of Fathers' Qualification: 
Family background plays an important role in students life. The socio-economical 
background and qualification of parents have significant impact on every child's 
personality development: it also directly effects their school education. Students learn 
initial life skills at home before attending school. l'herefbre. parents' education and 
occupation have greater impact on students' academic development. The results thus 
revealed that 6 fathers i.e., 9.2% were postgraduates. 14 fathers i.e., 21.5% were 
graduates. 27 fathers i.e., 41.5% left their education after school. 2 fathers were illiterate. 
16 students i.e., 24.6% had no idea of their fathers' qualification. This means that only a 
few students got assistance at home See table 2 (A) below. 
Qualification Frequency %age 
Postgraduate 6 9.2 
Graduate 14 21.5 
School 27 41.5 
Nil 2 1.07 
1.A3  16 24.6 
Total 65 
2(B):Table2 (B): Distribution of Fathers' Occupation. 
The results revealed that: 10 fathers i.e.. l_,7,.4%' were businessmen, 9 fathers i.e., 13.Y°0 
were AMU employees. 4 fathers i.e., 6.2% were shopkeepers.3 fathers i.e., 4.6% were 
ot .\vailablc 
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government employees and 2 fathers were Engineers. For other professions like Doctor, 
Lawyer, School teacher, Laboratory attendant, the percentage was 1.5 % each. Another 14 
fathers which amount to 21.5% belong to other job profile, while 15 students i.e., 23% 
had no idea of their fathers' occupation. The job profile of Fathers represents that they are 
average middle class families. The prominent positions for instance Doctors, Engineers 
Lawyers are very few therefore, the educational and economic background of students 
were average .Thus it can be concluded that the students did not get much assistance from 
their parents at home . which eventually effects their learning abilities. See table 2 (13) 
below Occupation Frequency % age 
Business 10 15.4 
Engineer 2 3.1 
Service 4 6.1 
AMU Employee 9 13.9 
Doctor 1 1.5 
Government Employee 3 4.6 
Shopkeeper 4 6.1 
Factory worker 3 4.6 
Lawyer 1 1.5 
School teacher 1 1.5 
Ward Assistant 3 4.6 
Laboratory Attendant 1 1.5 
Others 8 21.5 
N.A 15 23 
Total 65 
2C:Table 2 (C): Distribution of Mothers' qualification: 
It was observed that: only 3 mothers i.e., 4.6% were postgraduates, 4 mothers i.e., 6.2% 
were t,raduates.16 i.e., 24.6% mothers attended school. And 5 mothers which is 7.6% 
were illiterate. A significantly high number of students, 37 out of 65 i.e.. 56.9% students 
had no idea of their mothers' qualification. Merely 35.4% of the total population stated 
that their mothers were educated. It is a well-known fact that a mother monitors child's 
educational development. Parent's educational efficiency help their children succeed in 
education, which results in positive educational outcomes. For the results see table 2 (C') 
that follows 
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Quulificution Frequency 	%ape 
Postgraduate 3 4.6 
Graduate 4 6.2 
School 16 24.6 
Nil 5 7.6 
N.A 37 56.9 
Total 65 
2D: Table 2(l)): rlistribution ofN4othets' occupation: 
Majority of the mothers i.e., 62 out of 65, which is 95.4% were non-working. Only 3 
mothers i.e., 46% were working. See table 2(D) helow 
Occupation Frequency °gage 
Working 3 4.6 
Non-working 62 	95.4 
Total 65 
3: Table (31: Use of English language in students daily life: 
The results revealed that a significantly 35 respondents i.e., 53.9% slated they use English 
language during class. 23 students i.e., 35.4%u marked that they use English language 
while studying at home.l8 students i.e., 27.7% said that they use English language while 
communicating with teachers. 10 students, i_e., 15.4% use English language with family 
tnernbcrs. 24 students, i.e., 36.9% use English languugc while interacting with friends. 
The results revealed that the use of English language is restricted to school and while 
studying or spending time with friends. The table reflects that the instrumental molivation 
played a dominant role over the integrative motivation to use English language in their 
daily routine. See table 3 below 
Options Frequency %age 
a. Studying at home 23 35.4 
b. At school during class 35 53.9 
c. With teadiers 	 18 27.7 
d. With femily members 	'- 	to I5.4o/ 
e. With friends at home 24 36.9 
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4:  'Table (4): Evaluation of understanding English in class: 
The result-, revealed that 28 students i.e., 43% understand English in class sometimes. 34 
students i.e., 52.3% understand English better when some instructions are given in mother 
tongue. 8 students i.e., 12.3% find difficult to understand English even during class. Only 
1 student i.e., 1.6% did not understand at all. The results indicate that the students depend 
on NIT to understand in class. See table 4 below 
Options  Frequency %age 
a. sometimes 28 43 
b. better with MI 34 52.3 
c. with difficulty 4 12.3 
d. do not understand I 1.5 
5: Table (5): Difficulty while reading in Mother Tongue: 
The results revealed that 58 students i.e., 89'°o had no difficulty in reading in MT. Only 
7 respondents i.e., 10.8% face difficulty while reading in their MT. See table (5) below 
Options 	 Frequency %age 
Yes 7 10.8 
No 58 99.2 
6: Table (6): Indicates the ability of students to cone with instructions in Env-lish. 
I'hc table shows that 17 students i.e., 15.4% understand every2hing the teacher explains in 
English. 12 students i.e., 18.5% understand only parts of the explanation. However, 35 
students i.e., 53.8 % understand clearly, when some help is provided with their MT. Only 
I student i.e., 1.6% stated that he/she does not understand at all in the class. The results 
revealed that the students understand better when MT is used. See table (6) below 
Options 	 Frequency %age 
a .everything my teachers explain in English _ 17 15.4 
b. only 	arts of explanation 12 18.5 
c. do not understand at all l 1.5 
d. clearly understand with MT 35 53.8 
7:  Table (7): flow good are you in Language skills'' 
It can be seen that 21 students i.e., 32.3°o tce1 that they are 'Very good in writing,, 14 
students i.e., 21.5% belie %e that they are 'good' in listening: skills, 2l students i.e.. 32.3% 
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were 'satisfied with their speaking whereas 12 students i.e.. 18.5% were 'unsatisfied' 
with their reading. However, for 'poor' performance in all the four skills the percent 
ranged from 1.5% to 3.1 %. See table 7 and Figure D-1 
Table 7 
Skills Very good % Good % Satisfactory % Unsatisfactory % Poor 0% 
Listening 3 4.6 14 21.5 19 29.2 6 9.2 1 1.. 
Speaking 1 1.5 12 18.5 21 32.3 6 9.2 2 3. 
Reading 10 15.4 12 18.5 12 18.5 12 18.5 I 1. 
Writing 21 32.3 12 18.5 7 10.8 7 10.8 I I. 
Figure : D-1 
Class- IX Urdu 
25 
20 
15 
10 
[I] 
O Listening 
■ Speaking 
o Reading 
a Writing 
VG G S US P 
Attributes 
8: Table (8) This table evaluates the importance students give to different skills. 
According to the survey. 10 students i.e., 15.4% believed that 'listening' is one of the 
important skills to learn. Majority of the respondents, 46 students i.e., 70.8% marked 
Speaking is most important skill. 14 students i.e., 21.5% stated that writing is an 
important skill, whereas only 4 students i.e., 6.2% stated reading skill is significant. 
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Thus, it is clear that they do not give any importance to reading. It can be concluded that 
the students believed that reading does not help in learning English language. See table 
(8) below 
Options 	- Frequency 	''%age 
Listening 10 15.4 
Speaking 46 70.8 
Beading 4 61 
Writing 14 21.5 
9: Table 19) : Ilow are the lessons taught in Classes. 
The results revealed that 45 students i.e.. 69.2% reported that the teacher reads for the 
class without asking the learners to read the text. 34 students which is 52.3% stated that 
students take turns to read. 9 students which amount to 13.8°/ marked that the teachers 
explain without reading the text. 7 students he.. 10.8% said no reading is done in the 
class, and a very few, 2 students i.e., 3% said that teachers provide answers to the 
comprehension questions without reading the text. The results revealed that the students 
do not get the chance to practice reading skills or to learn other reading strategies in the 
class. It can be pointed out that the reasons for the negligence towards reading by the 
students could be that they do not get enough time to read in class because 69.2% students 
stated that the teacher reads the text in the class. See table (9) below 
Options Frequency %age 
a. teacher reads whole text 45 69.2 
b students take turns to read 34 52.3 
c. no reading is done in class 7 10.8 
d. teacher explains without reading 9 13.x 
e. (eaaher gives answer In the qucuiions 2 3 
10: Table (10) : how far the course books helu them. 
The results revealed that 42 students i.e, 64.6% stated that they learn new words from the 
textbooks. 19 students i e., 29.2% marked they learn new ways of using language from 
their text books and 35 students i.e.. 53.8 °%o showed confidence in their text books and 
stated that they get assistance in speaking and developing writing skills in English from 
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the text books. It can he concluded that the students are satisfied with course content. See 
Table l0 below 
Options Frequency %age 
a• learn ne,, words from textbook 42 64.6 
b. new ways of using Ll 19 29.2 
e. help me speak and write English 35 53.6 
1l Table 11t&1 and (bl was to have an idea about the content they read in NIT and Enelish. 
It was observed that 37 students i.e., 56.9% read newspapers in MT and 44 students i.e., 
62.7% read newspapers in English language, Other 38 students i.e., 58,% and 29 
students which is 44.6% read comic books in MT and English respectively. 30 students 
i.e., 46.1% and 14 students i.e., 2LL5% read film magazines in MT and English 
respectively. There is much difference in reading short stories in MT which is 49.2% and 
English which is. 29.2%. Much of the difference can be seam reading novels in Ml' and 
English. The responses revealed that 8% students read novels in English language. They 
prefer to read novels ut MT i.e., 33%, The results indicate that the students are interested 
to read in both the languages but they prefer to read more in MT, t See tables Fl (a) and 
I I (b) below 
1].(n) Mother Tongue 
fl 	Options h7equencv %age 
rs 37 569 
oks 38 
azines 30 46.1 
ies EF 32 49.2 s 29 44.6 33 50.7 
Ii. (b) 	Lug/is), Language 
Options Frequency %age 
a. Newspapers 	 44 67.7 
ib. Comic honks 	II 29 44.6 
c. Film magazines 14 21.5 
'd. Shon stories 19 29.2 
C. Magazines 33 50.7 
f. Novels 8 12.3 
72: Table (121 :Opinion about Learnine to read. 
The table shows that 13 students i.e., 20% said reading helps them in preparing for 
examination. 31 students i.e., 47.7% said -reading' is required for success. Majority of43 
students i.e, 66.2% asserted that teadlrtg is required to gain knowledge. It can be seen 
that the students believed that rendutg is important to gain knowledge. Referring to table 
8, where the students have expressed that reading is the less important skill, it is clearly 
inferred that they have different attitude regarding reading. The teachers need to focus on 
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this issue and develop a strategy that teaches the students that knowledge can be acquired 
and language can be learnt and improved by reading. See table (12) below: 
Options Frequency %age 
a. preparation for Examinations 13 ?0 
b. required for studying 14 21.5 
,c. required for success 31 47.7 
d. required to gain knowledge 43 66.2 
13: Table (13): Difficulty in reading various materials. 
['he results revealed that 26 students i.e., -10°o Bound newspapers difficult to read. 22 
students i.e., 33.8% faced problems in reading advertisements on boards. Besides ) 3 
students which is 20% found difficulty in comprehending pictures and only 7 students 
i.e., 10.8% said that the course books are difficult for them. Students face difficulty while 
reading authentic texts, which means they lack sub-skills to read variety of materials. 
Referring to table 10 of this section 5.6.1, it can be concluded that the students are 
satisfied with their course materials Sec table (1 3) 
Options Frequency %age 
a. Newspaper 	 26 40 
b. Course books 7 10.8 
c. Information on Advertisement boards 	22 33.8 
d. Pictures 13 20 
14: Table (14): When do the students understand the text easily? 
Responding to the item about understanding the text 17 students i.e., 26.2% understand 
better when reading aloud. 34 students i.e., 52.30 o are comfortable and understand easily 
when reading silently: merely 8 students i.e., 12.3°0 said they understand better when 
others read for them.18 students i.e., 27.7% understand easily when reading aloud and 
silently. The table elaborates that silent reading is the best reading for comprehension 
among the students. See table (14) below 
Options Frequency %age 
a. by reading aloud 17 26.2 
b. reading silently 34 52.3 
c. when others are reading for me 8 12.3 
d. both b and c 18 27.7 
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15: "Table (15): HIoww do students answer general questions? 
The statement was to assess the level of interaction in the ESL classroom. Only 5 students 
i.e., 17.7% said they always answered the questions in the class. 24 students i.e., 36.9% 
answered the questions 'sometimes', whereas 23 students i.e., 35.4% answered with 
difficulty, and majority of 29 students i.e.. 44.6% said that they knew the answer but were 
unable to speak in class. Result reveals that majority of the students are hesitant to speak 
in class. See table (15) below 
Options Frequency %age 
a. I al\\ ays answer the questions 5 17.7 
b. Sometimes I answer questions 24 36.9 
c. I answer questions with difficulty 23 35.4 
d. I know the answer but I am unable to speak 29 44.6 
16: Table (16): What do the students do %s hen faced with unfamiliar words? 
When asked about unlatniliar words, 43 students i.e., 66.2 % look into dictionary, 16 
students i.e., 24.6% try to guess the meaning from context, 41 students i.e., 63.1% take 
assistance from teachers and friends, only 4 students i.e., 6.2% dropped unfamiliar words. 
The figures indicate that the students are keen to know the meaning of unfamiliar words. 
See table (16): 
Options Frequency %age 
a. looking in dictionary 43 66.2 
b. guessing from context/situation 16 24.6 
c. asking teacher friend 41 63.1 
d. disregarding the word 4 6.2 
17: Table (17): What is difficult to understand while reading" 
Hie results revealed that 17 students i.e., 26.1 ° o find context of words/sentences difficult 
to understand, 39 students i.e.. 60% find unfamiliar words most difficult, 14 students i.e., 
21.5% find difficulty in larger'complex sentences and 16 students, which is 24.6%, said 
the sentence structure is difficult to understand in a text. Unfamiliar words impede 
comprehension. Sentence structures provide meaning and context cues aid in 
comprehension. The students need training to understand meaning of unfamiliar words 
and other difficult fraternities. See table-1 7 that follows: 
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Options Frequency %age 
a. unfamiliar words 39 60 
b. larger complex sentences 14 21.5 
c. sentence structure 16 24.6 
d. context of words sentences 17 26.1 
18: Table (18): Opinion about use of !%'IT in class. 
It can be seen that 6 students i.e., 9.2% believed that MT should be used rarely in class 
room. 4 students i.e., 6.1% marked it should never be used in class: whereas 5 students 
i.e., 7.6% stated it should always he used in class. A significantly large number of 52 
students i.e.. 80% believed that M1' should be used sometimes in classroom. Sec table-18 
below: 
Options Frequency %age 
a. Very occasionally 6 9.2 
b. Never 4 6.1 
c. Always 5 7.6 
d. Sometimes 52 80 
19: Table (19): MT helps in learning I.2. 
Only 2 Students i.e., 3h1 reported that using MT in English language class does not help at 
all in learning, 16 students i.e., 24.6% stated MT gives very little help in L2 learning, and 
41 students i.e., 63% said that it gives a lot of help. However, 8 students i.e., 12.3% 
marked use of MT sometimes help in learning. See table 19 below: 
Options Frequency %age 
a.Notatall 2 3 
b. Very little 16 24.6 
c. A lot 41 63 
d. Sometimes 8 12.3 
It can be observed that it is impossible to avoid using MT while teaching in an ESL class 
especially where the students are less proficient. It is one of the widely used adaptation 
strategy. MT does help in L2 learning but over use of MT should be avoided. Referring to 
the tables 4 and 6, it can be concluded that this section needs training and guidance to 
develop English language proficiency. To overcome this weakness the students ought to 
be exposed to English language. 
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Q.2O) Here 	 abQiit_readingki1U  somejdcas textbooks,English ngul4ge and 
teachers. 
1) In response to the statement '1 adjust my reading speed to the type of materials'. 19 
students i.e. , 29.2% said 'always'. 45 students i.e., 69.2°:o said 'sometimes' and only 
I student i.e.. I.5% said 'never', which suggest that most of the students were a%sare 
of changing speed with the type of reading materials .Complex and difficult texts are 
read slowly whereas familiar and simple texts are read quickly. 
2) Responding to the statement 'I avoid moving lips while reading'. 38 students i.e., 
58.4% said 'alas'. 12 respondents' which is 18.4/ said 'sometimes' and 15 students 
said 'never'. Very few students said that they do not move lips while reading. Sub 
vocalization/ moving lips while reading silently impede comprehension. It can be 
concluded that the students need training in reading comprehension strategies. 
3) For the statement '1 read to find answer to the questions I have in mind'. 28 
respondents i.e., 43.1% said 'always'. 35 of them i.e., 53.8% said 'sometimes'. Only 
students i.e., 3.I % said 'never'. It can be seen that the students are eager to enquire 
about their questions. Reading is an activity to gain knowledge, expanding and 
extending learning and enquiring about something. which is unknown. 
4) In response to item 'I talk about my reading with others'. 5 students i.e., 7.6 % said 
'always' 35 of them i.e., 53.8 °ro said 'sometimes' while 25 i.e., 38.5% students said 
'never'. For improvement in reading, it is essential to interact and talk with peers and 
others to learn how to develop reading proficiency. Learning to read is a way to 
master other language skills such as vocabulary, speaking and writing. 
5) For the statement. '1 pay attention to the first sentence of the paragraph', 54 students 
i.e., 87.1 % said 'always'. 7 students i.e., 10.7% said 'sometimes' and a very few 4 
students which is 6.1°o marked 'never' The students have been learning English for 
the past 8-9 years, they are expected to pay attention to the opening sentence which is 
kno\\n as the 'topic sentence' of the paragraph. Majority of the students are aware of 
the significance to read the opening lines of the paragraph with attention. 
6) For item 'White reading I read the words again and again'.15 students i.e., 23.1 °% 
said 'ahvays'. 36 students i.e., 53.4 %said 'sometimes' and 14 students i.e., 37.°o said 
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'never'. It can be concluded that majority of the students i.e., 53.4% attempt to read 
the words to know the meaning. 
7) For statement 'I read summaries at the end of the chapters'. 25 students i.e., 38.5% 
said 'always', 19 students i.e., 29.2% said 'sometimes' and 21 respondents i.e., 32.3°/° 
said 'never'. Summaries are not usuall\ available in the text but whenever it is 
available, the students read summaries betbre reading the actual text. Reading the gist 
or outline gives an idea of the text. It is also one of the effective strategies in reading. 
8) For item 'I concentrate on meaning not on words',30 students i.e., 46.1% said 
'al ays' . 24 students i.e.. 36.9% said 'sometimes' and II students i.e.. 16.9% said 
'never'. Most of the students concentrate on meaning. 
9) Responding to statement 'I understand whatever I read', 21 students i.e., 32.3% said 
alwas' only 7 students i.e., 10.7% said 'sometimes' and 37 students i.e.. 56.9% said 
'never'. The results indicate that majority of the students do not understand whatever 
they read. 
10) In response to item 'I write summaries of the passages I read'. 10 students i.e.,15.4% 
said 'always' .other 8 students i.e.. 12.3% % said 'sometimes' and 47 students i.e.. 
72.3% said ' ne\er'. It is evident from the results that ,er\, few students write 
summaries after reading. This is true because usually the students do not write 
summaries after every reading. It is only written, when specific points are noted down 
for further study. 
1 1) For statement 'lam comfortable in reading aloud for the class'.19 students 29.2% said 
'ahva\s'.16 students i.e.. 24.6% said 'sometimes' and 30 students i.e., 46.2% said 
never'. LR is usually practiced in classroom teaching. The results reveal that the 
students are not comfortable in I.R. They are hesitant to participate in any classroom 
activity. 
12) In response to item. 'I enjoy everything I read'. 47 students i.e.. 72.3% said 'always'. 
15 students «hick is 23.1% said 'sometimes' and only 3 students i.e., 4.6% said' 
never'. Almost all the students enioy reading as an activity. '. hich is important to 
develop reading comprehension strategies, and in learning languages. 
13) In response to item 'Bethre using a textbook I study the content of the entire book'.16 
students which is 24.6° o said 'ahcays'. 38 students i.e.. 58.5% said 'sometimes' and 11 
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students i.e., 16.9% said 'never'. Very few students read the contents of the books 
before using the textbooks. 
14) Regarding the statement 'when studying a textbook I turn chapter headings into 
questions and then read to answer them' . 32 students i.e., 49.2% said 'always', 25 
students i.e., 38.5°x% said 'sometimes' and only 8 students i.e., 12.3% said 'never'. It is 
a good strategy to Lind answer to the question by reading. 
15)In response to the statement 'I make brief outline of notes of my textbook as I am 
studvintz it' 19 students i.e., 29.2% said 'always'.38 students i.e., 58.5% said 
sometimes' and 3 students i.e., 12.3% said ' never'. It is essential to make notes of 
the materials that have been studied. The students are soon to enter Class -X which 
demands such practices for retaining information. By making notes they can resort 
back to the topic they need to revise. It can be seen that most of the students follow 
the practice of making notes. 
16) Responding to the statement' I enjoy reading in my NIT ' 40 students i.e.. 61.5°'o said 
'always'. 2I students i.e. .32.3% said 'sometimes' and 4 students i.e.. 6.1% said 
'never' Almost all the students said they enjoy reading in MT. It was expected 
because the group belonged to Urdu-medium, which is the NIT of most of the 
students. They study all their subjects in the Urdu medium. 
17) In response to the item 'I read quickly in my mother tongue' 5 I students i.e.. 61.5% 
said 'alays' , other 10 students i.e., 15.4% said 'sometimes' . only 4 students i.e., 
6.1 % said 'sever'. The respondents recognize spontaneously in MT because they 
read ample materials in their h4'l. 
18) For the statement '1 avoid using the dictionary' 11 students i.e., 16.9% said 
'always'. 18 students i.e., 27.7% said 'sometimes' and majority of the 36 students 
which is 55.4% said 'never'. This means that they regularly use dictionaries hile 
reading. 
19) For item 'I disregard the difficult words' 16 students i.e., 24.6% said 'always'.18 
students i.e. .27.7% said 'sometimes' and 31 students which is 47.7% said 'never'. It 
can be observed that leaving an unfamiliar word is a practiced activity when a student 
reads a new text. The teacher needs to train them in finding meaning of the unfamiliar 
words. It can be stated that the class consists of students of varied proficiency levels 
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in reading skill. Referring to Table-6. the students read words to get the meaning but 
when they fail to -et the meaning, they drop the words. 
20) For the statement '1 read only %%hen I want to enjoy reading'. 21 students i.e., 32.3% 
said 'alwways' 33 students i.e., 50.8% said 'sometimes' and II students which is 16.9% 
said 'never'. Most of the students said they read for pleasure. which means they read 
only when they develop interest in reading. 
'1) For the statement '1 read correctly the disconnected phrases,'xentences %%hile seeing 
once and understand it', l I students i.e., 16.9% said 'always'.43 students i.e., 66.1 % 
said 'sometimes' and I I students i.e., 16.9% said' never', which means 66.1 % 
sometimes find it is difficult to read the disconnected phrases. 
22) For statement '1 enjoy reading my course books', 33 students i.e. ,50.8% said 
'always'. a close to 3I students i.e., 47.7% said 'sometimes' and only I student i.e., 
1.5% said 'never'. It can be seen that half of the total population enjoy their course 
book whereas the other half ofthe population said they 'sometimes' enjoy their course 
books which means to some extent the rest of the 47.7% do not enjoy their course 
books regularly. Hence, the teacher is required to teach the texts in interesting way to 
motivate the students. 
23)Regardinu the item 'I read quickly in English' ,34 students i.e.. 52.3% said 
'always'.25 students which is 38.5% said 'sometimes' and only 6 students i.e., 9.2% 
said 'never'. Referring to the Table 7 of this section: it can be seen that the students 
are satisfied with their reading; skill. 
24)'I first read over the passage quickly and then go back and read again carefullly',34 
students which is 52.3% said 'always' .27 students i.e., 41.x% said 'sometimes' and 
only 4 students i.e.. 6.1 % said ' never'. "I'he statement was to elicit response regarding 
skimming. The students do apply the strategy to check whether the text is worth 
reading for information, they are seeking. 
25) The statement 'I make summaries of information that I hear or read in English' was to 
obtain responses regarding comprehension and retention of the information they read 
or hear.16 students i.e., 24.6% said 'alwa-vs'.26 respondents i.e.,40% said 'sometimes' 
and 23 students i.e., 35.4% said 'never'. The students often resort to make summarN 
of the information. 
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26) For the item 'To understand unfamiliar English words ,l make guesses'.15 students 
i.e.. 23.1% said 'always'.41 students i.e.. 63.1% said 'sometimes' and 9 students 
which is 13.8% said 'never'. The results thus revealed that most of the students 
sometimes make guesses to find meaning of an unknown word. 
27)The statement 'I read in English without looking up every new word' was to elicit 
response regarding fluent reading. 22 students i.e., 33.8% stated 'always', l9 students 
which is 29.2% said 'sometimes' and 24 students i.e., 36.9% marked 'never'. The 
results revealed that some students try to focus on reading while others focus on 
learning vocabulary. It' the readers focus on vocabulary then it lowers their reading 
speed, attention and reading comprehension. 
28) Responding to the statement 'I read sentence word by word', 46 students i.e., 70.8% 
marked 'always'. only 13 students i.e.. 20% stated 'sometimes' and 8 students i.e., 
12.3% reported 'never' which means reading skill of most of the students is not up to 
the desired level. Reading word by word determines poor reading habit pointing to the 
problem of word recognition, which is the initial stage of reading. 
29)The statement 'I pay attention when someone is speaking English 	 as to know the 
students' attitude towards learnin, Fnelish. 49 students i.e.. 75.3% marked 
'always', II students i.e., 16.9% stated 'sometimes' and 5 students i.e.. 7.7% stated 
'never'. The students are eager to learn English language. 
30) The statement 'I try to find out how to be a better learner of English' was to elicit 
response of students' eagerness to learn the language. 51 students i.e., 78.5% marked 
'always' .13 students i.e.. 20% reported 'sometimes and only I student i.e.. 1.5% said 
'never'. It was observed that almost all the students were interested to know how to 
master the language skills. 
31) The statement 'I look for opportunities to read as much as possible in English' %N as to 
check reading habits outside the class. 39 students i.e.. 60% marked 'always'. 21 
students i.e., 32.3% said 'sometimes' only 4 respondents i.e., 6.1% marked 'never'. 
Statements 29 and 30 reflect positive attitude of the students towards learning English 
language. 
32) For the statement 'If! do not understand something in English, I ask the other person 
to slow down or say it again'. 32 students i.e., 49.2% marked 'always'. 25 students 
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which is 38.4% said 'sometimes' and 8 students i.e. 12.3% marked 'never'. This 
means the students are positively inclined to learn the English language. 
33) The statement 'I practice English with other students' was to elicit response regarding 
student, interaction %N ith their peers 31 students i.e.. 47.7% marked 'always'. 29 
students i.e., 44.6°'0 said 'sometimes' and only 5 students i.e.. 7.7% said 'never'. Just 
about equal responses can be seen for 'ah\ays' and 'sometimes'. The students practice 
English with their friends and fellow classmates frequently when they Let the chance. 
Because the group is Urdu medium where the students are not competent in English 
language. they do not get the chance to practice English language. It is a major 
obstacle in developing the language in ESL setting. 
34) Regarding item 'I ask questions in English. 21 students i.e., 32.3% marked 'aIways'. 
36 students i.e., 55.4% said sometimes' and 8 students i.e., 12.3°'' marked 'never'. 
The results revealed that the students try to speak and ask questions in English but 
they are hesitant to use English language. 
35)The statement 'I learn a lot from my textbooks' was to obtain ideas related to their 
textbooks. 36 students i.e., 55.4% marked 'always'.23 students i.e.. 35.4% said 
'sometimes and 6 students i.e.. 9.2% marked 'never'. It can be observed that majority 
of the students believed that the textbooks are relevant to gain information. 
36)The statement 'I hesitate speaking in English' was to elicit response regarding 
students' confidence in speaking English.19 respondents i.e., 29.2% marked 'always' 
,41 respondents i.e., 63.1% said 'sometimes' and 5 of them i.e., 7.7% said 'never'. 
Majority of the respondents are hesitant in speaking English. Practice in speaking 
English is required to participate in speaking tasks. 
37) Regarding item 'More time should be given to reading English lessons in the class' 
.27 students i.e., 41.5% said 'al«ays', 31 students i.e., 47.7% marked 'sometimes' and 
9 students i.e.. 13.8% stated 'never'. The Students believed that reading should be 
given more time. 
38) In response to the statement 'Reading is an important skill' .56 students i.e.. 86.1% 
said 'always' ,only 3 students i.e., 4.7% stated 'sometimes' and 6 students i.e., 9.2% 
marked 'never'. Majority of the students believed reading is an important skill for 
language learning 
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39) In response to item' `-1y English will impro\e quickly at ANIU',22 students i.e.. 
3;.8% stated 'always'. 13 students i.e., 20 % marked 'sometimes' and 30 students i.e.. 
46.1% said 'never' which means that the students believed their English will not 
improve at AMU. 
40) Retarding the statement 'I learn a lot from my teachers' .42 students i.e.. 64.6°o said 
always' .19 students i.e., 29.2% said 'sometimes' and 4 students i.e.. 6.1% marked 
'never' which means the students were to some extent satisfied ith their teachers. 
5.6.2 Class -X (Urdu) 
Distribution of Boss and Girls in Class -X (Urdu) 
For the study 1 S students i.e.. 40.9°,0 from boys section and 26 students i.e., 59.1% o from 
girls section were taken. There was only one section of Urdu medium in boys' and girls' 
section. See table for class X Urdu-medium below: 
Gender Medium No. of students %age 
Boys Urdu IS 40.9 
Girls Urdu 26 59.1 
Total 44 100 
1(A): Table (la) No. of sears students have been studvin2 English: 
The results revealed that 11 students, which amount to 25°'0, have been studying English 
for 9 years. Majority of the student i.e.. 70.4% have been studying English for 10 years. 2 
students which amount to 4.5% stated they have been studying English for the past II 
years. It can be concluded that the students have been studying English as one of the 
subjects for the past 9-1 1 years, which is a long period to learn any subject. It is expected 
that the students have adequate knowledge of English language. See the following table 
I(a) that follows: 
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Years Frequency % age 
9 11 25 
10 31 70.4 
11 2 4.5 
Total 44 100 
1(8): Table (lb): The language students are good at sneaking: 
The table below reflects that majority of the students are good in speaking Urdu which is 
their mother tongue- 43 students i.e., 81.9% said that they have good command in Urdu, 
while 6 students i.e.. 13.6% stated that they are good at speaking hind i. Only 2 students 
i.e., 4.5% can speak English fluently. It is evident from the results that the students have 
good command in their MT. See table 1(b) 
Language 	1 Frequency %age 
Hindi 6 13.6 
English 2 4.5 
Urdu 36 81.9 
Total 44 100 
C (i):  Table 1.0 (i) below represents the medium of instruction in K.G: 
1'he results show that 27 students which is 61.4 °0 Studied in English medium. l7 students 
which is 38.6% stated that Urdu was the medium of instruction. None of the student had 
studied in I lindi-medium. 61.4% students stated that they received instructions in English 
in primary classes. Following table I.C' (ii) it is apparent that the students have been 
transferred to Urdu-medium when they entered in middle school. See table IC (i) below 
Language Frequency % age 
English 27 61.4 
1-lindi I 	Nil Nil 
Urdu 17 38.6 
Total 44 100 
1. C (ii):  Table l.0 (ii) below represents the medium of instruction in classes I — V : 
The table showed that 39 students i.e., 88.6% received instructions in Urdu. 5 students 
i.e., 11.4% studied in English medium. None of the student studied in I Iindi-medium. The 
class consists of students where majority of students received instruction in Urdu since 
their primary classes: hence, they are expected to be proficient in Urdu language. See 
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table IC (ii) 
Language Frequency %age 
English 5 11.4 
Hindi 'ail Nil 
Urdu 39 88.6 
Total 44 100 
1. C (iii): 'Fable .1.0 (iii) below represents the medium of instruction in IX — X: 
All the students, 44 which amount to 100% receive instruction in Urdu. See table 1.0 (iii) 
below: 
Language Frequency %age 
Urdu 44 100 
Total 44 100 
2C: Table 2 (C): Distribution of Fathers' qualification: 
The results revealed that 5 fathers i.e., 1 1.4% were postgraduates. whereas 4 fathers i.e., 
9.1% were graduates. 25 fathers which is 29.8% have attended school. 5 fathers which is 
11.4% had no formal education. 5 students i.e., 11.4% had no knowledge of their fathers' 
qualification. The results revealed that the fathers had basic education, which effects 
family income and evidently effects the education of children. See table 2(C). 
Qualification Frequency %age 
Post Graduate 5 11.4 
Graduate 4 9.1 
School 25 29.8 
Nil 5 11.5 
N.A 5 11.4 
Total 44 100 
2(B):Table2 (B): Distribution of Fathers' Occupation. 
The results revealed that 14 fathers i.e., 31.S°o were businessmen, 7 fathers i.e., 15.9% 
were AMU employees (non- teaching staff). Another 5 fathers i.e., 11.4% were 
servicemen. 7 fathers i.e., 15.9% were daily wagers. 2 fathers i.e., 4.5° o were shopkeeper 
and 2 fathers i.c.. 4.5°% were farmer .Another 2 fathers i.e., 4.5% were Engineer. Only I 
father i.e., 2.3°o was School teacher and another I was Carpenter. 3 students i.e.. 6.9°~ 
did not know about their father's job. The job profile of Fathers represents that they are 
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lower middle class families. The prominent profile like Doctors, Lawyers and Lecturers is 
not present in the results. Therefore, educational and economical background of students 
is not high. It is expected that the students do not get much assistance from their parents 
at home, which eventually affects their learning abilities. See table 2 (B) that follows 
Occupation Frequency % age 
Business 14 3I.8 
AMU Employee 7 15.9 
Service 5 11.4 
Daily wager 7 15.9 
Shopkeeper 2 4.5 
Farmer 2 3-5 
Carpenter 1 2.3 
School teacher 1 2.3 
Engineer 2 4.5 
N.A 3 6.9 
Total 44 
2C: Table 2 (C): Distribution of Mothers' qualification: 
It was observed that none of the mother was Postgraduate. 2 mothers i.e., 4.5% were 
Graduates. 19 mothers i.e., 43.2% attended school. 5 mothers i.e., 1 1.5% were illiterate. A 
ignificantly high number of students. i.e.. 3(1.1°(, had no idea of their mothers' 
qualification. See table 2 (C) below 
Qualification Frequency %age 
Postgraduate Nil Nil 
Graduate 2 4.5 
School 19 43.2 
Nil I 	5 11.4 
N.A 18 40.1 
Total 	 44 
2I): Table 2(I)): distribution of Mothers' occupation: 
The table below shows that -42 mothers i.e., 95.6% were non-working; only 2 mothers i.e., 
4.5° o were working. See table 21) that follows: 
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Occupation Frequency ' 	%gage 
Working 2 4.5 
Non-working 42 95.5 
Total 44 100 
3: Table (3): Use of English lanoua2e in students daily life: 
Results repealed that 17 respondents i.e., 36.5° 0 used English language while studying at 
home. Majority of the students, 25 of them i.e., 56.8% marked that they use English 
language during class. 14 students i.e., 31.5% stated that they use English language while 
communicating with teachers. 9 students i.e., 20.5% use English with family members. 
Other 21 students. i.e., 47.4°A use English language while interacting with friends. The 
result confirms that the students used English language only for instrumental use .Results 
also revealed that the students hardly used English language at home. See table (3) below 
Options Frequency j %age 
a. Studying at home 17 38.6 
b. At school during class 25 56.8 
c. With teachers 14 31.8 
d. With family members 9 20.5 
e. With friends at home 21 47.4 
4: Table (4): Evaluation of understandin of F.n~alish in class: 
The results revealed that 13 students i.e.. 29.5°o understand English sometimes, while 
25 students i.e., 56.8% understand better, when instructions are given using mother 
tongue. 6 students i.e., 13.4% titid difficult to understand English during class. Only I 
student i.e., 2.3% did not understand at all. See table (4) below 
Options Frequency %age 
a. sometimes 13 29.5 
b. better with NIT 25 56.8 
c. with difficulty 6 13.4 
d. do not understand 1 2.3 
It can be concluded that students understand better, when NIT is used in instructions to 
explain course materials. 
: Table (5): Difficulty while reading in Mother Tongue: 
The results revealed that 42 students i.e., 95.6°° had no difficulty in reading in NIT. Only 
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2 students i.e., 4.5% of students face ditliculty in reading in their MT. See table 5 
Options Frequency %age 
Yes 2 4.5 
No 42 95.6 
6: fable (6): Indicates the ability of students to cope with instructions in English. 
The results indicate students ability to cope \\ ith instructions delivered in English 
language.1 1 students i.e., 25% understand everything the teacher explains in English. 6 
students i.e., 13.4% understand only some parts of the explanation. however, 2 students 
i.e., 4.5 % do not understand at all. Other 28 students i.e., 63.6°o marked they understand 
clearly when MT is used in the explanation. It is implied that although students 
understand explanation of chapters but they understand better when MT is used in class. 
See table (6) below 
Options i Frequency %age 
a. everything my teachers explain I 	1 25 
b. only parts of explanation 6 13.6 
c. do not understand at all 2 4.5 
d. clearly understand with NIT 	28 63.6 
7: Table (7):h ow Stood are you in I,anua~Le Skills? 
The table and figure below reveals that 14 students i.e., 31.8°o believed that they %%- ere 
very good' in writing. 20 students i.e., 45.4% stated they were 'good' in reading. Other 
21 students i.e., 47.7% students were 'satisfied' with their speaking skill. However, 14 
students i.e., 31.8% believed their listening skill as 'good' other 14 students i.e.. 31.3°0 
also marked that they were satisfied with their listening skill. Classroom observation 
revealed that speaking and reading skill of the students needed improvement. In ESL 
classroom, acquisitions of the four skills are necessary for the development of 
communicative skill. Each of the skill should be practiced with a distinction of 
importance of one skill upon the other skill. See Table 7 and Figure. D-2 
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Table 7 
Skills Very 
good  
% Good % Satisfactory % Unsatisfactory % Poor % 
Listening 5 11.4 14 31.8 14 31.8 8 18.2 3 6.8 
Speaking Nil Nil 7 15.9 21 47.7 10 22.7 6 13.! 
Reading 10 22.7 20 45.4 7 15.9 4 9.1 3 6.8 
Writing 14 31.8 16 36.4 7 15.9 6 13.6 1 2.3 
Figure U-2 
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8: Table (8) This table evaluates the importance students eive to different skills. 
It was observed that only 5 students i.e., 11.4% marked that listening is one of the 
important skills to be learnt. Speaking was chosen by 27 students i.e., 61.4% as the most 
important skill and reading was chosen by 9 students i.e.. 20.4% as an important skill, 
whereas 3 students i.e., 6.8% give importance to writing skill. Thus, it is clear that they do 
not give any importance to listening, reading and writing. See table (8) that fellows: 
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Options Frequency 
5 
°.Sage 
Listening 11.4 
Speaking 27 61.4 
Reading 9 20.4 
Writing 3 6.8 
The students perceive that speaking English means knowing the language. It is essemiai 
to teach that other skills do help in learning language. Majority of the students give 
importance to speaking skill and nearly neglect other skills. 
91 'Fable (9): Ho" are the lessons taught in Classes. 
From the results, it was found that 21 students i.e., 47.7% stated that the teacher reads for 
the class without asking the students to read the text. While 22 students i.e., 50% stated 
that students take turns to read. Only I student i.e.. 2,3% reported that no reading is done 
in the class, 2 students i.e., 4.5% reported that the teacher explains the whole text without 
reading in class. The result indicates that the teacher does 47.7% of the reading, which 
should be reduced, and students' participation should be increased. Teacher may read to 
present a model of reading. See table (9) below 
Options Frequency %age 
a. reacher reads whole text 21 47.7 
b. students take turns to read 22 50 
c. no reading is done in class 1 2.3 
d. teacher explains without reading 2 4.5 
e. teacher give answer to the questions Nil Nil 
IC: Table (1(t): How tar the course books help students. 
The results revealed that 22 students i.e., 50% stated that they learn new words from the 
text books.l0 students i.e., 22.7% marked they learn new ways of using language from 
their textbooks. 8 students i.e., 18.2% % stated that English textbooks help them in 
learning to speak and write better. It can be concluded that the students were satisfied 
with course content. See table 10 below 
Options Frequency °/sage 
a. learn new words from textbook 22 50 
b, new was of using LI 10 	22.7 
c, hejpjme speak and write Fnglish  R 1 8.2 
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11: Table 11(a) and tb) was to have an idea about the content the read in MT and English. 
From the results. it was observed that 30 students i.e.. 68.2% read newspapers in MT and 
28 students i.e., 63.6°c read newspaper in English language. 18 students i.e., 40.9°% and 
19 students i.e., 43.2% read comic books in Nil' and English respectively. For film 
magazines, the percent ranged were close to 43.1 % in MT and 38.6% in English. A great 
difference was seen in reading short stories. 2S students i.e.. 63.6% and 16 students i.e., 
36.4% read short stories in MT and English respectively. For magazines, the percent 
ranged from 31.8° % in \1L and 43.20 o in English. I S students i.e., 40.9% reported they 
read novels in MT only 3 students i.e., 6.8° o read novels in English. The students prefer to 
read novels and short stories in MT. The two fraternities, novel and short stories promote 
extensive reading skill. Reading novels and short stories should be encouraged in English 
language See tables 1 1 (a) and 1 1 (b) that follow 
11.(a) Mother Tongue 
Options Frequency %age 
a. Newspapers 30 68.2 
b. Comic books 18 40.9 
c. Film magazines 15 43.1 
d. Short stories 28 63.6 
e. Magazines 14 31.8 
f Novels 18 40.9 
11.(h) 	English Language 
Options Frequency %age 
a. Newspapers 28 63.6 
b. Comic books 19 43.2 
c. Film magazines 17 38.6 
d. Short stories 16 36.4 
e. Magazines 19 43.2 
'1'. Novels i 	6.5 
12: Table (12): Opinion about Iearnin2 to read. 
It was observed that S students which is 20% said reading helped them in examination. 6 
students i.e., 13.6% stated that reading helped them in studying. A large number of 21 
students i.e., 47.7% reported that reading is required for success and 23 students i.e., 
52.3% said that reading is required to gain knowledge. The students believed that reading 
in English language is a means to access information to meet their immediate needs. See 
table (12) below: 
Options Frequency %age 
a. preparation for Examinations `t 18.2 
b. required for studying 6 13.6 
c. required for success 21 47.7 
52.3 d. required to gain knowledge 23 
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13: Table (131: Diffrculh in reading various materials. 
Difficulty is reading is one the critical problems faced by ESL learners. 14 students i.e., 
31.8% reposed that it is difficult to read newspapers. Only I student i.e., 2.3% found 
course books difficult to read. 18 students i.e., 40.9% faced problems in reading 
advertisements on boards. Besides, ii students i.e., 25% realized it was difficult to 
comprehend pictures. Students faced difficulty when authentic texts were given to them, 
it means they lack sub skills to read other materials. The students should be trained to 
read different reading materials. See table 13 that follows: 
Options Frequency °a age 
a Newspaper 14 31.8 
b. Course books I 2.3 
c. Information on Advertisement boards I8 40.9 _ 
d. Picntres 11 25 
t4: Table (14): When do the students understand the text easily? 
The results revealed that 9 students i.e., 20.4% understand better when they read aloud. 15 
students i.e., 34.1% understand when they read silently; merely 5 students i.e., 11.4% 
stated they understand better when others read for them. 15 students i.e., 34.t"%% 
understand easily when they read aloud or silently that may depend on the situation. 
Equal responses of the students can be seen for silent reading and listening while others 
read. It may be because the students are hesitant to read in class. See table 14 below 
Options Frequeucy %age 
a. by reading aloud 9 20.4 
b. reading silently 15 34.1 
c. when others are reading for me 5 11.4 
d. both band c 15 34.1 
15: Table (15); how do students answer general questions? 
The table depicts level of interaction in the class. It was found that 8 students i.e., 18.2% 
narked they 'always answered the yuestions'. 16 students i.c., 364% answered the 
questions sometimes, whereas 13 or 29.5% of the respondents stated (hey answered with 
difficulty. 8 students i.e., 44.6% said they know the answer but are unable to speak in 
class. Results reflect that the students do net participate in elass due to hesitation. They 
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also face difficulty responding to the questions asked by the teacher. The teachers are 
advised to encourage students to speak in the class. See table 15 below 
Options Frequency %age 
a. I always answer the quLstions 8 18.2 
b. sometimes I answer questions 16 36.4 
c. 1 answer q est.ions with difticulty 	_ 
d. I know the answer but I am unable to speak. 
13  29.5 
8 18.2 
16: Table (16): What do the students do when faced with unfamiliar words? 
The results showed that 25 students i.e., 56.S ^i, prefer to look into dictionary, 6 students 
i.e., 13.6% stated they try to guess meaning from the context. 19 students, i.e., 43.2% 
stated they count on their teachers and friends for help, only 1 student i.e., 2.3% dropped 
unfamiliar words. Results reflect that there is a preference to consult dictionary, which 
should be encouraged to become independent readers. See table 16 
Options Frequency %age 
a. Looking in dictionary 25 56.8 
b. Guraine from context situation 6 13.6 
c. Asking teacher friend 19 43.2 
d. Disrevardine the word 1 2.3 
17: Table (17): What is difficult to understand %N hile readino? 
It was observed from the results that 17 students i.e., 38.6% find unfamiliar words 
difficult to understand, 12 students i.e., 27.3% find larger/complex sentences difficult to 
understand and 6 students i.e., 13.6% find sentence structure difficult while the other 10 
students i.e., 22.7% stated that context of words/sentences are difficult. The most difficult 
items to understand are unfamiliar vocabulary and larger and complex sentences. See 
table 17 below: 
Options Frequency %age 
a. unfamiliar words 17 38.6 
b. larger complex sentences 12 27.3 
c. sentence structure 6 13.6 
d. context of words! sentences 10 22.7 
18: Table (18): Opinion about use of MT in class. 
It is inevitable to use NIT in ESL setting. 3 students i.e., 6.81% marked that M1' should he 
used rarely in class room. I student i.e., 2.3% stated it should never be used in class: 
whereas 10 students i.e.. 22.7°o stated it should always he used in class. 36 students i.e.. 
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Sl.S°o believed that `IT should he used sometimes in classroom. The findings revealed 
that the students prefer to use MT in class only when it is necessary. See table 18 that 
follows 
Options Frequency %age 
a. Very rarely 3 6.81 
b. Never 1 2.3 
C. Always 10 22.7 
d. Sometimes 36 81.8 
19: Table (19): MT helps in learning 1,2. 
Only 2 students i.e., 4.5% reported that using MT in English class does not help at all in 
learning, 4 students i.e., 9.1% stated MT gives very little help in I.2 learning, and 6 
students i.e., 13.6% said that it gives a lot of help. However, a large number of 32 
students i.e., 72.7% support the use of MT. MT assists in learning English. Referring to 
the results in Table (18) students believe that NIT should be used only when it is 
necessary. See table 19 below: 
Options Frequency %age 
a. Not at all ' 4.5 
b. Very little 4 9.1 
c.Alot 6 13.6 
d. Sometimes 32 72.7 
1. In response to statement 'I adjust my reading speed to the type of materials' 25 
students i.e., 56.8% said 'alwwa\s', 18 students i.e.. 40.9% said 'sometimes' and only l 
student i.e., 2.3°% said 'never', which means that most of the students read by varying 
speed with the type of reading materials . 
2. Responding to statement 'I a\oid moving lips while reading'21 students i.e.. 47.7 % 
said 'al\\a\,s'. 18 respondents which is 40.9°/ said 'sometimes' and 5 students i.e. 
,1 1.4% said 'never'. It can be seen that students do sub vocalize the words while 
reading which has detrimental effects on reading comprehension. 
3. For the statement '1 read to find the answer to questions I have in minds, 19 
respondents i.e., 43.2% said always. 22 students i.e., 50% said 'sometimes'. Only 3 
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students i.e.. 6.8 % said `never'. It can be seen that responses are similar to the class 
IX-Urdu group; in both the groups, the students are inquisitive. 
1. In response to item '[ talk about my reading with others', 12 students i.e., 273% said 
'always' 27 of them i.e., 61.4 % said 'sometimes' while 5 students i.e., 11.4 said 
'never'. The students do not communicate regarding their abilities with others 
periodically. The teacher should encourage students to share their learning strategies 
with others. 
S. Regarding the statement 'I pay attention to the first sentence of the paragraph, 36 
students i.e., 81.8% said always' 7 students i.e., 19.7% said "sometimes' and only 
student which is 2.3% marked 'never'. Almost the entire group is familiar with topic 
sentence and pay attention to the lirst sentence in paragraph. 
6. For statement 'while reading. I read. the words again and again' 13 students i.e., 29.5 
% said'always', 21 students i.e., 47.7 "/o said sometimes' and 10 students i.e., 223% 
said 'never'_ Repeated reading is effective to build fluency in silent reading (Therrien 
and Kubina: 2006). 
7. For statement `I read summaries given at the end of chapters', 21 students I.e.,47.7 
said 'always', 14 students i.e., 31.8% said 'sometimes' and 9 students i.e., 20.4% said 
'never . It can he stated that majority of the students read summaries to get an idea of 
the text before reading the whole text. 
8. For item 'I concentrate on meaning not on words', 14 students i.e., 31.8°/ said 
'always', 29 students i.e., 52.3% said 'sometimes and 7 students which is 15.9% said 
`never'. About 52.3% read for meanings of the words. Reading is a means to improve 
and build vocabulary. Thus, the students read for learning new meanings of the words. 
9. Responding to the statement 'I understand whatever I read'. 21 students i.e., 32.3% 
said always', 7 students i.e., 10.7% marked 'sometimes' while 37 students i.e., 56.9% 
said 'never'. More than half of the total students in this group stated that they find the 
text difficult to comprehend. 
10. In response to item 'I wrile summaries of the passages I read'. 5 students i.e., 114% 
said `always' 23 students i.e., 52.3 % said 'sometimes' 16 students i.e., 36.4% said ` 
never'. The response is similar to the group IX—Urdu. The students usually do not 
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write summaries after every reading, it is written when specific points are noted down 
to study later. 
11. For statement 'l am comfortable in reading aloud for the class'. 5 students i.e., 11.4% 
said 'al%%ays'.20 students i.e., 45.4% said 'sometimes and II students i.e., 25% said 
'never'. Reading aloud is usually done in classroom teaching. It is observed that in 
this group the students are comfortable in reading aloud but some students face 
difficulty while reading aloud. The students are in Class—X and soon they are 
expected to enter senior class, therefore. it is necessary to practice reading skills for 
better performance in academics. 
12. In response to statement 'I enjoy everything I read'. 34 students i.e., 77.3% said 
'always'. 6 students which is 13.6% said 'sometimes' and 4 students i.e., 9.1% said 
never'. It can be concluded . that the students enjoy reading, but referring to the 
statement 9 the students find text difficult to comprehend. There is a need to train and 
practice reading. 
13. In response to item. 'Before using a textbook. I study the content of the entire book', 
25 students which is 56.8% said 'ahvaw'.10 students i.e., 22.7% said 'sometimes' and 
9 students i.e.. 20.4% said 'never' It can be concluded that majority of the students 
stated that they read the content of the books .very few students do not read the 
content. 
14. Regarding the statement when studying a textbook I turn chapter headings into 
questions and then read to answer them'. 18 students i.e.. 40.9% said 'al\\ays'. 20 
students i.e.. 45.4% said 'sometimes' and 6 students i.e., 13.6% said 'never'. Reading 
to find answer to the questions encourages learners' interest in reading and they try to 
find the meaning from the text in every possible manner. 
15. Responding to the statement 'I make brief outline of notes of my textbook as I am 
studs ing it'. 13 students i.e.. 29.5% said 'ahva\s'. 18 students i.e., 40.9% said 
'sometimes' and 13 students i.e., 29.5°-0 said 'never'. There is disparity in the 
opinions expressed by the learners At can be observed that the students usually do not 
make notes of the materials they study. Note making is one of the important study 
skills in learning program. 
162 
16. In response to the statement 'l enjoy reading in my MT '. 30 students i.e., 68.2% said 
'always'. 12 students i.e., 27.3% said 'sometimes' whereas only 2 students i.e.. 4.5% 
said 'never' The response is similar to the class IX Urdu medium. The students in 
both the groups read fluently in NIT. 
17. In response to the item '1 read quickly in my mother tongue' 33 students i.e.,75% said 
'always' , other 10 students i.e.. 22.7% said 'sometimes , only I student i.e.. 2.3 % 
said 'never'. It means the respondents do not find any difficulty "hile reading in MT. 
18. For the statement 'I avoid using dictionary', only 3 students i.e., 6.8% said 
atwa,,s',22 students i.e., 36% marked 'sometimes', and 19 students which is 43.2% 
said 'never' which means majority of the students use dictionary while reading. 
19. For item 'I disregard the difficult words', 1S students i.e., 34.1% said 'ah ays'.13 
students i.e., 29.5% said 'sometimes' and 16 students which is 36.4% said 'never'. 
About 36.4% of the students try to find meaning of unfamiliar words. Other 34.1 % 
said they always drop unfamiliar words, which mean they are not familiar with skills 
to fund the meaning from the text. 
20. The statement 'I read only \\hen I want to enjoy reading' .was to elicit response 
regarding students' interest in reading. 21 students i.e., 47.7% said 'always' .17 
students i.e., 38.6% marked 'sometimes' and 6 students i.e., 13.6°/o said 'never'. It can 
be concluded that students read when they want to enjoy reading. which means 
reading is an interesting and pleasurable activity for then. 
21. The statements 'I read correctly the disconnected phrases/sentences while seeing once 
and understand it' was to obtain information regarding students' abilities in reading 
and retaining the information.7 students i.e., 15.9% marked 'always'. 24 students i.e., 
54.5% stated 'sometimes' and 13 students i.e., 29.5% said 'never'. Most of' the 
students are not able to read the disconnected sentences and phrases frequently. 
Reading also includes drawing meaning from the cues in the text. 
22. For statement 'I enjoy reading my course books'.29 students i.e., 65.9% said 
'always'.I5 students %%hich is 341/0 said 'sometimes' and none of them said 'never'. 
About 65% of the respondents enjoy reading their course books, which signify that 
the students are satisfied with course books. 
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23. Responding to the statement, 'l read quickly in English' 18 students i.e., 40.9% said 
'always'. only 4 students i.e., 9.1% said 'sometimes' , 22 students which is 50% said 
'never'. Half of the total respondents never read English quickly because reading was 
not practiced in the class regularly. 
24. Item 'I tirst read over the passage quickly and then go back and read again carefully'. 
was to obtain information regarding the skill of scanning.1 I students i.e., 25% said 
'always'.32 students i.e.. 72.7% said 'sometimes' and only I student i.e., 2.3% said 
'never'. The text is scanned to read attentively. 72.7% of the students scan the text 
before reading it for detail. It means the students were familiar with the different kinds 
of reading techniques, which gives the specific information but they do not use the 
technique to comprehend the text. 
25. 'I make summaries of information that I hear or read in English'. The statement states 
that 9 students i.e.. 20.4% said 'always', 12 students i.e. .27.3% marked 'sometimes' 
and majority of 23 students i.e., 52.7% marked 'never' N%hich means most of the 
students do not summarize the information they get by reading or listening . One of 
the reasons could be comprehension of the text (spoken /written). The group is Urdu 
medium where the students usually are not exposed to the 12 environment. 
26. In response to item 'To understand unfamiliar English words .1 make ;guesses' , Only 
8 students i.e., 18.2% said 'always' ,32 students i.e., 72.7% marked 'sometimes' and 
just 4 students i.e., 9.1% said 'never'. The results revealed that majority of the 
students try to guess the meaning of unfamiliar words. 
27. For item 'I read in English without looking up every new word' , 9 students i.e., 
20.4% marked 'always' 25 students i.e., 56.8°%o said 'sometimes' and 10 students i.e., 
22.7% marked 'never .\\hich means usually the students read for meaning The 
results revealed that half of the population try read in English to learn new words. 
28. The statement '1 read sentence word by word' revealed that 29 students i.e., 65.9% 
said 'al ays',15 students i.e. 34.1%,o marked 'sometimes'. none of the students marked 
'never'. The results indicate that 65.9% students read the text in parts but not as a 
whole, which makes the text difficult to comprehend. Reading is an activity, which 
makes complete sense by reading the whole part. 
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29. For the item '1 pay attention when someone is speaking English'. 29 students i.e., 
65.9% said 'ahvays' and 15 students which is 34.1% marked - sometimes', none of the 
student marked 'never'. The results revealed that the students have positive attitude 
to learn English language. 
30. In response to item 'I try to find out how to be a better learner of English', 34 students 
i.e., 77.3% said 'always'. I0 students i.e.. 22.7% said 'sometimes' none of them said 
'never'. The results revealed that the students were curious to learn the language. 
31. The statement 'I look ir opportunities to read as much as possible in English'. 
repealed that 21 students i.e., 47.7% said 'ah.\a\s'. Nearly half of the population i.e., 
22 students which is 50% marked 'sometimes' and only I student i.e., 2.3% said 
neer'. This means the students were aware that reading is significant to learn 
language bu! referring to Table 8 of this section 5.6.2, they prefer speaking skill to 
reading. 
32. In response to item 'If I do not understand something in English, I ask the other 
person to slow down or say it again'.l5 students i.e., 29.5% marked 'always' .23 
respondents i.e.. 52.3% said 'sometimes' and 6 students i.e., 13.6% said 'never'. The 
results revealed that the students want to understand the language clearly. 
33. The statement' I practice English with other students' was to evaluate students level 
of using English. 20 students i.e.. 45.4% said 'always' .23 students which is 52.3% 
said 'sometimes' and I student i.e., 2.3% stated 'never'. The results revealed that 
some of the students practice English language regularly whereas 52.3% which makes 
a large group practice English language sometimes when they get chance to practice. 
34. For the item '1 ask questions in English'. 14 students i.e.. 31.8% marked 'always', 29 
students i.e.. 65.9% said 'sometimes and 1 respondent i.e., 2.3% said 'never'. Asking 
questions is a good way to develop comprehension and practice of English language 
in class. It is evident that 65.9°% students try to ask questions in class. By this 
response, it can be concluded that learners try to practice English language in class. 
35. For the item 'I learn a lot from my textbooks'.27 students i.e., 61.4% said 'always'. 15 
students i.e., 29.5% said 'sometimes' and only 2 students i.e.. 4.5% said 'never'. The 
textbooks are informative and the students were satisfied with their textbooks. 
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36. Responding to item 'I hesitate speaking in English". 4 students i.e., 9.1% said 
'always', 33 respondents i.e., 75% said 'sometimes' and 7 students i.e., 15.9% said 
'never'. Very few students were confident while speaking in English. Hesitation in 
class during participation and discussion impedes learning and performance. 
37. For item More time should be given to reading English lessons in the class'. I8 
students i.e., 40.9% said 'always'. similar number of I8 students i.e., 40.9% said 
'sometimes and 8 students i.e., 18.2% said 'never'. The results indicate that the 
students needed more time for reading classes. 
38. The statement 'Reading is an important skill'. 31 students i.e., 70.4% said 'alays, 
6 students i.e., 13.6% said 'sometimes' and 7 students i.e., 15.9% said 'never'. The 
students were aware about the significance of reading. 
39. In response to item' My English will improve quickly at AMU'. only 2 students i.e., 
4.5% said 'alays'. II students i.e., 25% said 'sometimes' and 31 students i.e., 70.4% 
said 'never'. Regarding improving English language the students showed very low 
expectation from their i nstitution. 
40. The statement 'I learn a lot from my teachers' was to elicit response regarding 
students' perception of their teachers. 34 students i.e.. 77.3% said 'alwa"s'. 10 
students i.e., 22.7°o said 'sometimes' and none of them said 'never'. The results 
revealed student's confidence in their teachers. 
Conclusion 
It is evident that the learners are interested to learn English language. The study in the two 
sections: Class IX and X Urdu-medium revealed that the proficiency of the students is 
low. 46% students in class IX and 27% students in class X give preference to speaking 
skill. Teacher talking time more explicitly here teacher-reading time should be reduced to 
improve reading skill The students are satisfied and enjoy course materials. The results 
also revealed that the ability to use English in daily lit c was not developed up to the 
desired level. 1-lowever. adaptation is being used to explain the text, which is largely MT. 
The students are motivated to learn to read but it is restricted to their instrumental needs. 
There is a gap between teacher. students and the course materials, which has to be 
covered to develop language program. 
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5.6.3 Class IX English 
Distribution of Boys and Girls in Class -IX (English) 
For the study, 44 students i.e.. 52.4°0 from boys section and 40 students i.e. 47.6% from 
girls section were taken. The section for the survey was chosen randomly because it was 
impossible to take all the sections of English medium for the survey. See the table for 
class IX English medium 
Gender Medium No. of students %age 
Boys English 44 52.4 
Girls English 40 47.6 
Total 84 100 
1(A): Table I (A) No. of years students have been studying English: 
In this group, the students study Course -A. which demands higher proficiency than 
Course —B . The resuhs revealed the number of years for which the students have been 
learning English language. Only I student i.e., 1.2% have been studying English for 5 
years. 2 students which is 2.4°o have been studying, English for 6 years, another 1 student 
i.e.. l 2°' have been learning English for 7 years. 9 students which is 1O.7% stated that 
they have been learning English for 8 years. 23 students i.e., 27.4% said they have been 
learning English for 9 years. 26 students i.e., 30.9% o stated that they have been studying 
the language since 10 years. However, 16 students equivalent to 19.04% stated they have 
been studying the language for 11 years, whereas only 6 students which form 7.1 % 
reported they have been studying English for 12 years. It can be concluded that most of 
the students began learning and studying English from Class — I i.e. from the average age 
4-5 years. See table below 1(A) 
Years Frequency 	1 	% a e 
1 	 12 
6 2 2.4 
7 1 1.2 
8 9 10.7 
9 23 27.4 
10 26 30.9 
11 16 19.1 
12 6 7.1 
Total 84 100 
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1(B):  ('able I (B): LanQuat a students are wood at speaking: 
In this section, 27 students equivalent to 32.1% were good at speaking Hindi, 9 students 
i.e., 10.7°..% marked they speak English very well, other 20 students i.e., 23.8% were good 
at speaking Urdu. and 15 students amounting to 17.8% claimed that they can speak both 
Hindi and English. 7 students i.e., 8.3% can speak fluently in Urdu and English. 4 
students which form 4.8% were good at speaking Urdu and Hindi, for other languages 
like Bhojpuri. and Punjabi the percent range was 1.2% each. 
It can he seen that students are good at speaking various languages. The most common 
are Hindi and Urdu, which is because Hindi and Urdu are mother tongue of majority of 
the students. Besides. Hindi and Urdu are famous as Hindustani language. See table 1(B) 
that follows: 
Language ' Frequency %age 
Hindi 27 32.1 
English 9 10.7 
Urdu 20 23.8 
I-lindi-En 	lish 15 17.8 
Urdu-English 7 8.3 
Urdu-Hindi 4 4.8 
Bhojpuri 1 1.2 
Punjabi 1 	 1.2 
Total 84 100 
1. C (i):  Table I.0 (i) below represents the medium of instruction in K.G: 
The table showed that 62 students equivalent to 73.8°"'0 received instructions in English in 
K.G, while 18 students i.e., 21.4% received instructions in Hindi: the other 4 students 
which is 4.80/0 stated they received instructions in Urdu. Majority of the students received 
instructions in English in their primary classes. See table 1.0 (i) 
Language Frequency %age 
English 62 73.8 
Hindi 18 21.4 
Urdu 4 4.8 
Total 84 100 
1. C (ii):  Table LC' (ii) below represents the medium of instruction in classes I — 
It can be seen that 73 students which amount to 88.1 % received instructions in English, 8 
students i.e., 8.3% received instructions in Hindi. Another 2 students i.e. 2.4% received 
instructions in Urdu at school. See table 1.0 (ii) that follows 
168 
Lan ua a Frequency °/ a e 
English ?4 88.1 
Hindi 8 R.3 
Urdu 2 2.4 
Total 84 
1. C (iii); table .1.0 (iii) below represents the medium of instruction in IX — X: 
All the students received instructions in English in class IX-X. See table LC (iii) 
Lao ua a 	Frc uency 	% a e 
English 84 J_ too 
Total 	 84 	100 
2(A): Table 2(A): Distribution of Fathers' Ounlification: 
From the table it is evident that 32 fathers amounting to 38.1% were Postgraduate, 34 
fathers i.e., 40.5% were Graduate and 16 fathers equal to 19% attended school. 2 students 
i.e., 2.4% had no idea of their father's qualification. Education of fathers is satisfactory to 
guide their children. See table 2 A 
Qualification Frequency %age 
Pus[ raduatc 32 38.1 
Graduate 34 40.5 
School 
NA 
16 19 
24 2 
Total 84 100 
2(13)tTablc2 (Bit Distribution of Fathers' Occupation. 
It was observed that the fathers of 20 students which is equal to 23.8°/ were 
Businessmen, 8 fathers. i.e., 9.5% were Doctors, 9 fathers which amount to 10.7% were 
AMU employees, another 9 rafters equal to 10.7% were school teachers and 6 fathers Le., 
7.1% were Government employees. 5 fathers amounting to 5.9% were Lawyers, 4 fathers 
i.e., 4.8% were Engineers, 4 fathers i.e., 4.84% were Servicemen and another 4 ththers i.e., 
4.8% were working abroad. For professions like Police, Lecturer, Bank Accountant, 
Laboratory assistants, the percentage was 2.4"/° respectively. For other jobs like 
Electrician, Photography, Pharmacist etc the percentage was 1.2% each. See table 2 D that 
follows: 
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Occupation frequency %a e 
Business 20 23.8 
Doctor 8 95 
AMUEm h1ce 9 10.7 
Teacher 9 
to 
Government employ 6 7.1 
Lawyers 5 5.9 
Engineer 4 4.6 
Service 4 4B 
Abroad _ 4 4.8 
Police 2 2.4 
____lecturer 2 2.4 
Bank accountam 3 2.4 
Laboratory assistant 2 2.4 
Electrician 2 2.4 
Photography 1 1.2 
Postman 1 1.2 
Phertnucist I 1.2 
Firmer I 12 
Goldsmith I 1.2 
iota) 84 
2C: Table 2 (C): Distribution of Mothers' qualification: 
It was reported that 18 mothers i.e., 21.4% were Postgraduates, 26 mothers i.e., 30.9% 
were Graduates and 27 mothers Le, 321% attended school. The other 13 students i.e., 
15.5% did not know about their mothers qualification- The results revealed that 26 
mothers were graduates. 18 mothers were postgraduate and 27 mothers attended school. It 
can be concluded that the mothers were literate and must have functional knowledge and 
information of general concepts. See table 2 C 
Qualification Frequency ! a c 
Poagraduatc 1 S 21 4 
Graduate 26 30.9 
School 27 32.1 
NA 13 t55 
Total 84 
2D: Table 2(D): distribution of Mothers' occupation: 
It was observed that 70 students i.e., 83.3".%u had non-working mothers and 14 mothers i.e., 
16.7% were working. This means the students belong to middle class families where 
mothers are homemakers, from table: 2-C, it can be seen that only 21.4% of the mothers 
are postgraduate which is an essential qualification for a good earning is. For mother's 
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occupation. See table 2 D 
Occupation 	Frequency %age 
Working 1.1 16.7 
Non-working 70 83.3 
Total 84 100 
3:  Table (3): Use of English in students' daily life: 
The students were asked to indicate the use of English language in different situations. 31 
students which is 36.9°/a stated they use English language while studying, at home. 58 
students i.e., 69.()1°° stated they use English language at school during class, 4() students 
i.e., 47.6% reported they use English language to communicate with their teachers, 11 
students which is 13.1% said they use English language with their family members. 
Another 15 students i.e., 17.8% said that they use English language with their friends at 
home. The responses in h and c imply that the use of English language is context specific. 
The students use the language only for educational purpose, which limits their language 
use. Sec table 3: 
Options Frequency %age 
. a. Studying at home 31 36.9 
b. At school during class 58 69.04 
c. With teachers 40 47.6 
d. With tamil-, members 11 13.1 
e. Friends at home 15 17.8 
4: Table (4): Evaluation of understanding of English in class: 
In response to the evaluation of understanding of English in class. 43 students i.e., 51.2% 
understand sometimes. 27 students or 32.190 stated it was easier to understand when MT 
is used for explanation. 2 students i.e., 2.4°-% stated they understand with difficulty, only 1 
student i.e., 1.2% does not understand at all. The group received instruction in English 
language, yet the students prefer the use of NIT in classroom. See the following table 4: 
Options Frequenc% %age 
a. sometimes 43 51.2 
b. better with MT 27 32.1 
c. with difficulty 2 2.4 
d. do not understand 1 1.2 
5: Table (5): l)iffieulty while reading in i\Iother Tongue: 
It was l'Ound that only 4 students i.e., 4.S°„ do not thee difficulty in their respective \IT. 
Almost the entire group find difficult to read in their respective MT. See table 5 
171 
Options Frequency %age 
Yes 80 95.2 
No 4 4.8 
6: Table (6): Indicates the ability of students to cope with instructions in English 
In response to the ability to cope with English language, 47 students which is 55.9°-0 
stated they understand everything explained to them by the teacher. 10 students i.e., 
11.9% understand only parts of the explanation. Another 25 students i.e., 29.8% stated 
they understand clearly. when MT is used in explanation. Only 1 student which is 1.2°0 
marked that nothing is understood at all. The responses revealed that the students 
understand instructions in English, still some students prefer the use of NIT. See table 6. 
Options Frequency %age 
a. everything my teachers explain 4om 55.9 
b. only parts of explanation 10 11.9 
c. do not understand at all l 1.2 
d. clearly understand with MT 25 29.8 
7: how good are you in Lan~uasze Skills? 
The results revealed perlörmance of students in the four skills is better than the earlier 
sections. 'Reading_' and 'Writing' can he seen as the most developed skills among the 
students. It can be observed that only 13.1°o marked that they were very good in 
speaking which is a very low percentage. The students feel they need improvement in 
'speaking' skill. See table: 7 and figure D-3 
Table 7 
Skills Very good % Good "/° Satisfactory % I nsatisfactory % Poor % 
Listening 33 39.2 51 60.7 9 10.7 Nil Nil Nil Nil 
Speaking 11 13.1 25 29.8 39 46.2 6 7.1 Nil Nil 
Reading 49 58.3 27 32.1 6 7.1 2 2.4 Nil Nil 
Writing 34 40.5 34 40.5 12 14.3 3 3.6 Nil Nil 
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Figure D-3 
Class-IX- English 
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8: Table (8) This table evaluates the importance students give to different skills. 
It was observed that 7 students i.e., 8.3°%o believed that listening was an important skill. 
For 65 students i.e., 77.4% speaking was the important skill, while 9 students is 10.7% 
marked reading as the important skill, however l2 students which is 14.3% gave 
importance to writing skill. For the majority of the students, speaking was the most 
important skill .See table 8 
Options Frequency %age 
Listening 7 8.3 
Speaking 65 77.4 
Reading 9 10.7 
Writing 12 14.3 
9: Table (9) How are the lessons taught in Classes. 
It was observed that 42 students i.e., 50% reported that the teacher reads the whole text 
for the class. 24 students i.e., 28.6% said the students take turn to read, 7 students which 
is 8.3% said no reading was done in class. Other 14 students i.e., 16.6% students revealed 
that the teacher explains the whole text without reading in the class .5 students i.e., 5.9% 
said that the teacher gives the answers to the questions. Reading by teacher is a widely 
used practice in a typical ESL classroom. See table 9 that follows: 
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Options Frequency %age 
a. teacher reads whole text 42 50 
b. students take turns to read 24 28.6 
c no readine is done in class 7 8.3 
d. teacher explains without reading 14 16.6 
e. teacher ti\ e answer to the questions 5 	5.9 
10: Table (10): Ilow,, far course books hell) them. 
According to 27 students i.e.. 32.1 %, textbooks help the students to learn new words, 35 
students i.e., 41.7°%% stated they learn new ways to use the language and 34 students which 
is 40.50 o stated that textbooks help them to speak and write in English. The responses of 
the students revealed that they learn new language items from their course books. See 
table 10 below. 
Options Frequency %age 
a. learn new words 27 32.1 
b. new ways of using L 1 35 41.7 
c. help me speak and write English 34 40.5 
11. Table 11(a) and (b) was to have an idea about the content they read in NIT and English. 
Results revealed that 42 students i.e., 50°%o read newspapers in %-1T and 62 students i.e., 
read English newspaper. 33 students i.e., 39.2% and 34 Students i.e.. 40.5% read 
comic books in MT and English language respectively. 12 students i.e., 14.3% and 23 
students i.e., 27.4% read film magazines in MT and English respectively. 37 students 
which is 44% read short story books in English language and 50 students i.e., 59.5% read 
short story in MT. Other 26 students i.e., 30.1% read English magazines and 39 students 
i.e., 46.2% read magazines in MT. Not much difference is seen in reading novels, 17 
students i.e.. 20% read novels in MT and 25 students i.e., 29.7% read novels in English. 
The students are fond of reading newspaper in English. Newspapers in English and MT 
are the most favored fraternities. See tables 1 I (a) and II (b) below 
11. (h) 	English Language 11. (a) Mother Tongue 
Options Frequenc '%age Options Frequency %age 
a. Newspapers 62 -  
34 
73.8 a. Newspapers 42 50 
b. Comic. books 40.5 b. Comic books 33 39.2 
c. Film magazines 23 27.4 c. Film magazines 12 14.3 
d. Short stories 50 59.5 d. Short stories 37 44 
e. %lagazines 39 46.2 e. Magazines 26 30 
f No% el: 25 29.7 Lt.  Noy el: 17 20 
14 
12: Table (12): Opinion about )earning to read. 
Following were the students" responses: II students i.e.. 13.1% stated that reading helps 
in preparation of examination. 13 students i.e., 15.5% marked that reading is required for 
studying. 30 students i.e., 35.6% marked that it is required for success. 61 students i.e., 
72.6% believed that reading is required to gain knowledge. The results indicate that 
reading skill is necessary to progress. The instrumental motivation played a dominant role 
in learning to read. See table 12 
Options 	 Frequency %age 
a. preparation for Examinations 11 13.1 
b. required for studying 13 15.5 
c required for success 30 35.6 
d. required to gain knowledge 61 72.6 
13: Table (13): Difficulty in reading various materials. 
Results repealed that 17 students i.e., 20.2% find newspapers difficult to read, 22 students 
i.e., 26.2% find their course books difficult to read. For 9 students, which is 10.7% the 
most difficult item was to read information from advertisement, 20 students i.e., 23.8% 
marked reading pictures as the most difficult material. The results revealed that the most 
difficult materials to read were course books and pictures. See table 13 that 1. 11o~v s 
Options Frequency %age 
a. News a er 17 20.2 
b. Course books 22 26.1 
c. Information on Advertisement boards 9 10.7 
d. Pictures 20 23.5 
14: "Fable (14): \V hen do students understand text easily? 
It was faund that 18 students i.e.. 21.1%,'% understand the contents when they read aloud. 46 
students i.e.. 54.8% read silently to understand better, 2 students i.e., 2.4% revealed that 
they understand easily when others read for them and 18 students i.e., 21.4% prefi:rred to 
read silently or when others read for them. It can be concluded that students understand 
easily when they read silently. See table 14 
Options Frequency %age 
a. by reading aloud 18 21.4 
b. reading silently 46 54.8 
c. when others are reading for me 2 2.4 
d. both b and c 18 21.4 
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15: "fable (15): flow do students answer general questions? 
Responding to the item, 15 students i.e., 17.8% said that they rarely answer the quest ions 
when the teacher asks the questions before teaching. Majority of students, 38 students i.e., 
45.21 o revealed that they sometimes answer the questions, 11 students i.e., 13.1% answer 
with difficulty and 23 students, which is 27.4%, stated they know the answer but are 
unable to speak. It is evident that the students are hesitant to speak in class. See table 15. 
Options Frequency %age 
a. I rarely answer the questions 15 17.8 
b. Sometimes 1 answer questions 38 45.2 
c. I answer guestions with difficulty 11 13.1 
d. I know the answer but I am unable to speak 23 27.4 
16: Table (16): What students do when faced with unfamiliar -.cords? 
For the item, 64 students i.e., 76.2% marked they look into dictionary. A large number of 
students, 23 i.e., 27.4% stated they try to guess meaning from context/situation of the text, 
21 students i.e., 25% consulted their teachers/friends. 2 students i.e., 2.4% revealed that 
they disregard the word. The results revealed that looking into the dictionary is the 
common activity to rind meaning of an unfamiliar word. In addition, it is e'. ident that the 
students attempt to guess the meaning by various techniques. See table 16 
Options Frequency %age 
a. looking in dictionary 64 76.2 
b. *uessing from context'situation 23 27.4 
c. asking teacher friend 21 25 
d. disregarding the word 2 2.4 
17: Table (17): What is difficult to understand while reading? 
To find out what was the most difficult to understand while reading. 49 students i.e., 
58.3% find unfamiliar words difficult to understand, 14 students i.e., 16% of the 
population stated that larger./complex sentences were the most difficult to understand. 12 
students i.e., 16.6% revealed that they find sentence structure difficult to understand and 
16 students i.e., 19% claimed that context of words/sentence were difficult to understand. 
Thus, it is concluded that unfamiliar words and context of words/sentence were the major 
obstacles for students. The students need to be trained to use context cues as a source to 
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comprehend the meaning from the text. See the following table 17 that follows 
Options Frequency %age 
a. unfamiliar words 49 55.3 
b. lan-,er complex sentences 1-t 16.6 
c. sentence stnicture 12 14.3 
d. LC,ntext of \\ords 	sc»tences 16 19 
1S: Table (18): Opinion about use of NIT in class. 
For using MT in class. 17 students i.e.. 20.2% stated that MT should be used rarely III 
class, while 14 students i.e.. 16.6% said that MT should never be used in classroom, 3 
students i.e.. 3.6"% suggested that MT should always be used in classroom and 53 students 
i.e., 63% suggested that MT should be used sometimes in class. It can be concluded that 
that using MT in classroom facilitates understanding of English and thus helps in learning 
English. Around 69% of the students support the use of M'I' in class. Similar results were 
seen in sections 5.6.1 and 5.6.2. See table 18. 
Options Frequency %age 
a. Very rarely 17 20.2 
b. Never 14 16.6 
c. Always 3 3.6 
d. Sometime, 53 63 
19: Table (19): NIT helps in learning 1.2 
The results revealed that 12 students i.e., 14.3% said using MT does not help at all in 
learning English language, while 12 students i.e., 14.3% said using MT is of very little 
help in learning English language. 25 students i.e., 29.7% stated use of MT helps a lot in 
learning English. 39 students i.e.. 46.2% claimed that MT sometimes helps in learning the 
language. The students prefer use of MT in class. See table 19 
Options Frequency %age 
14.3 a. Noi at all 12 
b. Very little 12 14.3 
c. A lot 25 29.7 
d. Sometimes 39 4('.2 
Q20) Here are some ideas about reading skill , textbooks , English language and 
teachers. 
1) In response to the statement 'I adjust niv reading speed to the type of materials'. 36 
students i.e.. 42.9% said 'always'. -46 students i.e.. 54.8% said 'sometimes' and only 2 
students i.e.. 2.4% said 'never'. Changing the pace of reading to the type of reading 
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materials is the techniques used by proficient readers. They read complex and difficult 
texts slowly. 
2) Responding to the statement 'I avoid moving lips while reading', 17 students i.e., 
20.2% said 'ahvays', 29 respondents hich is 34.5% said 'sometimes' and 38 
students i.e., 45.2% said 'never'. Most of the students are aware that sub-
vocalization/moving lips while reading silently impede comprehension. 
3) For the statement 'I read to find the answer to questions I have in mind'. 40 
respondents i.e., 47.6% said 'always' .40 students i.e., 47.6% said 'sometimes'. Only 
4 students i.e., 4.8 % said 'never'. Majorit\ of the students read to find answers to the 
questions. Reading should be done with inquisitive attitude. 
4) In response to item '1 talk about my reading with others'. 11 students i.e., 13.1 °'o said 
'always' 56 of them i.e., 66.7 % said 'sometimes' while 17 students i.e., 20.2% said 
never'. Language is always learnt in community by establishing contact to create 
medium where persons can learn with one another. 
5) Regarding the statement 'I pay attention to the first sentence of the paragraph', 49 
students i.e.. 58.3 % said 'always'. 26 students i.e.. 30.9% said 'sometimes' and 9 
students which is 10.7% stated 'never' The students ha\e been learning English for 
the past 8-9 years. The first sentence gives lead to the meaning in context. Majority of 
the students are aware of the significance to read the opening lines of the paragraph 
with attention. 
6) For item 'while reading. I read the ords again and again'. 27 students i.e.. 32.I% 
said 'always'. 45 students i.e.. 53.6 % said 'sometimes' and 12 students i.e., 14.3% 
said 'never'. This means students read to get meaning of unfamiliar words. 
7) For statement 'I read summaries at the end of chapters', 29 students 34.5% said 
'al\%ays'. 28 students i.e., 33.3% said 'sometimes' and 27 respondents i.e., 32.1% 
said `never'. Reading the gist gives general idea of the text. which helps in setting 
meaning from the text. This means that students read summaries when they get the 
chance to read before reading the actual text. 
S) For item 'I concentrate on meaning not on words'. 27 students i.e., 32.1% said 
al\\ays'. 34 students i.e., 40.5% said 'sometimes' and 23 students i.e., 27.4% said 
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never'. The students in this group prefer to comprehend the text rather than finding 
the individual meaning of vocabulary. 
9) Responding to statement 'I understand whatever I read', 36 students i.e., 42.9% said 
always'.45 students i.e., 53.6% said 'sometimes' and only 3 students i.e., 3.6% said 
ne,.er'. More than half of the total population understands whatever they read. 
10) In response to item 'I ,Nrite summaries of the passages I read', 10 students i.e., 11.9% 
said 'always', 34 students i.e., 40.5 % said 'sometimes' and 40 students i.e., 47.6% 
said 'never'. Writing summary is not a regular activity but the group is aware of this 
writing technique. 
1 I) For statement '1 am comfortable in reading aloud for the class', 7 students i.e., 23.8% 
said 'always'. 37 students i.e.. 44% said 'sometimes' and 40 students i.e., 47.6% said 
'never' hich means most of the students are not comfortable in reading aloud in the 
class. 
12) In response to item '1 enjoy and understand everything I read'. 54 students i.e., 64.3 % 
said 'always'. 24 students which is 28.6% said 'sometimes' and 6 students i.e., 7.1% 
said' never'. Majorit, of the students enjo\ reading. 
13) In response to item. 'Before using a textbook I study the content of the entire book'. 
40 students %\hich is 47.6% said 'ahva\s', 24 students i.e., 28.5°%o said 'sometimes' 
and 20 students i.e., 23.8% said 'never'. A large number of students read about the 
content of the textbook whenever they read a book. 
14) Regarding the statement 'when studying a textbook I turn chapter headings into 
questions and then read to answer them'. 20 students i.e., 23.8% said 'always'. 42 
students i.e.. 50% said 'sometimes' and 22 students i.e.. 26?% said 'never'. This 
strategy supports students to ask question and determine important points in the text. 
15) In response to the statement. 'I make brief outline of notes of my textbook as I am 
studying it', 29 students i.e., 34.5% said 'always'. 46 students i.e.. 54.8% said 
'sometimes and 9 students i.e., 10.7% said 'never'. 54.8% students make notes 
sometime, which mean they know the techniques oi' note making. Note making is the 
study skill on which the students rely for later study. 
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16) Responding to the statement' I enjoy reading in my MT'. 34 students i.e., 40.5% said 
'always'. 42 students i.e.. 50% said 'sot etimes' and 8 students i.e., 9.5% said 'never'. 
The students enjoy readinfft in M'1'. 
17) In response to the item '1 read yuickl\ in my mother tongue' 54 students i.e. .64.3°/o 
said 'ahvays . other 18 students i.e., ? 1.4% said 'sometimes' . 12 students i.e.. 14.3% 
said 'ne%er'. The students speak Ilindi and Urdu, which is their MT, theretbre they 
easily read MT. 
18) For the statement '1 avoid using the dictionary', I student i.e., 1.2% said 'always', 32 
students i.e., 38.1% said 'sometimes'. 5I students which is 60.7% said 'never'. The 
statement revealed that the group uses dictionaries while reading. Referring to table 
16 of this section 76.2% students prefer to consult dictionary. 
19) For item, '1 disregard the difficult words' 5 students i.e., 5.9% said 'always'. 29 
students i.e. 34.5% said 'sometimes' and 50 students which is 59.5% said 'never'. 
Most of the students try to find meaning of unfamiliar word. 
20) In response to the statement 'l read only when I want to enjoy reading'. 28 students 
i.e.. 33.3% said 'ahka\s'. 32 students i.e.. 39.3% said 'sometimes' and 23 students 
i.e.. 27.4% said 'ne\er'. The results revealed that students read for pleasure. 
21) For statement 'I read correctly the disconnected phrasesisentences \\ hile seeing once 
and understand it'. 22 students i.e., 26.2% said 'always' .53 students i.e., 63.1% said 
'sometimes' and 9 students i.e., 10.7% said 'never'. Majority of the students need 
assistance in reading disconnected phraseisentences. 
22) For statement '1 enjoy reading my course books', 40 students i.e.. 47.6% said 'always' 
, 39 students i.e., 46.4% said 'sometimes' and only 4 students i.e., 4.8% said 'never'. 
The results indicate that the students find their course books interesting. 
23) The statement 'i read quickly in English' was to elicit response regarding proficiency 
in reading English. 50 students i.e. 59.5°/% said 'always', 33 students i.e. 39.3% said 
'sometimes' and only I student i.e. 1.2% marked 'never'. It is evident that more than 
halt' of the population is proficient in quick word recognition, which determines 
fluency in reading. 
24) For item 'I first read o'er the passage quickly and then go back and read again 
carefully'. 42 students i.e., 50% said 'a1~v a s'. 33 students i.e., 39.3% marked 
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'sometimes' and 9 students i.e.. 10.8% said 'never. the student are familiar with 
scannintz. 
25)'1 make summaries of information that I hear or read in English'. 16 students i.e.. 19% 
said 'always', 42 students i.e., 50% marked 'sometimes' and 26 students i.e.. 3 1% 
said 'never'. Most of the students do not make efforts to get gist of the information. 
26) In response to the item 'To understand untamiliar English words .1 make guesses'. 16 
students i.e., 19% said 'always'. 50 students i.e.. 59.5% said 'sometimes' and 18 
students i.e., 21.4% marked 'never'. The students are familiar with strategies to get 
meaning of the untamiljar content. 
27) For item 'I read in English without looking up every new word', S students i.e., 9.5% 
said 'always', 34 students i.e., 40.5% stated 'sometimes' while 42 students i.e.. 50% 
marked 'never'. The result revealed that the students are keen to learn vocabulary. 
28)'1 read sentence word by word', 67 students i.e., 79.8°/o said 'always'. 15 students i.e., 
17.8% said 'sometimes' and 2 students i.e., 2.4% marked 'never'. 79.8% students do 
not read the sentences as a whole. The students need practice and training in reading. 
29)'1 pay attention \\hen someone is speaking English'. 66 students i.e., 78.6% said 
'alwwwa\s', 16 students i.e.. l9/ marked 'sometimes', only 2 students i.e., 2.4% said 
never'. The students ha\e positive attitude to learn English. 
30) In response to item '1 try to find out how to be a better learner of English'. 66 
students i.e., 78.6% said 'always', 18 students i.e., 21.4% said 'sometimes and none 
of the students marked 'never'. It supports the above statement 29. The students are 
motivated and keen to learn English language. 
31)The statement 'I look for opportunities to read as much as possible in English' was to 
evaluate learners' attitude towards learning English. 48 students i.e., 57.1% responded 
'always'. 34 students i.e., 40.5% said 'sometimes' and 6 students i.e., 7.1% stated 
'never'. The believe that English will improve by reading however, referring to 
Table 8 of this section 5.6.3 . merely 10.7° o students showed significance for reading. 
32)1 n response to item 'If I do not understand something in English. I ask the other 
person to slow down or say it again'. 35 students i.e., 41.7% said 'always', 43 
students i.e., 51.200 marked 'sometimes' and 6 students i.e., 7.1°o marked 'never'. 
The responses reflect positive attitude of the students to learn English 
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33) The statement'! practice English with other students' was to evaluate how often the 
students practice and use English with their fellow students. 22 students i.e., 26.2% 
said 'always', 50 students i.e., 59.5% marked 'sometimes' whereas 12 students i.e., 
14.3% marked never'. The students do not practice English in class, eventually fewer 
opportunities to practice effects performance in language. Their use of English is 
restricted to a limited period. Practicing with fellow pupils builds confidence and 
motivates the students to perform better. 
34) 't ask questions in English'. Questioning by students in the class reflects inquisitive 
nature of the students. The class becomes interactive where teachers respond to the 
questions. The data revealed that 33 respondents i.e., 39.3 reported they ask 
questions always', 49 students i.e. ,58.3% narked 'sometimes' and merely 2 students 
i.e., 2.4% reported 'never'. The students do not frequently ask questions in class, ore 
reason for this could be that they do not practice using the language, which leads to 
low confidence level and less participation in class. 
35) For item 'I learn a lot from my textbooks was to assess students satisfaction with 
their to\tbooks. 49 students i.e., 58.3% marked -always' .32 students i.e., 38.1% said 
'sometimes' and 3 students i.e.. 3.6% said 'never'. It can be concluded that the 
students learn from their textbook. 
36)Responding to item 'I hesitate speaking in English', 13 students i.e., 15.5% said 
'always', 43 students i.e., 57.1% said 'sometunes' and 23 students i.e., 27.4% 
revealed 'never. The views expressed by the students are contradictory, while 
observing the class, the researcher found that most of the students were hesitant to 
speak in English before an unknown person (here the researcher). 
37)For the statements `More time should be given to reading English lessons in the 
class',4I students i.e., 48.8% marked 'always', 35 students i.e., 41.7% marked 
sometimes' and 8 students i.e., 9.5% reported `never'.'I he students' responses reflect 
that more time should be devoted to practice reading in class. 
38)The statement 'Reading is an important skill' was to evaluate students' awareness 
regarding the significance of reading in the learning progmm. 81 students i.c., 96.4%  
responded 'always', 3 students i.e., 3.6% marked 'sometimes' and none of the 
students marked 'never' The students knew that reading is significant to learning any 
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language but in Table g the result 66% showed they preferred speaking skill to leant 
English language. 
39)The statement 'My English will improve quickly at AMU was to evaluate the 
perception of students regarding development of language at AMU. 33 students i.e., 
39.3% said always. 18 students i.e, 21.4% marked 'sometimes' and similar number 
of 33 students i.e., 39.3% marked 'never'. Time students do feel that language 
proficiency could not be developed at AMU because they do not get exposure to 
practice the language in school promises. 
40)'1 he statement 'I learn a lot from my teachers' was in regard to the competence of 
teachers as perceived by their students. 55 students i.e.. 65.5% marked 'always', 26 
students i.e., 31% reported 'sorrvetimes' whereas only 3 students i.e., 3.5% said 
'never'. The students are satisfied with their teachers. 
5.6.4 Class —X English 
Distribution of Boys and Girls in Class -X English 
For the study, 34 students i.e., 43% from boys section and 45 students i.e., 56.9% from 
gins section were taken. The section for the survey was chosen randomly because it was 
impossible to take all the sections ofEnglish medium for the survey. See the tahle below 
for class X English-medium: 
Gender Medium No. of students %age 
Boys English 34 43 
Girls __ 	English 45 57 
Total 79 100 
1(A): Table 1 (A) No. of years students have been studying English: 
This group study Course-A, this course is designed to increase vocabulary, develop 
writing and speaking skill. This course also stresses critical appreciation to develop higher 
level of competency. The results revealed the number of years for which the sl udcnts 
were learning English language. 35 students i.e., 44.3°% stated that they have been 
studying English language for 12 years. 22 students which amounts to 27.8"/ stated they 
have been studying English for 10 years. 8 students i.e., 10.1% stated that they have been 
studying English language since 17 yearn. 5 students i.e_ 1,3% said they have been 
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studying English language for 9 years, whereas only 2 students amounting to 2.5% and 1 
student that is 1.2°° said they have been studying English for 15 and 6 years respectively. 
It can be concluded that the students started studying English from an early age of 3 
years. Most of the students in the group were studying English for more than 10 years, 
therefore, it was expected that the students should be proficient in language skills. See 
table I (A) below: 
Years 	Frequency j  %age 
6 1 	1.2 
9 5 6.3 
10 22 27.8 
11 6 7.5 
12 I 	35 44.3 
13 8 10.1 
15 	2 2.5 
Total 79 
1(B):Tablel (B): The Lan2ua2e students are good at speaking: 
The results revealed that 27 students i.e.. 34.2° were good at speaking Hindi, 17 students 
which is 21.5% marked they speak English very well. 9 students i.e., 11.4% were good at 
speaking Urdu, and 15 students which amount to 18.9% stated they can speak both Hindi 
and English fluently. Only 3 students which amount to 3.8"o can speak Urdu and Fnglish 
fluently. 2 students i.e.. 2.5% were good at speaking Arabic. For other languages: 
Bhojpuri, Nepali, Persian and Dutch the percent ranged was 1.2 % each. It can be seen 
that students are good at speaking Hindi. Fnglish and Hindi-English. The most common is 
Hindi and English, because Ilindi is the mother tongue and English is used as a second 
language. The group is English-medium: therefore, the students are more proficient than 
the students of Urdu-medium. The class is multilingual. It is challenging situation for 
teachers to cope with the varied learning styles of the students. See the following 
table 1 (I3): 
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Language Frec ueneN %age 
Ilindi ', 34.2 
21.5 English  17 
Urdu 9 11.4 
Ilindi-English 15 18.9 
Urdu-English 3 3.8 
Urdu-Iiindi 2 2.5 
Arabic  2 2.5 
Bhojpurl I I.2 
Nepali I 1.2 
Persian 1 I 	1.2 
Dutch 1 1.2 
I & tal 	 79 
1. C (i): Table I.0 (i) below represents the medium of instruction in K.G: 
The table revealed that 62 students which amount to 78.5% received instructions in 
English in K.G, while 11 students amounting to 13.9% received instructions in Hindi, 5 
students i.e., 6.3% stated they received instructions in Urdu, only 1 student i.e.,1.2% 
received instructions in Dutch. See table I (C) below: 
Language Frequency %age 
English 62 78.5 
Hindi 11 13.9 
Urdu 5 6.3 
Dutch 1 1.2 
Total 79 
1. C (ii):  Table 1.0 (ii) below represents the medium of instruction in classes I - V : 
The table revealed that 74 students i.e., 93.7% received instructions in English, 2 students 
i.e., 2.5% received instructions in Urdu at school, 2 students i.e., 2.5% received 
instructions in Hindi and only I student i.e., 1.2% received instructions in Dutch from 
class I-V. See table 1.0 (ii) that follows: 
Language 	i 	Frequency %age 
English 	I 	74 93.7 
Hindi 2 2.5 
Urdu 2 2.5 
Dutch I 1.2 
-total 79 
1. C (iii): "Cable .1.0 (iii) below represents the medium of instruction in IX - X: 
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All students receive instructions in English language in class IX-X. They are expected to 
have adequate knowledge of significant skills in English language. See table I C (iii) 
Language Frequency %age 
English 79 100 
Total 79 100 
2(A): Table 2(A): Distribution of Fathers' Qualification: 
From the table it was found that 29 fathers which amount to 36.7% were postgraduate, 34 
fathers amounting to 43% were graduates and 11 fathers which equals to 13.9% attended 
school. 5 students i.e.. 6.3% had no idea of their father's qualification. The group gets 
assistance from their parents. which is the major reason of students' exposure to the 
language. See table 2 A 
Qualification Frequency %a e 
Postgraduate 29 36.7 
Graduate 34 43 
School 11 13.9 
NA 5 6.3 
Total '79 
2(B):'fable2 (B): Distribution of Fathers' Occupation. 
It was observed that 20 fathers i.e.. 25.3° were Businessmen, 13 fathers i.e. 16.4% were 
Servicemen, 7 fathers amounting to 8.7°%% were AMU employees and 2 fathers were 
Government employees. For professions like Doctors, Engineers, Accountants, Police 
service, Scientist, School teacher and Lawyer the percentage ranges from 2.5% to 7.6%. 
For other jobs like Farmer, Chemist, Clerk. etc the percentage was 1.2% each. It is clear 
from the table that the students belong to average middle class families where parents 
give importance to their child's education. It is essential to have good command over 
English language to meet the challenges of demanding world. Because they are aware of 
the importance of English, their children have been receiving instructions in English since 
their primary classes. See table 2 (B) that follows: 
186 
Occupation Frequency %age 
Business 20 25.3 
Service 13 16.4 
Accountant 4 5.1 
Fneineer  6 7.6 
Scientist 2 2.5 
Doctor 6 7.6 
Tv pi.t 1 1.2 
AMU Employee 7 8.9 
Principal 1 1.2 
Lecturer 1 1.2 
IAF I 1.2 
Government Employee 2 2.5 
Police Service 2 2.5 
MLA 1 1.2 
Abroad 1 1.2 
School teacher 4 .5.1 
Lawyer 3 3.8 
Farmer 2 2.5 
Chemist I 1.2 
Clerk I 1.2 
I (tal -79 
2. C: Table 2 (C): Distribution of Mothers' c ualification: 
[he results thus revealed that 33 mothers which amounts to 41.ti`'~, were postgraduates. 22 
mothers which is 28.7% were graduates and 12 mothers i.e.. 15.2% attended school. 12 
students i.e., 15.2% did not know about their mother's qualification. Most of the mothers 
are post-graduate and graduates which means they are able to guide their children at 
home. Mother's education is an added advantage for children. Because the students are 
encouraged to study at home they have positive attitude. See table 2 (C) : 
Qualification Frequency %age 
Postgraduate 33 41.8 
Graduate 22 28.7 
School 12 15.2 
N.A 12 15.2 
Total 79 
Indian Air Force 
Member of Leeislati~e Assembly 
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It was observed that 61 mothers i.e., 77.2% were non-working and 18 mothers i.e., 22.8% 
were working. Economic factors have great influence on children. Ste tahle 2(D) fiat 
follows: 
Occupation Fie uency 	%a c 
Working t8 	22,R _ 	_ 
Non-working 61 77.2 
Total 	j 79 
?D: 'I able211)): distribution of Mothers' occupation: 
3: Table (3): Use of English in students' daily life: 
The table revealed that 41 students i.e., 51.9% stated they use English while studying at 
home. 55 students i.e., 69.6% marked they use English at school during class, 56 students 
i_e., 70.5% use English to communicate with their teachers, 16 students i_e., 20.2% said 
that they use English with their family members, another 17 students i.e., 21.5% o claimed 
they use English with their friends at home. The students use L2 actively at home and at 
school. When the parents are educated, they are able to use 1.2 at home confidently. See 
table 3 that follows: 
Options Frequency "/o2 e 
a. Studsine at home 41 	51.9 
b. At school during class 55 696 
c. With tenchers  56 70-8 
d. With family members 16 20.2 
e. Friends at home 17 21.5 
4! Table (4): Evaluation of understanding F.nelish in class: 
It was revealed that 39 students i.e., 49.4% understand English sometimes ,32 students 
i.e., 40.5% found it easier to understand when MT is used for explanation. 5 students 
which is 6.3%h stated They understand English with difficulty and 9 students i.e., 11.4 % 
revealed they do not understand at all. 40.5% stated that they understand better when MT 
is used. The use of Mr is favored in all the section. See tehle 4 below: 
Options Frequency %age 
a. sometimes 39 49.4 
b. better with MT 32 40.5 
c. with difficulty 5 6.3 
d do nut wtder,,tand 9 11.4 
5: Table (Si: Difficulty while reading in Mother Tongue: 
Iss 
It was found that only 7 students i.e., 8.9% face difficulty in their respective mother 
tongue. Almost, the entire group i.e., 91.1 % reads fluently in their respective mother 
tongue. See table 5 below: 
Options Frequency %age 
Yes 7 8.9 
72 91.1 
6: Table (6): Indicates the ability of students to cope with instructions in English. 
The results revealed that 66 students i.e.. S3.5% said they understand everything taught to 
them in class by the teacher. 19 students i.e., 24% understand only parts of the 
explanation. Another 19 students i.e., 24% stated they understand clearly when NIT is 
used. None of the student marked that nothing; is understood at all. See table 6 below: 
Options Frequency %age 
a. everything my teachers explain 66 83.5 
b. only 	 arts of explanation 19 24 
c. do not understand at all Nil Nil 
d. clearly understand with MT 19 24 
7:  Table (7): how good are you in Lan2ua2e Skills? 
From the table it was revealed that, 40 students which is 50.6% and 36 students i.e., 
45.5% stated they were very good in reading and listening respectively. 29 students i.e., 
36.7% said that they were good in speaking while for rest of the skill there were similar 
results. 37 students i.e., 46.8% marked they were satisfied with their speaking ability for 
writing 22 students i.e., 27.8% stated they were good in writing . Reading skill can be 
seen as the most developed skill among this group. It should be made clear that usually 
good reading is interpreted in terms of oral reading; however, reading means 
understanding and reacting to the text with one's own opinion. See table 7 and figure D- 4 
Table 7 
Skills Very good % Good % Satisfactory % Unsatisfactory % Poor % 
Listening 36 45.5 27 34.2 15 18.9 1 1.2 Nil Nil 
Speaking 6 7.6 29 36.7 37 46.8 6 7.6 1 1.2 
Readin , 40 50.6 24 30.4 13 16.4 2 2.5 Nil Nil 
Writing 7 8.9 22 27.8 16 20.2 4 5.1 Nil Nil 
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8: Table (8) This table evaluates the importance students give to different skills. 
Only 8 students i.e.. 10.1% stated that listening is an important skill, 66 students i.e., 
83.5% give importance to speaking, while 8 students i.e., 10.1% marked reading as an 
important skill, 17 students i.e., 21.5% give importance to writing skill. See table 8 
below: 
9: Table (9): How are the lessons taught in Classroom. 
It was observed that 30 students i.e., 37.9% stated that teacher reads the whole text for the 
class. 32 students i.e.. 40.5% said that the students take turns to read. Only I student 
which is 1.2% said that no reading is done in class. Only 1 student i.e., 1.2% claimed that 
teacher explains the whole text without reading. 8 students which is 10.1% said that the 
teacher gives answers to the questions. See table 9: 
Options Frequency %age 
a. Listening 8 10.1 
b. Speaking 66 83.5 
c. Reading 8 10.1 
d. Writing 17 21.5 
12: Table (12): Opinion about learning to read. 
For opinion about reading, 17 students i.e.. 21.5% stated that reading helped them in 
preparing for exams. 20 students i.e., 25.3% marked that reading is required for studying. 
32 students i.e., 40.5% claimed that it is required for success. 52 students i.e., 65.8% 
believed that reading is required to gain knowledge. See table 12 below: 
Options Frequency %age 
a. preparation for Examinations 17 21.5 
b. required for studying 20 25.3 
c. required t r success 
d. required to gain knowledge 
32 40.5 
52 65.8 
13: Table (13): Difficult in reading various materials: 
The results revealed that 3l students i.e., 39.2% find newspapers difficult to read. 9 
students who make 11.4% find course books difficult to read. Another 16 students, i.e., 
20.2°%o stated it is difficult to read information from advertisement.l I students i.e., 13.2% 
face difficulty in reading pictures. See table 13 below: 
Options Frequency %age 
a. Newspaper 31 39.2 
b. Course books 9 11.4 
c. Information on Advertisement boards 16 20.2 
d. Pictures 11 13.2 
14: 'Table (14): When do students understand text easily? 
It was observed that 25 students which amount to 31.6% understand more easily when 
they read aloud. 36 students which is 45.6% read silently to understand better. 11 students 
which is 13.2% revealed that they understand easily when others read for them, 19 
students i.e., 24% understand better when reading silently or while others are reading for 
them. It means the students comprehend better, when reading on their own because by the 
time they enter Class —X they are well equipped in reading and listening skills .Thus they 
are able to understand by listening to oral reading. See table 14 that follows: 
Options Frequency %age 
a. by reading aloud 25 31.6 
b. reading silently  36 45.6 
c. when others are reading for me I 	1 13.2 
d.bothbandc 19 24 
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15: Table (15): Howe do students answer general questions? 
5 students which is 6.3% said they 'rarely ans%~er the questions'. Majority of the students 
i.e., 47 students which is 59.5% revealed they 'sometimes answer the questions/. II 
students i.e.. 13 2°,a 'answer \,%ith difficult,,-' and 29 students i.e., 36.70/' said they 'know 
the answer but are unable to speak': which means that nearly 59.5% students try to 
respond in class. Ilesitat ion to participate in class has negative influence on learning. See 
table 15 below: 
Options Frequency %age 
a. I rarely answer the questions 5 6.3 
b. Sometimes I answer questions 47 59.5 
c. I answer questions with difficulty 11 13.2 
d. I know the answer but I am unable to speak 29 36.7 
16: Table (16): What do the students do when faced with unfamiliar words? 
i`he table showed that: 5() students i.e., 74.7"0 look into dictionary .A large number of 42 
students which is 53.2% stated they guess meaning from context/situation of the text. 20 
students i.e.. 25.3% consulted with their teachers/friends. Only 2 students which is 2.5% 
revealed that they disregard the word. The result shows that the students are inquisitive 
for meaning_. See table 16 below: 
Options Frequency %age 
a. looking in dictionary 59 74.7 
b. guessing from context' situation 42 53.2 
c. asking teacher friend 20 25.3 
d. disregarding the word 2 2.5 
17: Table (7): What is difficult to understand while reading? 
It was observed that 53 students which is 67.1? find untamiliar words difficult to 
understand. 22 students i.e., 27.8% stated that larger/complex sentences were most 
difficult to understand. Whereas 6 students i.e.. 7.6% revealed they find sentence structure 
difficult to understand .10 students i.e., 12.6% stated that context of words/sentences were 
difficult to Understand. Thus, it is concluded that unfamiliar words and complex 
words, sentences were the major problems for students to comprehend the text. \While 
teaching: a lesson, teachers should take into account these elements and adapt for better 
understanding. See table 17: 
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Options Frequency %age 
a. unfamiliar words 53 67.1 
b. larger, com lex sentences 22 27.8 
c. sentence structure 6 7.6 
d. context of %'. orris 	sentences 10 12.6 
18: Table (18): Opinion about use of NIT in class. 
It was observed that: 12 students which is 15.2% believed that MMT should be used rarely 
in class, while 26 students i.e., 20.2% said that MT should never be used in classroom. 15 
students Which is 18.9% suggested that MT should always be used in classroom and 39 
students i.e.. 49.4°%o suggested that MT should be used sometimes. It can be concluded 
that use of MT in classroom facilitates understanding English and thus helps in learning 
English. The results revealed that the students prefer to use MT in class. See the following 
table 18 : Options Frequency %age 
a. Very rarely 12 15.2 
b. Never 26 20.2 
c. Always 15 18.9 
d. Sometimes 9 49.4 
19: Table (19): NIT helps in learning 1.2. 
Results thus revealed that: 10 students which is 12.6% said using NIT does not help at all 
in learning English. while 19 students i.e.. 24% said using hi"1' is of very little help in 
learning English. 25 students i.e., 31.6% stated use of MT helps a lot in learning English 
and similar opinion can be seen in 25 students i.e., 31.6% stating that it sometimes helps 
in learning the language. See table 19 below: 
Options Frequency %age 
a. not at all 10 12.6 
b. very little 19 24 
c.alot 25 31.6 
d. sometimes 25 31.6 
Q.20) Here are some ideas about reading skill , textbooks , English language and 
teachers, 
1. 
 
The statement 'l adjust nth- reading speed to the type of materials', 35 students i.e., 
-14.3% said 'always'. 38 students i.e., 48.1% said 'sometimes and 6 student i.e., 7.6°c 
said 'never'. The students do slow dov%n at the difficult point of the text. They change 
speed with the complexity of the text. 
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2. Responding to statement 'I avoid moving lips while reading', 7 Students i.e., 8.9% 
said 'always'. 26 respondents i.e.. 32.9% said 'sometimes' and majority of the 46 
students i.e., 58.2% said 'never'. Very few said that they avoid moving lips while 
reading. More than half of the population indulges in sub-vocalization which impede 
in reading comprehension. 
3. For the statement '1 read to find answer to the questions I have in mind', 44 
respondents i.e.. 55.7% said 'al.%ays'. 32 of them i.e.. 40.5% said 'sometimes'. Only 3 
students i.e., 3.8 °'o said 'never'. The response to this statement is similar in all the 
tour groups, which mean the students are equally keen to enquire about questions. 
4. In response to item 'I talk about my reading with others', 9 students i.e., 11.4 % said 
'always' 43 of them i.e., 54.4 % said 'sometimes' while 27 students i.e., 34.1% said 
'never'. It can he observed that the students are hesitant: they do not interact among 
themselves, which could be obstacle in language development. 
5. Regarding the statement 'I pay attention to the first sentence of the paragraph', 56 
students i.e., 70.9 °o said 'always', 17 students i.e., 34.7% said 'sometimes' while 
only 6 students which is 7.6% marked 'never'. Majority of the students were aware of 
the significance of reading the opening lines of the paragraph. 
6. For item ' while reading . l read the \%ords again and again', 26 students i.e., 32.9 % 
said 'always', 40 students i.e., 50.6 °% said 'sometimes' and 13 students i.e., 16.5% 
said 'never'. This means the students read the unfamiliar words repeatedly to learn 
meaning of unfamiliar words. 
7. For statement 'I read summaries at the end of chapters'. 19 students 24. 1% said 
'al\tiays', 29 students i.e., 36.7% said 'sometimes' and 31 students i.e., 39.2% said 
'never'. Summary is the gist of the passage in simple words. Majority of the students 
do not write summaries after studying the chapter. 
S. For item 'I concentrate on meaning not on words'. I8 students i.e., 22.8% said 
'always',4I students i.e.. 51.9% said 'sometimes' and 20 students i.e., 25.3% said 
'never'. The students frequently do not concentrate on meaning. 
9. Responding to statement '1 understand hatever I read', 45 students i.e., 56.9% said 
'al%%ays', 33 students i.e.. 41.8% said 'sometimes' %%hile only I student i.e., 1.3°x% said 
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'never'. The responses revealed that majority of the students understand while 
reading. 
10. In response to item 'l write summaries of the passages I read',20 students i.e.,25.3% 
said 'ah%ays' 33 students i.e., 41.8 % said 'sometimes' and 26 students i.e., 32.9% 
said ' never'. Writing summary is not a regular activity. The results are similar to the 
responses in other cohort groups. 
11. For statement 'I am not comfortable in reading aloud for the class'. 10 students i.e., 
12.6 % said 'alw av s',38 students i.e., 48.1% said sometimes' and 31 students i.e., 
39.2% said 'never' which means majority of the students are not comfortable in 
reading aloud. 
12. In response to item 'I enjoy and understand everything I read'. 49 students i.e., 62% 
said 'always', 24 students which is 30.1% said 'sometimes' and only 6 students i.e., 
7.6% said' never'. The students enjoy reading in spite of the difficulty they face while 
reading unfamiliar words as in statement 6. 
13. For the statement 'Before using a textbook I study the content of the entire book', 29 
students which is 36.7% said 'always'. 36 students i.e.. 45.6% said 'sometimes' and 
14 students i.e.. 17.7% said 'never'. Majority of the students read contents of the book 
before studying the book. 
14. Regarding the statement 'when studying a textbook l turn chapter headings into 
questions and then read to answer them', 9 students i.e., 11.4% said 'always', 40 
students i.e.. 50.6% said 'sometimes'. 30 students i.e., 38 % said 'never'. Majorit\ of 
the students use this strategy often, which is satisfactory to be good readers. 
15. In response to the statement '1 make brief outline of notes of my textbook as I am 
studying it'. 21 students i.e., 26.6% said 'al ays'.3I students i.e.. 39.2% said 
sometimes' and 17 students i.e., 34.7 % said ' never'. Making notes is one of the 
preferred activities among the students. It is also an essential study skill. 
16. Responding to the statement' I enjoy reading in my- MT '. 38 students i.e., 48.1% said 
'al\%ays'. 28 students i.e., 35.4°<, said 'sometimes' and 13 students i.e.. 16.4% said 
'never'. Reading in NIT gives pleasure and moti,.ates the students in reading. Data 
reveals that the students are interested in reading materials in vernacular language. 
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17. In response to the item 'l read quickly in my mother Tongue'. 54 students i.e., 68.30 o 
said 'always', other 16 students i.e.. 20.2 % said 'sometimes'. only 9 students i.e.. 
11.4 % said 'never'. It can be seen that the students are proficient readers in MT. 
18. For the statement 'I avoid using the dictionary' 5 students i.e.. 6.3% said 'always'. 31 
students i.e., 39.2% said 'sometimes' and majority of the 43 students which is 54.4% 
said 'never'. More than half of the respondents consult dictionary when they come 
across any difficult concept. 
19. For item ' I disregard the difficult words' .4 students i.e., 5.1% said 'always'.3I 
students i.e., 39.2% said 'sometimes' and 44 students which is 55.7% said 'never'. 
Learning a language is the means to learn new dimension of the language. Using the 
language demands appropriate and accurate use of words. Dropping unfamiliar words 
would.restrict the learning process. 
20. For statement 'I read only when I want to enjoy reading', 29 students i.e., 36.7% said 
.ahvays'. 36 students i.e., 45.6% marked 'sometimes' and 14 students i.e. 17.7% 
stated 'never'. This means most of the students read for pleasure. 
21. The statement 'I read correctly the disconnected phrases / sentences while seeing once 
and understand it was to evaluate the level of learners in reading the disconnected 
sentences. 23 students i.e.. 29.1% said 'always', 54 students i.e., 68.3% stated 
'sometimes' and only 2 students i.e., 2.5% marked 'never'.68.3% respondents reveal 
they could not read the disconnected pan of the sentence. 
22. For statement 'I enjoy reading my course books',43 students i.e., 54.4% said 'at\%a\s'. 
35 students i.e.. 44.3% marked 'sometimes' and I student i.e., 1.2% reported 'never'. 
The students are satisfied with their course materials. This means the students are 
satisfied reading their course materials 
23. The statement 'I read quickly in English' was to elicit response concerning their 
aptitude in reading. 54 students i.e.. 68.3% said 'al\,,a\s'. 21 students i.e., 26.6°0 
marked 'sometimes' and -1 students i.e., 5.1% said 'never'. More than halt' of the 
respondent reported that they read quickly in English language. which was not 
satisfactory because the group is English medium, all the students are expected to be 
proficient readers in English language. 
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24. For statement 'I first read over the passage quickly and then go back and read again 
carefullv'. 40 students i.e.. 50.6% said 'always', 32 of them i.e., 40.5°/o marked 
'sometimes' and 7 respondents i.e.. 8.9% said 'never'. The responses reveal the group 
has better retention than the other groups. 
25. For item 'I make summaries of information that I hear or read in English'. I5 students 
i.e., 19' said 'always'. 19 students i.e.. 24% marked 'sometimes' and 45 students 
i.e..57°'o stated 'never'. Summarizing is the least preferred activity in this group. 
26. Regarding the statement. 'To understand unfamiliar English words. I make guesses'. 
14 students i.e., 17.7% said 'always', 52 of them i.e., 65.8% said, 'sometimes', and 13 
students i.e., 16.4% stated 'never'. It can be seen that the students try to get the 
meaning by applying different strategies. 
27. !or item 'I read in English without looking up every new word', 13 students i.e., 
16.4% said 'always', 28 students i.e., 35.4% said 'sometimes', 38 students which is 
48.1% stated 'never'. A large number of students i.e., 48.1% focus on vocabulary 
while reading. Very few students i.e., 16.4% focus on reading only, 35.4% students 
focus on vocabulary sometimes. It can be concluded that this group focuses on 
learning vocabulary. 
28. For item 'I read sentence word by word'. 10 respondents \\ hich is 12.6% said 
'always', 10 students i.e., 12.6% marked 'sometimes', 59 students i.e., 74.7% said 
marked 'never'. Majority of the students read the text as a whole. 
29. The statement 'I pay attention when someone is speaking, English' was to assess 
students' attitude for learning English. 60 students i.e., 75.9% said 'always', I7 
students i.e., 34.7% marked 'sometimes', only 2 students i.e., 2.5% reported 'never'. 
The response revealed positive attitude to learn English language. 
30. Responding to item '1 try to find out how to be a better learner of English'. 62 
students i.e., 78.5% said 'always'. 15 students i.e.. 19% marked 'sometimes' and just 
2 students i.e., 2.5% said 'never'. Moti\ation to learn English is higher in this group. 
Students' interest in learning is necessary to develop language learning. 
31. For item 'I look for opportunities to read as much as possible in English', 50 students 
i.e., 63.3% said 'always'. 24 students i.e., 30.4% marked 'sometimes', 5 students i.e., 
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6.3°%o said 'never'. I lie responses of the students in this statement support the above 
statements 29 and 30. 
32. 'If l do not understand something in English, I ask the other person to slow down or 
say it again', 27 respondents i.e., 34.2% marked 'al%Nays', 39 students i.e.,49.3% 
stated 'sometimes' and 13 students i.e.. 16.4% evaluated 'never'. This mean the 
students listen and pay attention to other person's language. 
33. In response to item 'I practice English with other students'. 21 students i.e.. 26.6% 
said 'always', 41 students i.e.. 5 1.9% marked 'sometimes' and 17 students i.e.. 34.7% 
marked 'never'. Practice in language develops students' language .Therefore most of 
the students practice the language. 
34. For the statement 'I ask questions in English'. 28 students i.e., 35.4% said 'always', 
47 students i.e., 59.5% marked 'sometimes' and just 4 students i.e. 5.1% stated 
'never'. The responses revealed students try to participate by using English language 
in the class. 
35. The statement 'I learn a lot from my textbooks' was to evaluate learners' perception 
of their textbooks. 51 students i.e.. 64.5% said 'always'. 27 of them i.e.. 34.2 % 
marked 'sometimes' and only I respondent i.e., 1.3"% stated 'never'. The responses 
are similar to the other cohort group. The students get much of the intbrrnation from 
their textbooks. 
36. For the statement 'I hesitate speaking in English'. 17 respondents i.e., 34.7% said 
'always'. 36 of them i.e.. 5.6% said 'sometimes' and 26 of them i.e.. 32.9% marked 
'never'. It can be concluded that despite motivation and positive attitude, students still 
hesitate to speak in English. 
37. In response to the statement 'More time should be given to reading English lessons in 
the class'.44 students i.e., 55.7% marked 'always'. 28 of them i.e.. 35.4% said 
sometimes' and 7 of them i.e.. 8.9% marked 'never'. Majority of' the students 
demand more time to practice reading. 
38. For item 'Reading is an important skill'. 67 students i.e.. 84.8% said 'ala s'. II of 
them i.e.. 13.9% marked 'sometimes'. only I student i.e., 1.3% marked 'never'. A 
significant high number of students believed that reading is an important skill. 
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39. Responding to item 'lily English will improve quickly at AMU', 23 students i.e.. 
29.1% stated 'always'. 26 of them i.e., 32.9% marked 'sometimes' and 30 students 
i.e., 38% marked 'never'. Results show differences of opinion: some of the students 
hope that they can improve English language at AMU. 
40. Responding to item 'I learn a lot from my teachers'. 53 students i.e.. 67.1% said 
always'. 22 of them i.e.. 27.8% marked 'sometimes' and only 4 students i.e., 5.1% 
marked 'never. The students are satisfied with their teachers' efficiency. 
Conclusion: 
Class X English has better proficiency in the language than the other groups (Class-IX. 
Class-X Urdu and Class-IX English medium). The students in the two sections (class IX 
and class X English medium) understand much of the instructions in L2 given by the 
teacher in class. The students study English Course-A which demands a good grounding 
in the language to pursue the course. Despite having developed level of language skills, 
the students remain hesitant in using the language freely and fluently. This is due to 
restricted use of language inside and outside the class. Teachers may conduct various 
activities for students in the class, like role-play. agree.! disagree discussions, storytelling, 
reporting an incident where they could use the language. Teachers should encourage 
students to participate in class discussions and provide them maximum opportunity to use 
English language in rich environment so that they can use the language efficiently. 
5.7 Description of Reading Proficiency Test 
Level of learners: The learners are middle level learners in the age group of 13-16 years. 
They have certain amount of knowledge of English .which is not adequate in all the skills. 
They have been learning and studying English for the past 8-9 years as a compulsory 
subject. 
Age of learners: Learners are studying in classes IX and X. They are in between the 
age roup of 13-16 years. 
Learners Socio-economic status: "These learners are from Indian education background. 
They are receiving instruction in MT and English. The learners belong to various strata 
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and majority of the population belongs to middle class. Few of the learners belong to 
economically sound families: others belong to lower middle class families. 
Reasons for learning: The language is being learnt for general academic purpose. Course 
books are prepared by educational body. They prepare the lessons and design the 
materials to develop the language skills. 
Methodology of the test: The test was conducted to assess the proficiency of learners'  
reading skill. The test was objective in nature, evaluating vocabulary in context, sentence 
structure and cohesion of' events. The test paper consisted of 4 questions and each 
question contained S sections. The result of each statement of the question is stated in 
section 5.7.1 , 5.7.2. 5.7.3 and 5.7.4 
Sample: The sample consisted of Class IX and X Urdu and English-medium (Boys and 
Girls).The sample is divided into four groups. Due to time limit, only one section was 
taken randomly from Class IX and class X. There was only one section of Urdu-medium 
in Class IX and class X. The students were given the test paper while few of the students 
began to do the test paper readily the other few returned back showing no interest to 
attempt the test. The total numbers of students were the number of students in Girls' and 
Boys' section who attempted the test. For test papers of Classes IX and X Urdu and 
English-medium see Appendix-C. 
5.7.1 Class-IX 	Urdu medium Maximum Marks; 20 
Girls -26 
Boys - 30 
Girls Boys 
Q1) a) 19.2% 33.3% 
h)46.1% 36.7% 
c) 84% 66.7% 
d) 50% 16.7% 
e) 0 6.7% 
Q.2) a) 100°'0 66.7% 
b) 42% 36.7% 
c) 80.8% 50.1% 
d) 80.8°'0 36.7% 
e)80.8% 16.7% 
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Q.3) 	a) 65.4% 33.3% 
b) 46.1°° 60°o 
c)61.5% 16.7% 
d) 26.9% 6.7% 
e) 73.1"o 26.7% 
Q.4) 	a) 80.8% 	 73.3% 
b) 96.1% 43.3°'0 
e) 80.8% 	 56.7% 
d) 6l .5% 50% 
e) 61.5° o 	 50% 
5.7.2 Class- X Urdu medium Maximum Marks. 20 
No. of students in Class: 	Girls -24 
Boys- 18 
Girls Boys 
Q.1) a) 54.2% 72.2% 
b) 0 55.5% 
c) 58.3%  11.1°-b 
d) 87.5% 66.5% 
e) 29.2% 11.1%  
Q.2) a) 87.5% 53.3% 
h)54.2% 11.1%  
c) 95.8% 72.2% 
d) 33.3% 5.5° 
e)91.7% 66.7% 
Q.3) a) 4.2% 55.5% 
b) 12.5°,,0 27.7`'.%o 
c) 50% 27.7°0 
d) 20.8% 0 
e) 25% 11.1%  
Q.4) a) 87.5°.x° 0 
b) 45.8% 16.7% 
c) 45.8% 0 
d)41.7% 0 72 2% 
e) 33.3% 27.7% 
N~ of students_ in Class: 	Girls - 23 
Boys - 26 
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The test paper consisted of 4 questions Q.1 and Q.2 contained 5 items each, Q.3) 
consisted of 10 items and Q.4 consisted of 1 item. 
Girls 	 Boys 
Q.1) a) 82.6% 76.9% 
b) 73.9% 46.1% 
c) 91.3% 88.5% 
d) 30.4% 38.5% 
e) 26.1 % 7.7% 
Q.2) a) 4.34°-0 19.2% 
b) 91.3% 88.5% 
c) 95.6% 46.1% 
d) 82.6° 0 57.7% 
e) 91.3% 65.4% 
Q.3) a) 73.9% 73.1% 
b) 73.9% 57.7% 
c) 56.5% 38.5% 
d) 34.8°0 46.1°% 
e) 43.4°,0 19.2% 
t) 86.9% 80.8% 
g) 82.6°,% 76.9% 
h) 52.2% 50% 
i) 86.9° o 84.6% 
J) 91.3°0 76.9% 
Q.4) 78.3°'0 76.9% 
5.7.4 Class - X English medium 	Maximum Marks: 21 
No. of students in 	Class: 	Girls- 19 
Boys - 22 
Girls 13oN-s 
Q.1) a) 52.6°0 77.3% 
b) 78.9% 81.8% 
c)42.1% 50% 
d) 84.2% 77.3°% 
e) 84.2% 81.8% 
Q.2) a) 100 77.3% 
b) 87°;[) 68.2% 
c) 77°0 54.5% 
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d) 52.6% 50% 
e) 35% 31.8% 
Q.3) 	a) 42.1°o 50% 
b) 84._2°,, 81.8% 
c) 89.5% 77.3% 
d) 84.2% 81.8% 
e) 78.9% 18.2% 
f)84.2°0 31.8% 
g) 73.7% 18.2% 
h) 26.3% 31.8% 
i) 68.4° % 68.2 
J) 94,7% 90.9% 
Q.4) 	94.7% 86.4% 
5.7.5 Conclusion: 
Reading Proficiency Test was conducted in Girls' and Boys' section at the end of the 
academic session 2008-2009 in Classes-IX and X. Urdu and English-medium The test 
as constructed to evaluate students' reading proficiency at the end of the session. The 
questions were based on passage which was taken from the course book they had studied 
during the session, which means it was a seen passage. The test consisted of Multiple 
Choice questions, True False statements, Cloze exercise, Jumbled sentences and Jumbled 
paragraph. Time given to the students was 20 minutes. Each question carried 1 mark, and 
maximum marks allotted for the test were 20 for Urdu-medium and 21 for English - 
medium. The objective of the test was to assess students reading proficiency of' the text 
they had been studying for the entire session. The questions were prepared to check 
meaning of vocabulary in context, sequencing of the incidents and comprehension from 
the passage. 
The results revealed that reading proficiency of girls was much better than boys. The 
reason could be that girls receive instruction better than boys. It was also observed that 
the families of girls were economically sound as compared to boys. Parents are working 
and they have varied job profile such as Doctors, Engineers, Lawyers and Academicians 
etc. When the parents are educated, children learn most of the learning skills at home. 
They look after every matter that effects learning of their children. The reasons for better 
performance by the girls were, there were regular classes and permanent teachers in Girls 
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section. In Boys' section. there were no regular classes held, there are no permanent 
teachers to teach English lesson. However, situation is more unsatisfactory in Urdu-
medium Boys' and Girls' as well. The students have low confidence level. They should 
be provided more chances to speak, read and write in the class to overcome hesitation. 
Loud reading could be an initiative strategy in these sections. Moreover, the survey also 
revealed that there was no reading clone in the class, which allows the students to 
participate and develop confidence among students. The students are not responsive in the 
class, which is a major impediment. 
5.8 Analysis of Teachers' Questionnaire 
Distribution of Teachers in Boys' and Girls' school according to sender. 
The population consisted of 8 teachers. 2 teachers i.e., 25°,'% teachers were male and 6 
teachers i.e., 75% were females. 
Gender No. of Teachers '%age 
Female 6 75 
Male 2 25 
Total 8 100 
Part- I 
Q.1 (a) Medium 
In AMU secondary I ugh school medium of instruction are Urdu and English. The 
students are directed to study under any one medium of instruction depending on their 
proficiency. Majority of the teachers 62.5% teach English medium classes, other 2 
teachers i.e., 25%%o teach Urdu-medium as there is only one section for each of the class of 
Urdu-medium, 1 teacher i.e. .12.5% said they teach both Urdu and English medium. See 
the table 1(a) Medium 	Frequency %age 
Fnclish 5 62.5 
Urdu 2 25 
English and Urdu 1 12.5 
Total 8 100 
(b) Class: The teachers deal with classes from V"I to X. 
For teachers who teach in classes Vi —X , classes VIII-IX and classes Vitt . IX and X the 
percent range was l2.5°. It was also revealed that 2 teachers i.e., 25° o teachers teach in 
class IX and 3 teachers i.e., 37.5% teach in classes IX-X. See the table 1(h) that follows. 
-05 
Class Frequency %age 
VI-X 1 12.5 
VIII- I\ 1 12.5 
Viii ,IX, X 1 12.5 
IN 2 25 
IX-X 3 37.5 
Total R 100 
(c) Educational Qualification 
7 he teachers are well qualified to teach the secondary classes. B.Ed is the essential 
qualification to teach the secondary classes. It is advised that the teacher should be given 
in-service training for better teaching. See the table 1 (c) that follows: 
Educational Qualification Frequency %age 
M.Phil 2 25 
M.A . B.Ed 5 62.5 
B.A . TrC 1 12.5 
(d) ELT qualification 
The teachers are not well aware of the ELT methodology .I)GCTE from CIEFI. or 
CELTA from British council provides certificate courses for language teachers. Faculty 
of Arts periodically organizes workshops and seminars for the teachers of secondary and 
senior secondary school where they learn new language teaching methodologies based on 
current theories. Likewise, AMU Academic Staff College conducts teacher training 
session periodically to train the teachers. See the table 1 (d) 
ELT Qualification Frequency %age 
B.Ed  2 
1 
25 
P.G Diploma in Linguistics 12.5 
Studied ELT paper in M.A 1 I 	12.5 
(e) Experience 
Education provides knowledge and experience enriches teaching. It can be seen that the 
population of teachers consisted of young and middle age teachers. The teachers have 
maximum of 10 to 30 years of teaching experience. See the table I (e) that follows 
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\o. of years Frequency %age 
3 1 12.5 
4 1 12.5 
6 1 12.5 
7 1 12.5 
10 1 12.5 
11 1 12.5 
15 1 12.5 
30 1 12.5 
Total 8 100 
(f) Mother Tongue 
The results revealed that 7 teachers i.e.87.5°'o speak Urdu and only I teacher i.e., 12.5% 
speaks Urdu and Hindi as well. It means they are proficient in MT. See the table See the 
table 1 (t) below 
Mother Tongue Frequency %a e 
Urdu 7 87.5 
Urdu—Hindi 1 12.5 
Total 8 100 
Part -2 
Q.2. a) N\'hat are the textbooks ou teach? 
'there are Liifferent course materials to teach in Secondary classes that tallow Course A 
and Course B. Course A follows course material prepared by CBSE and Course B fellows 
NCERT Course materials in English language. The results revealed that for Class- 
IX.'Course-A, the percent range for Literature Reader, Main Course Book and Work Book 
was 12.5% each. 62.5% teacher taught all the books in Class-IX 'Course A. For Class-X 
Course A. the percent range for Literature Reader and Main Course Book was 12.5%, no 
one taught Work Book. In Class IX Course-B, the percent range for Beehive and 
Moments was 25%. In Class X ;`Course-B. the percent range for First Flight and 
Footprints without Feet was 12.5% each. See tables 2.1 (a), 2.1 (b), 2.1 (c) and 2.1 (d) 
Table 2.1 (a) ~ Class t \-Course-A %age Frequency 
Literature Reader 1 12.5 
Main Course Book 1 12.5 
Work Book 1 12.5 
All 5 62.5 
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Table 2.l (b) 
Table 2.1 (c) 
Table 2.1 (d) 
Class X-Cuurse-A 	Frequency /age 
Literature Rcader I 12.7 
Main Course 13ook 1 12.5 
Work Book Nil Nil 
All Nil Nil 
Class IX Course-B Frequency 
2 
% a e 
Beehive 25 
Moments 2 25 
All I 12.5 
Class X Course-B Frc uencv % a e 
First Flight t 12.5 
Foot riots without feet 1 12.5 
Al] Nit Nil 
2. b). In which genres do you face problems while teaching? 
Teaching different genres promotes language development and critical thinking. Poetry 
makes students familiar with figures of speech (Sarac 2003:17-20),Drama exposes the 
learners to the target language as well as the social problems a society may he undergoing 
(Mengu 2002:1-4), Short story make reading simpler and interesting for lower 
proficiency students. The results reveal that in Class IX Course-A, 25% teachers faced 
difficulty in teaching drama and fiction, in poetry the percent range was 37.5%. For Class 
X Course-A, the percent range for drama was a bit higher 37.5% and poetry it was 
12.5%.None of the teacher faced difficulty in teaching prose and fiction. See table 2.b (a) 
2.b (b). 2.b (c) and 2.b (d) 
2.b(a) 
2.b (b) 
Class IX-Course-A Frequency %age  
Fiction 2 2i 
Poetry 3 37.5 
Drama 25 
Prose Ni] Nil 
Class X-Course-A Fre acne, %a c 
Fiction Nil Nil 
Poetry I 125 
Drama 3 37.5 
Prose Nil ?Jil 
I Class IX Course-B 	Fregen<p Ia.ge 2.b (c) 	 Short stories 	f 	1 	125 
Biographical pieces. 	I 12.5 
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2.b (d) 
Class X Course-B Frequency 	%age 
Short stories Nil 	i 	Nil 
Scientific excepts. I 12.5 
Q.3. !low do ou rate your students in the four skills'.' 
The statement was to elicit response from teachers regarding their perception of the level 
of their students in the tbbur skills 
Listening: Only 2 teachers i.e.. 25% said their students were 'deficient'. None of the 
teachers believed their students needed improvement in 'listening'. 7 teachers i.e.. 87.5% 
felt their students \%ere 'good' in listening skills. It can be concluded that the students get 
very little chance to speak in class, the teacher takes maximum time and thus the class 
remains teacher centered. 
Speaking: In speaking skill. 5 teachers i.e.. 62.5% reported their students were 'deficient' 
in speaking. 4 teachers i.e.. 50% said students 'needed improvement'. None of the teacher 
felt their students were 'good'. 
Reading: Only 1 teacher i.e.. 12.5% stated their students were 'deficient'. 4 teachers i.e.. 
50% believed their students 'needed improvement'. None of them felt that the students 
\\ ere ' good in reading. 
Writing: Only 2 teachers i.e.. 25% reported their students were 'deficient'. 6 teachers i.e.. 
75°%% stated students 'needed improvement': however none of them believed their students 
%%ere 'good'. The results revealed that the teachers were not satisfied with their students 
proficiency in LSRW. Teachers were of the opinion that practice is required to raise the 
level of students in the said skills. Moreover, they were satisfied .K ith students 'listening' 
skills which means that the class is teacher centered, teacher is the speaker in the class 
thus students were compelled to remain listeners for maximum period in classroom. See 
Table 3 and Figure 1) 5(a) . 1) 5(h) , 1) 5(c) and D 5(d). 
Table 3 
Deficient Needed Improvement Good 
Options Frequency %age Frequency %age Frequency %age 
Listening 2 i 	25 Nil Nil 7 87.5 
Speaking 5 62.5 5 50 Nil Nil 
Reading 1 12.5 2 25 5 62.5 
Writing 2 25 6 75 Nil Nil 
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Q.4. Skill used prominently in class? 
Usually in every teaching/ learning context, reading is the most prominent skill practiced 
in class. Listening and writing are followed by reading whereas speaking is seen as 
neglected skill. Learners and teachers usually assess the level of language if the students 
speak well. Spoken skill is perceived as the indicator that other language skills will take 
care of themselves. Other skills of reading. writing, and listening play equal role in the 
development of language. The four skills ought to be learnt equally because they 
determine the language learning ability and assist in performing in the language. Nation 
(2009) suggest that the four strands (skills) should be given balanced time. The results 
showed that 5 teachers i.e.. 62.5% said 'listening' is used prominently, only 2 of them i.e. 
25% stated that 'speaking' is used in class, 6 teachers i.e. 75% marked reading practiced 
in class, other 4 teachers i.e. 50% revealed 'writing' is mostly practiced in class. It can be 
seen that productive skill speaking and writing were not practiced in class See table 4 and 
Figure 6 
Figure D-6 
Options Frequency %age 
Listening 5 62.2 
Speaking 2 25 
Reading 6 75 
Writing 4 50 
Skills 
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Q.S. how far do students' show interest in course materials? 
The result revealed that 5 teachers i.e.. 62.5% tkel their students take interest 'frequently'. 
3 of them i.e. 37.5% said the students were '\er' much' interested, only I respondent i.e.. 
12.5% stated that students take 'very little' interest in their course materials. None of 
them said that students do not take interest at all. The results revealed that most of' the 
teachers believed that students do not take much interest in the course books as they were 
supposed to take interest. Motivation, positive attitude are the key factors to learning a 
language. The teachers ought to develop interest in the course materials by adding 
activities that could develop curiosity among students. In ESL classroom, textbooks 
remain the only source to learn a language. Therefore, students should be able to explore 
maximum information. From the result in 5.6,1, 5.6.2, 5.6.3 and 5.6.4, table 10 students' 
responses indicated they were satisfied with content of the textbook. However, it is 
evident that there is a gap between teachers, student and textbook that can be bridged by 
teacher's creative strategies to make the class lively and conducive. Satisfaction from the 
content of the course does not teach student. The teacher does the teaching through 
materials in the form of textbooks. See table 5 below 
Options Frequency ''ftage 
l.~ery much ? 
 1 
3.5 
2.very little  12.5 
3.frequently 5 62.5 
4.not at all Nil Nil 
Q.6. how do you make learning interesting and easy for your students? 
The results revealed that 3 teachers i.e., 37.50 0 use MT to explain untarailiar concepts, 2 
teachers i.e. 25% reported they give assignments etc, 4 teachers i.e., 50% organize group 
discussions, 4 teachers i.e., 50% provide authentic situation to make learning real. The 
teachers try to make the class lively, but the class could be engaged using the content of 
the text as an interesting tool by applying adaptation strategies to those section that 
students claims were irrelevant and boring. See table 6 below 
Options 	 I, FrequencN %age 
1. Translating the sentences 	words texts in MT. 3 37.5 
2. Giving assignments and asking learners to consult dictionary. 2 25 
3. Organizing group discussions. 4 50 
4. Taking them to real life situations. 4 50 
5. Any other 3 37.5 
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Q.7. Do you adapt materials? 
Teachers can help their students by adapting the text. 7 teachers i.e. 87.5% marked 'yes 
only I teacher i.e.. 12.5% stated 'no'. Teachers do adapt the text for better learning. See 
table 7 below 
Options JFrequene %age 
Yes 	7 	87.5 
No 1 12.E 
Q. 8 (a). flow do you adapt? 
Adaptation is a an ability to change the instruction or the content of the materials to teach 
in class to give maximum output. 6 teachers i.e., 75% adapt 'orally only 2 teachers i.e. 
25°%o carry written adapted materials to the class. See table 8 (a) 
Options Frequency %age 
Orally 6 75 
Written form 2 25 
Q.8 (b). flow often do you adapt? 
The results revealed that 3 teachers i.e. 37.5';%% said they adapt 'every time'. other 
teachers i.e. 37.5°o reported \\hen the 'learners Iace difficult\'. 2 teachers i.e. 25% said 
\%hen 'topic is not familiar'. I teacher i.e.. 12.5% said they do so when 'dealing with 
weaker group' and when the 'sentence structure of the text is difficult'. None of them 
adapt when teaching Vernacular medium. Teachers expressed freely that they resort to 
adaptation depending on the context. In my opinion, adaptation should be adopted only to 
make the text suitable to meet the needs of students. See table 8 (b) 
Options Frequency %age 
1. every time. 3 37.5 
2. only when the learners face difficulty 	 3 37.5 
3. sometimes for the weaker group of the class 1 12.5 
4. when teaching the learners of vernacular medium. Nil Nil 
5. when the learners do not tollo~v the 
sentence structure of the text 
1 12.5 
6. when the topic of study is not familiar. 2 25 
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Q.9) Do you carry written adapted material for teaching in class? 
Carrying adapted text to the class signifies that the teacher has planned a lesson before 
teaching the class. However, adapted text should be used as a resource to teach the class. 
3 respondents i.e. 37.5% marked 'sometimes'. other 2 of them i.e. 25% stated 'rarely'. 
Other 2 respondents i.e. 25°%% stated 'always' and another 1 teacher i.e. 12.5% said 'not at 
all' The results indicate that teachers usually do not carry written adapted materials to the 
class. See table 9 below and Figure D-7 
Options Frequency %age 
l.sometimes 3 37.5 
2. always 2 25 
3. rarely 2 25 
4. not at all. 1 12.5 
Figure D -7 
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Q.10). How do you adapt the materials? 
It was observed that 6 teachers i.e.. 75% resort to simplification. For 'paraphrasing'.' 
addition' and 'deletion' the percents ranges were 37.5% respectively. 2 teachers i.e., 25% 
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adopt 're-arrangemeoi and use of 'authentic text respectively. Only I teacher i.e., 12.5% 
marked deletion'. None o f the teachers reconuncnds hooks for further reading .4 teachers 
i.e., 50% use MT in classroom. Simplification and use of MT is the common adaptation 
strategy adopted by teachers. See the following table 10: 
Options Frequency %age 
a. Simplification 6 75 
b. Paraphrase 3 37.5 
c. Rc-arrangcmrnl  2 
f 
25 
d. Addition 
e. Deletion 
 3 
1 	J  
37.5 
12.5 
f Recommending books for further reading. Nil Nil 
g. Prey ding authentic text 2 I 	25 
h. Using MY 4 50 
Q.I1) To what extent do you adapt the materials'.' 
It was observed that only l teacher i.e., 12.5% reported they adapt only few sections of 
the text, another I teacher i.e., 12.5% said the 'entire text'. most of the teachers i.e., 6 
teachers which is 75% slated they do so according to students' needs. The students learn 
from teaching, therefore, it is best to adapt and plant the teaching in tine with learners' 
needs and proficiency level. See table I l below 
Options 	 Frequency %age 
a. Only a few prapraph'exercisesitask'instmctions. 	l 	12.5 
U. The entire text 	 1 	12.5 
c. According to the students' needs. 	 6 75 
d. Any other 	 Nil 	Nil 
Q.12) Does your student's book need adaptation? 
Adaptation makes learning interesting for the class. 5 teachers Le. 625% marked yes'. 
Other 2 teachers i.e., 25% said `no'. Adaptation is always required to tuake the content fit 
to the level of the learners. See table 12 below 
LOptions 
Yes 
Frequency 
5 
%age 
62.5 
Nc 2 25 
Q.13) Should mother tongue be used in class while teaching! 
Responding to The statement, 4 teachers i.e.. 59% marked 'net at all'. 1 respondent i.e., 
12 .5% said `frequently, 4 teachers i.e. 50% said MT should be used only for 
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simplifying, none of the respondents believed that MT should be used for giving 
instructions. See table 13 below 
Options Frequency %age 
a. Not at all 4 50 
b. Frequently 1 12.5 
c. When required for simplifying text 4  50  
d. \'While giving instructions Nil Nil 
Q.14 (a) Do you consult Teacher's Book/Manual? 
Teacher's manual prop ides teaching methods and lesson plan \%hich otherwise may not be 
available to teachers at hand. 5 teachers i.e. 62.5% stated 'ves', 3 of them i.e. 37.5% said 
'no'. See table 14 (a) below 
Options Frequency age 
Yes 5 62.5 
No 3 37.5 
Q.14 (b) Do you feel the need of preparing Course Materials? 
Teachers know their students needs. Therefore, it is alas beneficial if the are 
involved in preparing the course content for the class. The results revealed that 6 teachers 
i.e.. 75% marked 'es'. 2 of them i.e., 25% said 'no'. It can be observed that the teachers 
are not satisfied to teach with the prescribed materials. They feel the need to prepare the 
course materials for their students. The teachers should be given opportunity to select, 
grade and prepare the course content for their students. See table 14 (b) below 
Options Frequency %age 
Yes 6 75 
No 2 25 
Q.15) Do you recommend other reference books to the learners to improve and 
develop reading comprehension! 
All the teachers stated that they recommend different books to the students to read outside 
class to improve reading skills. See table 15 below 
Options Frequency %age 
Yes 8 100 
No Nil Nil 
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Q.16) Do the textbooks meet the needs of the learners? 
It was observed that 6 teachers i.e., 75% marked 'yes', other 2 teachers i.e., 25% said 
'no'. The teachers were satisfied with textbooks but they feel the need to prepare course 
materials for learners . See table 16 below 
Options Frequency 	%age 
Yes 6 75 
No 2 	25 
Q.17. (a) Are the textbooks suitable to the context of AMU schools? 
the results revealed that 7 teachers i.e., 87.5% said '\es'. 1 teacher i.e., said 'no'. Most of 
the teachers were satisfied with suitability of the content to the context of AMU. 
See 17(a) 
Options Frequency %age 
Li c 7 87.5 
No 1 12.5 
Q.17. (b) Do they focus on all the essential language skills? 
According to the results. 5 teachers i.e.. 62.5% said 'yes'. 3 of them i.e., 37.5% said 'no'. 
The results suggest that there were discrepancies in teacher's opinions .(Majority of the 
populations agrees to the statement whereas a fair amount of 37.5% did not agree. The 
books need to be carefully observed and adaptation could be the possible strategy to 
improve the textbooks. The replacements of the textbooks and course materials requires 
economic and curriculum planning, which cannot implement at once. See table 17 (h) 
Options Frequency %age 
Yes 5 62.5 
No 3 37.5 
Q.18) Do you feel there is a need to replace the textbooks with Self Prepared 
Materials (SPM1)? 
Regarding the replacement of the material. 2 teachers i.e., 25% said 'yes', other 6 
teachers i.e., 75% said 'no'. This means that the teachers ere satisfied with course 
content. Referring to the statements 14(b), 16 and 17 (b) , it is obvious that the teachers 
felt that recommended textbooks for the students in Classes IX and X were suitable and 
fulfill needs of the students. 1-cowever, they felt that the language items were not 
218 
adequately distributed By applying various teaching strategies this deficiency could be 
supplemented. See table 18 below 
Options Frequency %age 
Yes 1 25 
No 6 75 
Q.19) Do you prepare skill-based teaching materials for the class? 
For skill based teaching materials, 6 teachers i.e., 75%.6 said 'yes', other 2 teachers i.e., 
25% said `no'. 75% teachers do prepare skill-based materials for the students to 
supplement the deficiency of the textbooks. There were no language Laboratory and 
audio-visuals in schools for the teachers to use in class. See table 19 below 
Options Frequency %agc 
Yes 6 75 
Ne 2 25 
Q-20) Are the learners familiar with the following English Alphabets, Graphemes 
and Phonetic symbols? 
a) Alphabets 	- 	A, C, E,L,M,P,R,S,W,X,YZ.a,c,e,hm,p,r,s,w,x,y,z. 
b) Graphemes 	 ph,th,sh,ps,ch,ce,ck.mn,lying, ick.ist. 
c) Phonetic symbols 	. 	h/, lA/, fb/, I7d, /m/, /ji, / al, l&/, lij/, /a/. 
See table 20 Options Frequency %a>;e 
Yes Nil Nil 
No 1 12.5 
Some of them 7 87.5 
Familiarity with the symbols and alphabets is mandatory for learning to read. GPC rules 
should be practiced in upgrade learners to maintain accuracy in pronunciation The 
textbooks of Class-IX and X Urdu medium do not contain exercises on phonetics, which 
is seen to be the major obstacle to find correct pronunciation from dictionary. the 
researcher gave few words to the students of class IX and X (Urdu medium) to check new 
Ihev pronounce the unfamiliar words, it was observed that due to unfamiliarity with 
phonetic symbols they were mot able to read I pronounce the words correctly To support 
this argument one of the teacher said: 
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"Teaching reading is a language problem, as the studunts are not able to 
pronounce the words due to their unawareness of phonetics of language. The 
students face problems due to sounds not because of the words". 
(A teacher of Class —IX: 2008) 
Phonetics is the heart of language. Pronunciation and reading new words can be taught by 
teaching phonetics. Knowledge of phonetic symbols is helpful in reading independently. 
Q.21 (a) Have you ever had training for teaching the language skills? 
Pre-service and in-service teacher training trains the teachers with latest deve]epmcnts in 
language teaching. 6 teachers i.e. 75% said yes'. 2 teachers i.e. 25% said 'no'- See table 
21(a) that follows 
Options Frequency %age 
Yes h 75 
No 2 25 
Q.21 (b) Ifvers please specify the skill in which you had the training, 
The teachers were trained in the four language skills They know essentials of teaching 
skills to the class. In spite of the competent teachers in school, students remain inefficient 
in using the language effectively. The results revealed that there was gap between teacher, 
materials and students. See table 21(b) 
Options Frequency %nge 
Listening 4 50 
Speaking 5 62.5 
Reading 4 50 
Writing 4 50 
Q.22) Do you feel the need of in-service protessional training to learn new teaching 
methods and strategies? 
Reflection on loarning and experiences gained from teaching profession is necessary to 
share with other teachers for continuing professional development in language teaching. 
Results revealed that 7 teachers i.e. 87.5% agree that training is necessary for better 
teaching. See table 22 Options Frequency %.age 
Yes 7 87.5 
No I 12.5 
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Q.23) Which of these aids do you use in language teaching? (Please tick). 
None of the teachers use audio-visual and audio aids. However. it can be seen that all tlw 
S teachers i.e. 100% said that they use language activity as a too! to teach. Visual aid is 
also used by 3 teachers i.e. 37.5%. See table 23 below 
Options Frequency %age 
a Audio-visual aids Nil Nil 
b. Visual aids 3 37.5 
c. Audio-aids Nil Nil 
d. language activity 8 L00 
Q.24) In second language teaching, is teaching Reading: a reading problem? Or 
a language problem? 
IL is always a contradictory issue whether to teach language or to teach skills. 4 teachers 
i.e. 50°/ marked it is a language problem, 2 of the respondents i.e. 25% said it is a reading 
problem. other 2 teachers which is 25% said 'both'. In my opinion, language can be 
taught if learners are trained in language skills. Teachers ought to provide practice in 
language skills. When a learner develops his skills, he improves his language as well 
because a learner gains confidence in skills by using the language. Language problem is a 
serious issue: it can be impmzed 	by more practice, language awareness, imparting 
cultural knowledge and appropriateness. See table 24 below 
Options Frequency %age 
a. A language prnblcm. 4 50 
h. A reading problem. ? 25 
c. Both 2 25 
Q.25) In academic institution, Reading is often neglected. Dn You agree? 
The results revealed differing opinions among teachers 4 teachers i.e. 50% said 'yes', 
other 4 teachers i.e. 50% said 'no'. See table 25 
Options Frequency %age 
Yes 4 50 
No 50 
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Q.26) Here are some ideas about learners, textbooks and teaching techniques. 
Indicate how far you agree or disagree with each statement. 
1. In response to the statement 'My students are confident' was to elicit responses from 
teachers ahout the level of their students in terns of confidence.) respondent i.e. 
12.5% narked 'strongly agree', 4 of then[ i.e. 50% marked 'agree', another t of them 
i.e. (2.5% stated 'undecided', the remaining each I of them i.e. 125% marked 
'disagree' and 'strongly disagree' respectively. From the results, it could be perceived 
that most of the teachers believe their students are confident. 
2. For the statement ii is helpful to use itiother longue in class',) teacher i.e. 12.5% 
marked -strongly agree', 4 of them i.e- 50% marked 'agree'. none of them marked 
`undecided' and -disagree', 3 teachers i.e. 37.5% marked 'strongly disagree'. Most of 
the teachers support the use of MT in class. 
3. Responding to item My students are able to relate old topics to the new topics', None 
of them marked 'strongly agree', majority of them i.e. 7 teachers which is 87.5% 
marked 'agree' none of them stated 'undecided and 'disagree' and just I of the 
teacher i.e. 12.5% marked 'disagree'. Majority of the teachers stated that their 
students were able to relate a new topic with an old topic. 
4. For item •They are able to understand the course materials .7 teachers i.e. 87.5% 
marked 'agree' only I of then[ i.e. 12.5 	said 'strongly disagree', The students 
understand the recommended course books and the teachers do believe that the 
materials are suitable to the level of the learners. 
5. Responding to item, They easily comprehend every written text. The statement was 
to assess the level of the students according to the teachers. I teacher i.e. 12.5% 
marked -strongly agree', 2 of them i.e. 25% marked 'agree', another 2 of then i.e. 
25% said 'undecided', other 2 of them i.e. 25% marked -disagree', where as only I of 
them i.e. 12.5% marked 'strongly disagree'. In the result, varied responses could be 
seen, the class usually consists of varied student. 'leachers believe that not all the 
students understand every kind of materials. Practice is needed to improve 
comprehension of students. 
6. 'Mv students are able to speak and write fluently in English'. the statement was to 
evaluate the competence of students as per their teachers opinion. I teacher i.e. 12.5% 
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marked 'undecided*, 5 of them i.e. 62.5% said 'disagree' and 2 of them i.e. 25% 
marked 'strongly disagree'. The responses revealed that the teachers believe their 
students' speaking and writing skill is not developed. 
7. In response to statement They are proficient in reading comprehension',3 teachers 
i.e. 37.5% marked 'disagree', 2 teachers i.e. 25% said 'undecided' and 3 of them i.e. 
37.5% marked 'agree'. The teachers are not satisfied with the reading comprehension 
of their learners. Oral reading and reading with comprehension are different kinds of 
reading .Referring to the question no.3 and 4 in part -2 the teachers said that their 
students needed improvement in reading ,contradictory to the expectation that this 
skill being used prominently in the class. 
8. The statement 'Reading encourages learners to speak better' was to evaluate 
significance of reading in the overall learning. program. 2 teachers i.e. 25% marked 
strongly agree', I of them i.e. 12.5% marked 'agree', none of them said 'undecided' 
.and 4 of them i.e. 50% marked disagree. only I respondent i.e. 12.5% stated 
'strongly disagree'. Responses suggest that most of the teachers do not support that 
reading encourages speaking. 
9. For the statement in class loud reading is better than silent readine'.3 teachers i.e. 
37.5% said they 'strongly agree, 4 of them i.e. 50% stated 'agree' . none of them 
marked 'undecided' and 'disagree' only l of the respondent said 'strongly disagree'. 
It can be viewed that the teachers are in favor of RA. Reading benefits students or any 
learner. RA is vital to acquaint learners with the language. 
10. In response to the statement 'Knowledge of graphemes and phonetic symbols 
motivate Reading'. 2 respondents i.e. 25% stated 'strongly agree', 2 teachers i.e. 25% 
marked 'agree'. other 2 of them marked 'undecided' . I of the respondent i.e. 12.5% 
marked 'disagree'. another I respondent i.e. 12.5% marked 'strongly disagree'. The 
respondents believe that the knowledge of symbols and graphemes stimulate learning. 
See figure D- 8 that follows 
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ii. The statement 'Summarizing the passages assists in comprehension', 3 of the 
teachers i.e. 37.5% marked 'strongly agree' , another 3 of them i.e. 37.5% marked 
.agree' . only 1 of the teacher i.e. 12.5% reported 'undecided' and only I of them i.e. 
12.5% said 'strongly disagree'. Teachers believed that summarizing makes learning 
more comprehensible. Recapitulating questions raise student's interest in learning. 
12. For item 'Reading comprehension can be developed by making the text more 
readable', 6 teachers i.e. 75% marked 'agree' only I teacher which is 12.5% marked 
'undecided' another I teacher i.e. 12.5% stated 'disagree'. Teachers believed that 
reading text could be adapted to develop reading comprehension. 
13. In response to the statement 'Writing. Speaking and listening activities support in 
developing reading skill'. 2 teachers i.e. 25% marked 'strongly agree', 5 teachers i.e. 
62.5% said 'agree'; only I teacher i.e. 12.5% stated 'disagree'. The teachers' 
responses state that the other skills do not assist in learning the language skills. 
However, every language is learnt in integration. It can be concluded that the 
teachers should be given few of the training sessions to teach them how to use others 
skills to teach reading in an integrated manner. 
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14. For the statement `Use of Mother tongue increases the interest in the reading 
classes', 5 teachers ic. 62.5% marked 'agree'. I of them i.e. 12.5% stated 
'undecided' other 2 of them i.e. 25% stated 'disagree'. Referring to the statement 2 in 
section 5.8, the teachers believe using MT assist learning and increases learners' 
interest. 
15. The statement, The textbooks are suitable to the level of the learners' was to assess 
the suitability of textbooks according to teachers. 4 teachers i.e. 55 marked 'agree'. 
2 teachers i.e. 25% [narked 'undecided'and 2 teachers i e. 25% stated 'disagree The 
results show differences in the opinion of the teachers .50°% of the teachers reported 
that they were satisfied with the suitability of the content of the materials, the other 
25% were undecided and other 25% did not support the suitability of the textbooks. 
Referring to Table 17 of section 5.8. 87.5% teachers believed that textbooks were 
suitable for students. 
16. The statement 'Textbooks are integrated with language skills' was to evaluate the 
textbook whether they are suitable to teach the skills. For this 5 teachers i.e. 62.5% 
stated agree'.! teacher i.e. 12.5% marked undecided', another I teacher i.e. 12.5% 
said 'disagree the other I teacher also 12.5% said 'strongly disagree'. The 
responses reveal that the teachers were satisfied with textbooks and they believe the 
textbooks were adequate to teach the skills. 
17. 'textbooks use simple language' for this 2 teachers i.e. 25% marked 'agree', 3 
teachers i.e. 375% said 'undecided' another 3 of them marked 'disagree'. Most of 
the teachers were not satisfied with language used in the textbook. Hence, it could be 
suggested that while teaching the language of the textbook could be simplified by 
using simpler words and MT. 
18. The responses for the statement `The textbooks are graded and lessons are organized. 
from simple to difficult' reveals that 4 teachers i.e. 50°6 revealed they 'agree', 3 
teachers i.e. 37.5 % reported 'undecided' only I of them reported 'disagree. It can 
be concluded that the textbooks are graded in lesson sequence. 
19. For item 'Textbooks have sufficient exercises. I teacher i.e 12 3 marked `strongly 
agree' , 4 teachers i.e. 50% said 'agree', I of them said 'undecided' and 2 teachers 
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i.e. 25% said 'disagree'. Teachers are satisfied with the amount of practice exercises 
in the books. 
20. Regarding item 'Textbooks develop language proficiency', 3 teachers i.e. 37.5% 
reported 'agree' , another 3 of them marked 'undecided', I teacher i.e.12.5% stated 
'disagree' and 'strongly disagree' respectively. Very few teachers stated that the 
textbooks develop proficiency. This suggests that there are no adequate numbers of 
exercises in the textbook; tasks could be added for better language learning. See 
figure D-9 
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21. 'Textbooks motivate students to learn English language', 4 students i.e. 50% stated 
'agree', 3 teachers i.e. 37.5% said 'undecided', only I respondent i.e. 12.5% marked 
'disagree'. Learning occurs when the medium and aids of learning develop interest. 
Materials need to be of the level of learners. Only half of the population is of the 
opinion that textbooks are motivating, other teachers are confused which means they 
are not satisfied with textbooks at certain levels. 
22. The statement 'Textbooks have sufficient exercises to develop listening and speaking 
skills', was meant to elicit responses regarding development of skills with the use of 
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the textbooks. 2 teachers i.e_ 25% stated 'agree , another 2 of them i.e. 25% marked 
'undecided' , 3 of them said 'disagree' only I teacher te_ 12.5% marked 'strongly 
disagree'. The responses revealed that the teachers believe that the exercises of the 
textbook are not sufficient to develop skills. It can be made suitable by adding 
exercises. 
23. The statement Textbooks have significant materials to develop reading skill', was to 
check the content of reading skills for which I of the teachers i.e. 12.5% said 
`strongly agree'.5 teachers i.e_ 625% stated 'agree'. another 2 i.e. 12.5% of the 
teachers marked 'strongly disagree'. the teachers are satisfied with materials for 
improving reacting skill. Any material that is used in a study program can only be 
accessed by reading. Reading and comprehension of the materials are essential for 
learning At should he taught to !earners by using various strategies. 
24. 'Textbooks have significant material in line with learners' needs' 3 teachers i.e. 
37.5°/9 stated 'agree', another 3 teachers 37.5% marked 'undecided', 2 teachers i.e. 
25% said 'disagree'. The textbooks do not have content according to the level of the 
learners. The content could be made suitable by adaptation. 
25. For statement Textbooks lay emphasis on reading comprehension'. 5 teachers i.e. 
62.5% marked 'agree', I teacher i.e. 125% -undecided', I of them said `disagree', 
another l marked 'strongly disagree'. Majority of the teachers agree that textbooks 
are suitable for reading comprehension. 
26. The statement Reading and writing skills are integrated' revealed that 4 teachers i.e. 
50% marked 'agree', 1 of them i.e. 12.5% stated 'undecided'. 2 of them reported 
'disagree' and only I teacher i.e. 12.5% said -strongly disagree'. It can be stated that 
the textbooks teach language skills in integration. 
27. For statement 'Textbooks encourage inferences', 2 teachers i.e. 25% marked 
-strongly agree', 3 of them i.e- 37.5% said 'agree', 2 of them marked 'undecided' 
,only I of them said 'disagree'. Most of the teachers believe that textbook encourages 
inferences. 
28. The statement -Textbooks encourage self-learning and critical thinking among 
learners" .2 teachers i.e. 25% marked agree', 3 of them i.e. 375% said 'undecided' 
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another 3 reported 'disagree'. The results revealed that the teachers believe that the 
textbooks do not promote self-learning and critical thinking. 
29. The statement 'Textbooks have relevant vocabulary to the students' background' 
revealed that 4 teachers it 50% said 'agree', 2 teachers i.e. 25% stated 'undecided', 
2 of them i.e. 25% reported 'disagree' and only I teacher i.e. 12.5% marked 'strongly 
disagree'. Only 50% of the respondents believed that the textbooks suited learner's 
level. 
30. 'The contents of textbooks have variety of genres'. there were multiple responses t 
respondent which is 12.5% reported 'strongly agree',4 of them i.e. 50% said 'agree' 
another I said -undecided', I of the teacher said 'disagree', and another I stated 
`strongly disagree'. The results revealed that the books have variety to teach the 
language. See figure D- 10 below 
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31. For statement 'The textbook contains pre-reading, while-reading and post-reading 
activities', 2 teachers i.e. 25% said 'agree', 3 of them i.e. 37.5% said undecided'.2 
respondents i.e. 25% said 'disagree' and only 1 of them i.e. 12,5% said 'strongly 
disagree'. The responses show difference of opinion, it may be because the teachers 
teach different books in the two medium. Course A textbooks are not designed with such 
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division of activities. The teachers who teach these books have to design the activities 
accordingly. 
32. ' Fhe content of the textbooks activate back-ground knowledge'. 2 teachers i.e. 25% said 
'strongly agree' 3 of them i.e. 37.5% said 'agree' . l of them i.e. 12.5% said 'undecided'. 
another 1 teacher i.e., 12.5°o stated 'disagree' 	I teacher i.e. 12.5% marked 'strongly 
disagree'. The differences in the opinion are because the teachers teach different 
textbooks in two different mediums. 
33. 'Layout of textbook is interesting to evoke learners' attention', the results revealed that 2 
teachers i.e. 25% said 'agree'. 3 teachers i.e. 37.5% marked 'undecided'. and 3 teachers 
i.e. 37.5% said 'disagree'. The results revealed that the layout is not very much exciting. 
34. Regarding the statement 'Textbooks have enough pictures and illustration for learners' 
interest', 2 teachers which i; 25% reported 'agree' , I of them i.e. 12.5% marked 
'undecided'. 4 teachers i.e. 50% said 'disagree', I of them '12.5%' said 'strongly 
disagree'. The results suggest that the textbooks do many pictures to draw learners' 
attention to read. 
35. For the statement 'Textbook have enough space in the text to write answers'.I teacher 
i.e. 12.5% said 'strongly agree' . I of them i.e. 12.5% said 'agree'. 1 respondent i.e. 
12.5% marked 'undecided'. and 5 teachers i.e. 62.5% said 'disagree'. The responses 
reflect that the textbook do not have enough space to write for students. 
36. 'I ask questions to check the comprehension level of students', 2 teachers i.e. 25% said 
'strongly agree', 5 teachers i.e. 62.5% marked 'agree'. I teacher i.e. 12.5% marked 
strongly disagree'. Questioning is a major tool to evaluate learners' understanding of the 
lesson. Almost all the teachers ask question to assess the follow up of the lessons they 
teach. 
37. For statement 'I read for students, as there is no sufficient time for students to do the 
reading' 2 teachers i.e. 250/6 said 'agree'. I of them marked 'undecided'. and 5 teachers 
i.e. 62.5% stated 'disagree'. The teachers tell the students to read when they teach the 
lessons. 
38. The question, 'I explain the lessons in mother tongue and t:nglish as well' ,was to elicit 
response from teachers regarding the use of MT. 4 teacher i.e. 50% said 'agree'. I of 
them i.e. 12.5% said 'disagree'. 3 teachers i.e. 37.5% marked 'strongly disagree'. Halt'of 
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the total respondent use MT while the other half does not support the use of MT. The 
teachers teach in Urdu and English medium. Use of MT is decided according to the level 
and contextual needs. 
39, The statement 'Before teaching the lesson, 1 study the arrangements and contents of the 
lesson' was to assess the planning the teachers do before teaching. 4 teachers i.e. SO% 
said `agree', I teacher i.e. 12.5% said 'disagree' and 3 teachers i.e. 37.5% said 'strongly 
disagree'. 50% of the total teachers study the textbook before coming to the class. The 
other 50% do not study the textbooks before coming to the class. 
40. '1 make brief outlines of notes of the lesson when I am studying the lesson for teaching', 
the results revealed that 3 teachers i.e. 37.5% stated 'agree', 4 of them i.e. 50% said 
`disagree' and only I of them i.e. 12.5% said `strongly disagree'. The results revealed 
that the teachers do not usually make notes before teaching. See Figure D-1 I below. 
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41. The statement 'I prepare lesson plan for teaching' revealed that 3 teachers i.e. 37.5% 
marked 'agree', 2 of them i.e. 25% said -undecided' and 3 teachers i.e. 37.5% marked 
`disagree'. The results revealed that most of the teachers do not make lesson plan. 
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42. 'The level of the learners of vernacular medium is poor'. I teacher i.e. 12.5% said 
'strongly agree'. 4 teachers i.e. 50% said 'agree'. I teacher i.e. 12.5% said 'undecided' 
,another I teacher i.e. 12.5% said 'disagree' the other I respondent i.e. 12.5% stated 
'strongly disagree'. The responses of' the majority of the teachers revealed that they agree 
that the level of the students of vernacular medium is poor. 
43. For the statement 'The AMU teachers should prepare the textbooks'. I teacher i.e. 12.5% 
marked 'strongly agree'. another I of them marked 'agree'. 2 teachers i.e. 25% reported 
'undecided'. 2 teachers i.e. 25% marked 'disagree' and other 2 of them i.e. 25% reported 
'strongly disagree'. The results revealed that the teachers do not feel the need to prepare 
the textbooks. They were satisfied with the recommended course materials. 
44. Regarding the statement. 'The number of students in the class should be reduced'. 2 
teachers i.e. 25% said ''strongly agree'. 4 of the teachers i.e. 50% marked 'agree'. I of 
them i.e. 12.5% reported 'disagree' whereas another I student i.e. 12.5% said 'strongly 
disagree'.6 teachers i.e. 75% believed that the strength of the class should be reduced for 
better learning. It is usually difficult to manage a class of 40-50 students. 
45. For the statement 'It is difficult to manage a large class'. I teacher i.e. 12.5°'o said 
'strongly agree'. 4 teachers i.e. 50% stated 'agree'.I teacher i.e. 12.5% said 'undecided'. 
I respondent i.e. 12.5% stated 'disagree' and another I teacher said 'strongly disagree'. 
The results are varied but most of the teachers feel it is difficult to manage large classes. 
46. For the statement 'hen the text is difficult ,1 make it easy for learners'. 7 teachers i.e. 
87.5% said 'agree' and only I teacher i.e. 12.5% marked 'strongl% disagree'. Making the 
text accessible to students is the key factor ofa good teacher. 
47. Adaptation motivates learners. . 7 teachers i.e. 87.5% marked 'agree' and only I teacher 
i.e. 12.5% said *strongly disagree'. The teachers resort to adapt the text when they find it 
is beyond learners' level. 
48. More adaptation is needed in poetr\ . less adaptation is needed in prose'. I teacher i.e. 
12.5% marked 'strongly agree'. 2 of' them said 'agree'. I teacher i.e.12.5% stated' 
undecided', 3 respondents i.e. 37.5% said 'disagree' and I of them i.e. 12.5% said 
'strongly disagree'. The results reveal differences of opinion, nearly 50% of the teachers 
do not feel that poetry needs more adaptation than prose. While other reported that 
poetry needs more adaptation than prose. 
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49. 1 discuss my teaching techniques with other teachers. 6 teachers i.e. 75% stated 'agree', 2 
of them i.e. 25% marked 'disagree'. Majority of the teachers revealed they discuss with 
other teachers about teaching By discussion and interaction with colleagues a teacher 
can learn and relearn the strategies and techniques for better teaching. 
50. 1 read teaching technique books for learning better teaching strategies. I teacher i.e. 
12.5% stated 'strongly agree', another I teacher i.e.12.5% marked 'agree', and only I 
respondent i.e. 12.5% stated 'undecided'. 3 of them i.e. 37.5% reported 'disagree' and 2 
respondents i.e. 25% marked 'strongly disagree'. The results revealed that the teacher 
were not very much keen to read several resource books. 
See Figure D-12 below 
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the results revealed that teachers feel the need of in-service training. There are 
administrative issues that prevent the teachers to utilize potential of students. The teachers 
feel that the textbooks suit to the contextual needs of the students but the books needed 
adaptation. They based adaptation to prepare skill based teaching materials for the 
students. Adaptation techniques are applied in classroom to support learners and 
encourage ESL learning. MT and simplification are the strategies most commonly used 
in the classes by the teachers. Other reasons were administrative and academic authority 
decisions imposed in the syllabus designing. 
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Chapter Six 	 Conclusion 
Language learning and teaching is a continuous process. Proficiency in language skills is 
crucial to successful performance in language. Phonetic, phonology. vocabulary, syntax, 
semantic. pragmatic are the fundamental linguistic components of every language 
program. Sub-skills such as pronunciation. grammar. spelling skimming, scanning. 
thinking, drafting facilitate language development. These skills are required for effective 
use of primary skills. In ESI EFL. setting, the instructional context must contain specific 
teaching components. It is important to mention that excess exposure or contact with the 
target language is not sufficient to result in communicative performance. Such ability 
necessitates teaching the use of language skills together in social interaction. Progress in 
the language learning depends upon medium that transfers the information to learners. 
Materials are the noteworthy medium and support in learning program. Materials ought to 
be in accordance with learners' profile and should be able to raise the existing proficiency 
of students. Materials being taught to the students must be suitable for the specific aim of 
learning. Secondly. these materials must be purpose specific in the context of language 
teaching in secondary level education. 
6.1 Aim of the stud 
In many instances, adaptation was not very much visible in education system. Material 
adaptation was equated with tampering of the text. Materials are a central element in 
teaching-learning encounters, not only in school settings but at higher educational 
contexts. Teaching requires a medium to transfer new items that are to be learnt by 
learners. English Language Teaching (ELT) has a range of different types of syllabi 
which are integrated with language skills. The books contain different materials and 
exercises to develop skills of learners. There are entities that could be restored by learners 
when the teachers are not around. Materials tend to dictate what is taught, in what 
sequence and to what extent. The present work calls for materials adaptations in the light 
of the factors that learners come from heterogeneous linguistic background, learning 
styles and varied proficiency levels. 
Most teachers consider textbooks as sacred because they know these were written by 
experts and see no reason why these materials be tampered with. Materials need 
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adaptation in accordance with the needs of the learners, context and level of proficiency 
of the learners. Adaptation is required to be learner-centered. It must be focused on their 
specific needs and diagnosed linguistic ability. The present study emphasizes on adapting 
materials for enhancing reading skills of learners at secondary level in AMU. 
Reading or ability to understand the written language is the most useful skill for academic 
learning. Comprehending the written word requires skills and strategies. Reading is one 
of the skills for developing language among second language learners. 
In the light of the above factors, the present study focuses on the following research 
questions: 
1. What is the status of reading proficiency at secondary school at AMU? 
2. What is the extent and nature of materials adaptation vis-a-vis reading proficiency? 
3. What type of teacher development programs are needed for Materials Adaptation 
vis-a-vis reading proficiency? 
4. How to empower teachers to make decisions regarding materials adaptations for 
developing reading proficiency among the learners at secondary level in AMU 
within the framework of the curriculum? 
The focus of the present work is to develop reading proficiency of students by elevating 
the present standard of reading to higher level. The introduction of the thesis presents plan 
of the study and significance of English language since the time AMU was established. It 
can be seen that English has been the major language to gain knowledge. English at the 
secondary level is aimed to enable learners to use the language independently with 
confidence. One of the prominent obstacles that had been figured out is that the teacher 
has to deal with different kind of learners, who have varying levels of understanding, 
interests, needs, demands and learning styles. ESL teacher has to teach the class with the 
textbook that has been prescribed by the educational authority in AMU. 
The first chapter deals with major works done in the field of learning materials and 
adaptation, particularly in .AMU secondary schools. Only two works have been done in 
the field of materials and adaptation. Ilaindan (2008) points out that adaptation is not 
being adopted as a strategy to teach in AMU schools. Mahood (2001) has studied the 
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significance of purpose-specific materials in ESL contexts- She asserts that in ESL 
context, there is a need to develop such materials that strengthens weaker areas in 
language teaching. Materials adaptation is one of the major strategies that has been 
discussed and suggested to adopt in ESL teaching settings. Tomlinson (1998) maintains 
that teachers should attend conferences and refer to journals in order to extend their 
teaching strategies and share their learning experience to improvise their teaching. The 
chapter elaborates major strands of learning, factors affecting language learning and the 
essential abilities involved in learning reading. 
The second chapter reflects on the strategies of reading, the types and techniques involved 
in reading. This chapter elaborates significance of reading in the language learning 
program. Learners have to cope with the fact that many words have different meanings in 
different contexts and they (learners) should be able to use this knowledge to appreciate 
different elements of language such as the literary devices e.g., metaphors, similes, 
alliteration, puns etc., and other forms of word-play. The meanings of individual Words 
have to be combined to drive the meanings of sentences and more extended passages of 
prose and poetry. This involves them in drawing inferences, calling upon their previous 
experiences in the situation under consideration. constructing images of' scenes, and 
appreciating poetic forms. The chapter discusses various techniques of comprehension 
where the elements are significantly essential to drive meaning from the text. Reading a 
text in its entirety builds confidence and consistent reading develops concentration for 
reading by expanding the attention span of learners to restore meaning for coherence. 
Skills learned through reading are transferred to other areas of language. such as writing 
and speaking. Strategies like think-pair-share, think-aloud, and GIST can lielp English 
language learners, content-area learners, and all students to make sense of text while they 
read. 
Chapter three focuses on significance of' materials in ESI, context. Different types of 
materials have been stated with their use in the ESL teaching. The learners while learning 
1.2 have to study language items that are above their linguistic ability. To tackle this 
concern, the materials that are taught should be graded from simple to complex, to 
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synchronize their entry and exit behavior. Materials can be used in its entirety with 
maximum utility in the class by adapting the materials to suit the level of the learners. 
In Chapter four, the researcher has attempted to apply adaptation strategies for developing 
reading proficiency. The lessons has been divided in three stages: pre-reading. while-
reading and post-reading, therefore questions have been designed accordingly. Adaptation 
strategies such as simplification, modification have been used in adapting the text. 
Chapter five presents the survey that has been done on students and teachers. It also 
discusses the scores of' reading proficiency test that had been conducted on the students of 
AMU Girls' High school and STS Boys' High school. Test results revealed that 
performance of girls is better than boys. However, the performance of girls is not up to 
the expected level especially of the English-medium classes IX and X. The results of the 
survey have been discussed below. 
6.2 Discussion and Findings of the studs' 
In a multilingual setting. the need for a common code is inevitable. However, educational 
gains and study skills are mandatory because these are the foundations of any civilized 
community. Learning second language demands using language in daily life. The number 
of hours a student spends in studying apparently makes it clear about his learning ability 
and the learning environment at home. Actual studying takes place when the learner is 
trying to gain knowledge on his own. It is the stage where he employs his self-study 
skills. The students of AMU belong to diverse group. If the teachers were able to use 
learner resources perfectly to make the class an exciting place of learning, the result 
would be assured success. 
Table 3 in sections 5.6.1. 5.6.2.. 5.6.3 and 5.6.4 revealed that most of the time a student 
spend using English was 'at school during classes' which is only a limited use of English. 
The students of English-medium 5.6.3 and 5.6.4 reported they used English at home 
sometimes. Lack of using English influence the performance in language skills. 
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The present study was taken up to find out the significance of reading in AMG high 
schools. The study was conducted to investigate the level of proficiency of students in 
their course content and language skills. 
Survey on teachers revealed that adaptation techniques adopted in the class is to a limited 
extent. MT and simplification are the strategies used in the class. Teacher believed the 
textbooks were suitable to the contextual need of the students but needed adaptation. 
The teacher aims to explain the content of the chapters without concerning about 
development of Sanguage skills of students. In class, teachers spent most of the time in 
self-reading for the class. The reasons cited for this issue is pressure of completing the 
syllabus on time because the system of evaluating students' performance is based on 
written examination. 
Teachers have pointed out that number of students in class is one of the factors that do not 
promote practicing language skill and activities such as group discussion, reading lesson, 
pair work and group work. Teachers showed concern to teach, manage and control a class 
of 45-50 students in 30 minutes. 
Classroom observation revealed that teaching was clone by following traditional methods. 
It was found prominently in sections-5.6.1 and 5.6.2 which are Urdu-medium. Moreover, 
in these sections the focus of teachers has been to explain the content in MT instead of 
helping the students to find meaning on their own. 
In section -5.6.1. Table 7, it was found that 15.4% students were very good in reading, in 
section-5.6.2; the results revealed that 22.7% of students were good in reading which 
reveals that majority of the students are not competent in reading. Both these sections 
receive instructions in Urdu. The results in both sections are not appreciable. 
In section 5.6.3 and 5.6.4, English is the medium of instruction. In section 5.6.3, Table -7 
revealed that 56.3% students reported they were very good in reading . 
In section-5.6.4. Table-7 revealed that 50.6% students reported they were very good in 
reading. The percentage is higher as compared to the Urdu-medium sections but it can be 
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seen that it could have been more because the class belongs to English-medium where the 
students are expected to be competent in English language skills 
The results in table 17 revealed that the most difficult hurdle in the process of 
comprehension '%bile reading \%ere 'unfamiliar \cords'. students need to be trained to find 
meaning of unfamiliar words from the text. Table l6 revealed that the students looked 
into the dictionary to find out the meaning of unfamiliar words. The students need to be 
taught significance of context cues while reading to get the meaning. Students should be 
trained to deal with the unfamiliar words in a text because they cannot use dictionary all 
the time. 
The results also revealed that the teachers feel the need to prepare course materials for the 
students. They feel some sections in the textbooks were not suitable to the class and needs 
to be replaced with teacher prepared materials. 
In section 5.8. Table 4 revealed that the skills prominently used in class is reading which 
is 75%. The results in section 5.6.1 , 5.6.2 , 5.6.3 and 5.6.4 in Table 9 revealed that 
teachers teach the lesson by readin<u, the whole text themselves which in turn makes a 
reading class into a listening class. It can be concluded that the classes are teacher-
centered. 
Table 7 revealed that 87.5% teachers adapt teaching materials for the class and the 
predominant adaptation technique adopted in class is use of MT. It is gainful to explain 
the content but it does not improve reading skill of students. If the students read the 
adapted text, it could improve their performance. 
It has been found out that the teachers do adapt materials but the aim of adaptation is not 
to develop reading skill. The lesson is adapted orally and taught to explain the difficult 
content. so that the students perform better in examination. 
Table 19 in section-5.8 states that 75% teachers prepare skill based teaching materials for 
their students. The Students are not proficient In the English language, a few others who 
are competent in the language have no adequate knowledge. Sections on phonetics and 
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vocabulary need attention for accurate language learning. It has been observed that 
exercises on transcription was missing, it could be added as an activity for better 
pronunciation. 
To conclude, it can be said that adaptation is being adopted in the class. MT and 
simplification are the strategies mainly used in the class. These are enriching strategies to 
be use while teaching to the students in ESL context. 75%% teachers stated that they adapt 
orally. However, this approach fails to develop reading skill because the students have to 
read the text to improve reading competence. Reading is not being developed and this 
area needs to be in focus while teaching the class. The teacher is required to provide 
adapted lesson to the class to read. It develops students' confidence and reading outside 
the class, which is the actual reading place. Acquiring language is not determined by the 
number of years a student has spent in learning English or the medium he has studied in, 
the major factors are conducive environment, teaching techniques and attitudes of 
teachers and students in teaching and learning. It is recommended that the teachers need 
to attend teacher-training programs. It would provide classroom based innovative 
techniques to teach in the class. Teachers also need pedagogical training in using ICT for 
language classrooms. It is suggested the classroom should be equipped with audio-visual 
devices to enhance language practice. 
6.3) Pedagogical Implications 
Teachers provide students with different Uenres of reading materials, news reports, 
novels, film reviews, literature, poems etc., to provide them practice for improvement in 
performance. Learners must be able to relate reading with real life activities. It is always 
beneficial to bring authenticity in class. The teachers are advised to consider the present 
status of their student's language and may take into account the following suggestions: 
• Provide students with graded readers that assist students to begin reading. 
• 'l eacher training program should be conducted to acquaint the teachers with the 
recent developments in language teaching. 
• Techniques of adapting text are essential for effective execution of materials in the 
class. Each of the lessons should not be adapted. The students need to face 
difficult language items where they could use their learning strategy. 
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• Language learning depends on learners' attitude towards TL, learning styles, 
learning from TL environment. 
• Ieachers ought to provide opportunities to students by arranging G.Ds, debates, 
extempore, presentations, reading .sessions etc.. to practice language. 
• Some of the sections could be prepared by the teachers, which they feel are 
suitable for students. A teacher is the mentor of students in class. A teacher knows 
the needs of students therefore; he can provide them with the materials that 
maintain suitability of their requirements. 
• In ESL contexts amount of exposure to TL is limited. It can he extended by 
involving students in extensive reading program, listening to TL and discussions 
in c lass. 
• There is a need to devise skill-based programs, which help learners to establish 
experiential learning in L2. 
• Teachers need training in maintaining balance in the execution of the 
methodologies and strategies in the class before assessing applicability of the 
techniques. Teaching should match the needs of learners. 
• The Academic Staff College (ASC) of AMU should periodically conduct teachers 
training and orientation programs for school teachers. 
• ASC is planning to set up a Materials Development Cell for AtdU teachers where 
they can work together with research scholars of various departments to come up 
with required materials which the teachers of various classes usually feel should 
he taught to the students, but due to various constraints they are not able 
materialize their views 
• Teachers are advised to use SPM based on learner's needs. 
• The text ought to be localized according to the needs of the learners. It reinforces 
motivation, confidence, interest, and desire to read more- Materials used in 
academic institutions have certain objectives. Therefore, materials require 
adaptation in line with learners needs. 
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Appendix -A 
	
QUESTIONNAIRE 	[teachers] 
----------------------------------------------------------
Dear Respondent. 
I shall be grateful for tour res/~nn.ws to this qur.Stionnaire. The in formation .Wiuen in this questionnaire trill 
be used onit /or research purpo.~e.ti uncl trill he Ac/fl con/iclentictl. 
Please note that there i. no right or trontz ctn.s«cr. 
T hanki for your cooperation. 
Kind/v read the instructions careltt//v lie/ore filling the uttestionnaire. 
Name: 	 Class: 
Medium: Mother Tongue: 
Educational Qua lificat ions: 	 EL'I' Qualification: 
Experience: 
1. What are the textbooks you teach? 
Class IX —Course-A 	 Class X-Course-A 
1. Literature Reader 	[ 	] 	l.Literature Reader 	[ 
2. Main Course book [ 	] 	2.Main Course book 	[ 	] 
3. Workbook 	[ 	] 	3. Workbook 	[ 
4. All 	 [ 	] 	4. All 	 [ 	] 
Any other books recommended 
	
Any other books recommended 
................................................ 	.............................................. 
Course IX- Course-B 	 Class X-Course-B 
1. Beehive 	 [ ] 	1.First Flight 	 [ 
2. Moments [ ] 	?.Footprints without Feet 	[ 
3.All 	 [ ] 	3.All 	 [ 	] 
Any other Any other 
2. In which genres do you face problems while teaching? 
('lass IX-Course-A Class X-Course-A 
1. Fiction 	 [ ] 	l.Fiction 	 [ 	] 
2. Poetry [ ] ?.Poetry [ 	J 
3. Drama 	 [ ] 	3.Drama 	 [ 	] 
4. Prose [ ] 4.Prose [ 
Any other 	 Any other 
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Class IX-('ourse-B 	 Class X-Course-B 
1. Short stories 	 [ 	] 	I. Short stories 	[ 
2. Biographical pieces. 	[ 	] 	2. Scientific excerpts. [ 	] 
Any other 	 Any other 
3. flow do you rate your students in the following skills? Please tick in the column. 
Skills Deficient Need improvement Good 
Listenin 
Eakin 
Readin 
Wirtr11 
4. Which skill in the class is used more frequently? (Please tick) 
Skill Used frequently 
Listenin 
Speaking  
Reading 
Writing 
5. flow far do you think students take interest in course materials? 
i) very much 	 [ 
ii) very little [ 
iii)frequently 	 [ 
iv) not at all [ 	] 
6. How do you make the learning interesting.'easy for students? 
a) translating the sentences words! texts into their mother tongue 	[ 	] 
b) giving assignments and asking the learners to consult the dictionary. [ 	] 
c) organizing group discussions . 	 [ 
d) taking them to real life situations. [ 	] 
e) any other ......................................................................................................................... 
7. In order to make teaching learning interesting and effective, do you adapt materials 
to support the text and exercises? (If yes, attempt question 7 to 12). 
Yes 	 [ 	] 	No 	 [ 	] 
8 (a) How do you adapt the material'' 
a) Orally 	 [ 	J 	h) Written form 	[ 
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(b) How often do you adapt the text? 
a) every time. 	 [ 	J 
b) only when the learners face difficulty. 	 [ 	] 
c) sometimes for the weaker group of the class. 	 [ 	] 
d) when tcachiiut the learners of vernacular medium. 	 [ 	] 
e) when the learners do not follow the sentence structure of the text. [ 	] 
f) when the topic of study is not familiar. 	 [ 	] 
g) Any other........ 	...................................................................... 
9. Do you carry written adapted material with you? 
a) sometimes 	 [ 
h) always [ 	] 
c) rarely  
d) not at all. 	 [ 	] 
10. 1 low do you adapt the materials for teaching in the class? 
a) Simplification 
b) Paraphrase 
c) Re-arrangement 
d) Addition 
e) Deletion 
f) Recommending books for further reading. 
) Providing authentic text. 
h) Using NIT 
Andother .............................................................. 
11. To what extent do you adapt the materials? 
a) only a few paragraphs/exercises task/instructions. 	 [ 
b) the entire text. 	 [ 
c) according to the students needs. 	 [ 
d) And other .......................................................................................................... 
12. Does your students' book need adaptation? 
Yes 	 [ 	] 	 No 	 [ 
13. Should Mother Tongue he used in the class while teaching? 
a) Not at all. 	 [ 	] 
b) Frequently [ 
c) When required for simplifying the text. 	 [ 
d) While giving instructions. 	 [ 	] 
14. (a) Do you consult Teacher's Book.' Manual when you thee difficult} in teaching? 
Yes 	 [ 	] 	 No 	 [ 	] 
lives 11oN,\ .......................................................................................................................... 
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(b) How tar are the methods and techniques suggested in the Teacher's book i manual 
applicable to the context of AMU classrooms ? 
Pleasespec it}. ...................................................................................................... 
(c ) Do you feel the need ot'preparing the course materials for the learners of AMU? 
Yes 	 [ 	] 	 No 	[ 	] 
15. Do you recommend other reference books to the learners to improve and develop 
reading Comprehension? 
Yes 	 [ 	] 	 No 	[ 
If yes write the name of book .................................................................. ............................. 
16. Do the textbooks meet the needs of the learners? 
Yes 	 [ 	] 	 No 	[ 	] 
17. (a) Are the textbooks suitable for the context of AMU schools? 
Yes 	 [ 	] 	 No 	[ 	] 
(h) Do they focus on all the essential language skills? 
Yes 	 [ 	] 	 No 	[ 	] 
18. Do you feel there is a need to replace the textbooks with the self-prepared materials? 
Yes 	 [ 	] 	 No 	[ 	] 
19. Do you prepare skill based teaching material for the class? 
Yes 	 [ 	] 	 No 	[ 	] 
20. Are the learners familiar with the tbllowinyg English Alphabets, Graphemes and the 
Phonetic Symbols? 
a)Alphabets : 	A, C. [:,L,MM1,P,R,S,W.X.Y,Z - a ,c,e.l,m,p,r,s,w,x,y,z. 
b) Graphemes : 	ph.th,sh.ps.ch.cc.ck.nln,ly,ing,ick.1st. 
c) Phonetic symbols : `tl. IA!. 'b). k', : mi. •j'. 	I. Ii, ;ref, /0/. 
Yes 	[ 	] 	No 	[ 	] 	Some of them [ 
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21. (a) Have you ever had training for teaching the language skills? 
Yes 	 I 	I 	 No 	 [ 	] 
21. (b) If yes, please specify the skill in which you had the training. 
I .Listening 
?.Speaking 
3.Reading 
4.AVritin2 
22. Do you tcel the need of any in-service protessional training to learn new teaching 
methods and strategies" 
Yes 	 [ 	] 	No 	 [ 
Ifno, why not? ...................................................................................................................... 
Ifyes. What kind of training? ................................................................................................ 
23. Which of these aids do you use in the language teaching? (Please tick whichever you 
use; cross out if you do not use any). 
1) Audio-Visual aids 	 [ 	] 
2) Visual aids 	 [ 	] 
3) Audio aids [ 	] 
4) Language activity 	 [ 	] 
Anyother ...................................................................................................................... 
24 In Second Language Teaching: Is teaching Reading — 
a) A Language problem`' Or 
b) A Reading problem? 
Pleasespecify ......................................................................................................................... 
................................................................................................................................................ 
25. In academic institution, Reading is often neglected. Do you agree? 
Yes 	 [ 	] 	No 	 [ 	] 
26. Here are some ideas about learners, textbooks and teaching techniques. 
Indicate how far you agree or disagree with each statement. Please, tick (✓). 
Agree Strongly 
agree 
Disagree Strongly 
disagree 
Undecided 
I. My students are confident. 
2.It is helpful to use Mother tongue in class 
3.Aly students are able to relate old topics to 
the new topics. 
4.They are able to understand the course 
materials. 
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5.They easily comprehend every wTitten text. 
6. My students are able to speak and write 
fluently in I_n glish. 
7.They are proficient in reading 
comprehension. 
R.Reading encourages learners to speak 
better. 
9.1n class loud reading is better than silent 
reading. 
10. Knowledge of graphemes and phonetic 
symbols motivate Reading. 
11. Summarizing the passages assists in 
comprehension. 
12. Reading comprehension can be deve- 
loped by making the text more readable. 
13.«'riting. Speaking and Listening activities 
support in developing reading skill 
14. Use of Mother tongue increases the 
interest in the readin 	class. 
15. The textbooks are suitable to the level of 
the learners. 
16. Textbooks are integrated with language 
skills. 
17. Textbooks use simple language. 
18. The textbooks are graded and lessons 
are or anized. from sim le to difficult. 
19. Textbooks have sufficient exercises. 
20.Textbooks develop language proficiency. 
21. Textbooks motivate students to learn 
English lan ua e. 
22. Textbooks have sufficient exercises to 
develop listening and speaking skills. 
23. Textbooks have significant materials to 
develop reading skill. 
24. Textbooks have significant material in 
line with learners' needs. 
25. Textbooks lay emphasis on reading 
comprehension. 
26. Reading and writing skills are integrated. 
27.Textbooks encourage inferences. 
28. Textbooks encourage self-learning and 
critical thinking among learners. 
29. Textbooks have relevant vocabulary for 
students' background. 
30. The contents have variety of genres. 
31. The textbook contains pre-reading, 
while-reading and post- reading activities. 
32. Textbooks activate background 
knowledge. 
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33. Textbix)ks layout is interesting to evoke 	i 
learners attention. 
34. Textbooks have enough pictures and 
illustration for learners' interest. 
35. Textbooks have enough space in the text 
to write answers 
36. I ask questions to check the 
com rebensiou le, el of students. _ 
37.1 read for students. as there is no 
sufficient time for students to do reading. 
38. I explain the lessons in mother tongue 
and En lish as well. 
39. Refnre teaching the lesson_ I study the 
arrangements and contents of the lesson. 
40. 1 make brief outlines of notes of the 
lesson when I am studying the lesson 
for reachin . 
41.1 prepare lesson plan for teaching. 
42. The level of the learners of vernacular 
medium s_ 	oor. 
43. The AJ l U teachers should prepare the 
textbooks_ 
44. The number of students in the class 
should be reduced. 
45. It is difficult to manage a large class. 
46. When the text is difficult. I snake it crow 
for learner,_ 
47. .Adaptation motivates learners. 
48. More adaptation is needed in poetry, less 
adaptation is needed in prose . 
49.1 discuss my teaching techniques with 
otherteachers. 
50. I read teaching technique books for 
learning better teaching strategies 
Thank You 
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Appendix —B 
QUESTIONNAIRE [Students] 
Dear Respondent, 
I shall be grateful for your responses to this questionnaire. The information given in this 
questionnaire will be used only for research purposes and will be kept confidential. 
Please note that there is no right or wrong answer. Tick the option you think appropriate and write 
freely. 
Thanks for your cooperation. 
kindly read the irt.ctr•uc(ionc car•efulty he/ore filling the questionnaire. 
Name ................... Class............. 	Mother Tongue........................ 
Medium .............. Sex............ 	No. of students in class........... 
1) (a) For how many years, have you studied English? ............ 
(b) Which one language are you good at speaking? 
a) English 	 [ 	] 
b) Hindi [ 	] 
c) Urdu 	 [ 	] 
d) Bengali [ 	] 
Any other................................. 
(c) What was the medium of instruction in your classes`' 
1. C (i) Nursery to K.G 	 ................ 
1. C (ii) Class-I to Class-V ................ 
1. C (iii) Class-VI to Class-X 	 ................ 
2) Family background 
(a) Father's Qualification 
i) Post Graduate 	[ 	] 
ii) Graduate 	 [ 	] 
iii) School [ 	] 
iv) Nit 	 [ 	] 
(h) Father's Occupation.................................................... 
(c) Mother's Qualification 
i) Post Graduate 	[ 
ii) Graduate 	 [ 	] 
iii) School [ 	} 
iv) Nil 	 [ 	] 
(d) Mother's Occupation 
i) Working 	 [ 
ii) Non —Working 	 [ 	] 
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3) When do you use English? (Please tick) 
a) While studying at home. 	 [ 
b) While studying at school, during class. 	 [ 	] 
c) With teachers. 	 [ 	] 
d) With family members. 	 [ 	] 
e) %% ith friends at home [ 	] 
Anyother .......................................................................... 
4) How much do you understand English in class? 
a) I understand sometimes. 
h) I understand better when mother tongue is used. 
c) I understand with difficulty. 
d) I do not understand. 
5) Do you face difficulty in reading in your mother tongue? 
Yes 	 [ 	] 	No 	[ 	] 
6) flow far are you able to understand the explanation of your chapters in English? 
a) I understand everything my teachers explain in English. 	 [ 	] 
b) I understand only parts of the explanation. 	 [ 	] 
c) I do not understand at all. 	 [ 
d) I clearly understand when my teachers use mother tongue 	[ 	] 
7) how good are you in English language skills" (Please tick) 
Skills Good Satisfactory Very eood Unsatisfactory Poor 
Listening  
Speaking  
Reading  
Writing 
8) Which skill do you think is important to learn? 
a) Listening 	 [ 	] 
h) Speaking [ 	] 
c) Reading 	 [ 	] 
d) WVriting [ 	] 
9) How are the lessons in English taught to you? 
a) The Teacher reads the whole text for the class.  
b) The students read take turns.  
c) No reading is done in the class. 
d) The teacher explains the text without reading the text.  
e) 1'he teacher provides answers to the comprehension questions. 
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10) How do English textbooks help you improve your language skills in English? 
a) I learn new words. 	 [ 	] 
b) I learn new ways of using language. 	 [ 	] 
c) They help the speak and write English. [ 	I 
Anyother .......................................................................................................... 
1 1) What else do you read apart from your course books? (Please tick) 
A In Mother tongue B//n English 
a. Newspaper 	[ ] a. Newspaper 	 [ 	] 
c. Comic books 	[ ] b. Comic books [ 	] 
d. Film Magazines 	[ ] c. Film Magazines 	[ 	] 
b. Short stories 	[ ] d. Short stories 	 [ 	] 
e. Magazines [ ] c. Magazines [ 	] 
f. Novels 	 [ ] f. Novels 	 [ 	] 
Anyother .................................... Any other...................................... 
12) Why do you need to learn 'Reading? 
a. It is required for preparation for examinations. 	 [ 	] 
b. It is required for studying. 	 [ 	] 
c. It is required for success. [ 	] 
d. It is required to gain knowledge. 	 [ 	] 
Anyother ......................................................................................................... 
13) What kind ot'text do you Lind difficult to read? 
a. Newspaper. 	 [ 	] 
b. Course books. [ 	] 
c. Information on advertisement boards. 	 [ 
d. Pictures. 	 [ 	] 
Anyother ............................................................................................. 
14) When do you understand the text more easily? 
a. While I am reading aloud. 	 [ 	] 
b. While I read silently. 	 [ 	] 
c. While others are reading for me. 	 [ 	] 
d. Both b and c. 	 [ 	] 
15) When the "Teacher asks general questions before teaching the text, how do you 
answer the questions? 
a) I rarely answer the questions. 	 [ 	] 
b) Sometimes. I answer the questions. 	 [ 	J 
c) I answer the questions with some difficulty. 	 [ 	] 
d) I know the answer but I am unable to give the answer. 	[ 	} 
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16) While reading, how do you get the meaning of a difficult/uniamil iar word? 
a) looking into the dictionary. 	 [ 
b) guessing the meaning from the context/ situation. 	[ 	J 
c) asking the teacher/friend. 	 [ 
d) disregarding the word altogether. 	 [ 	] 
17) When you read, which is the most difficult for you to understand? 
a) the ii familiar words. 	 [ 	] 
b) thu larger sentences and complex sentences. 	 [ 	] 
e) the sentence structure. 	 [ 	] 
d) the situation in which the words'sentenccs are used. 	[ 	] 
18) How often no you think Mother longue should be used in the English language 
classroom? 
a) Very rarely 
b) Never 
c) Always 
d) Sometimes 
19) Do you believe using Mother Tongue in English class helps in learning the language? 
a) Not at all 	 [ 	] 
h) Very little [ 	1 
c)Alot 	 [ 	] 
d) Sometimes 	 - 	 [ 	] 
20) Here are some ideas about English course and Reading skills. Please indicate how far 
you agree with each idea. 
Always Sometimes Never 
1. [adjust my speed to the type of reading materials. 
2. I avoid moving my lips when I read, 
3. tread to find the answer to questions I have 
m mind. 
4. 1 talk about my reading with other. 
5. I pay attention to the Lust sentence in a paragraph. 
6. While reading I read the words again and again. 
7.1 begin by reading summaries at the end of chapters 
8. 1 concentrate on meaning. not on words. 
9. 1 understand whatever I Tread. 
10. I write summaries of the passages I read. 
II 	lam comfortable in reading aloud for the class. 
12.1 enjoy and understand when I read silently. 
13. Befere using a textbook, I study the content of 
the entire book. 
256 
14. When studying a textbook, I urn chapter 
headings into guestiuns and then rend to answer. 
15. 1 make brief outline of notes of my Textbook 
as 1 am studying it. 
16. 1 enjoy reading in my mother tongue. 
17. 1 read quickly in my mother tongue. 
I3. 1 avid using the dictionary, 
19.1 disregard the difficult words. 
20 tread only when I want to enjoy reading. 
21.1 read correctly the disconnected phrases/ 
sentences while secing once and understand it. 
22. 1 enjoy reading my course books. 
23. 1 read quickly in English 
24. 1 first read over the passage quicUy and then go 
back and read again carefully. 
25. 1 make summaries of vtformation that I hear or 
read in En lish. 
26, To understand unfamiliar English words ,l make 
guesses. 
27. Trend in English without looking up every new 
word 
28. I read the sentence word by word. 
29_ I pay attention when someone is ..peaking 
En lisp 
30. I try to find out how to be a better learner of 
English. 
311 look for opportunities to read as much as 
possible in English. 
32.111 do not understand something in English, I ask 
the other person to slow down or say it again. 
33. 1 practice English with other students. 
34. 1 ask questions in English. 
35. 1 learn a lot from my textbooks. 
16. I hesitate speaking in EngIinh_ 
37. More time should be given to reading English 
lessons in the class. 
3S. Reading is an important .,kill. 
39. My English will improve quickly at AMU. 
40. I team a lot from my teachers_ 
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Appendix —c 	READING PROFICIENCY TEST PAPERS 
Aonendix -C -1 Class-IX (URDU) 
NAME.............................................. 
ROLL NO ......................................... TIME: 20 MINS. 
Read the passage carefully and answer the questions that LbI1ow — 
My son and I advised my wife, and friends advised her too, to give Baba to the zoo al 
Mysore. He was getting too big to keep at home. After some weeks of such advice she at 
last consented. Hastily, and before she could change her mind, a letter was written to the 
curator of the zoo. Did he want a tame bear for his collection? He replied, yes'. The zoo 
sent a cage from Mysore in a lorry, a distance of eighty-seven miles, and Baba was 
packed off. 
We all missed him greatly; but in a sense we were relieved. My wife was inconsolable. 
She wept and fretted. For the first few days she would not eat a thing. Then she wrote a 
number of letters to the curator. Ilow was Baba? Back came the replies. "Well but 
fretting; he refuses food too' 
After that, friends visiting Mysore were begged to make a point of going to the zoo and 
seeing new Baba was getting along. They reported that he was well but looked very thin 
and sad. All the keepers at the zoo said he was fretting. For three months I managed to 
restrain my wife from visiting Mysore. Then she said one day. "I must see baba. Either 
you take me by car; or I will go by myself by bus or train,' So I took her by car. 
Friends had conjectured her that the bear would not recognize her. I thought so too. But 
while she was yet some yards from his cage Baba saw her and recognized her. Ile howled 
with happiness. She ran up to him, pelted bun through the bars, and he stood on Ihis head 
in delight. 
0.1) Tick the correct meanine of the word front the following options. 
1) Hastily means 
a) Seriously 
b) Hurriedly 
c) Quickly 
d) Angrily 
Key : Hurriedly 
2) 	Consented means 
a) Argued 
Ii) Obeyed 
c) Agreed 
d) Accepted 
Key : 	Agreed 
3) 	Relief means 
a) Comfort 
b)  Content 
e) Happy 
d) Pleasant 	Key : Comfort 
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4) Fretted means 
a) Bored 
b) Concerned 
c) Worried 
d) Disgusted 
Key : Bored 
5)Restraiu means 
e)  To avoid 
t) To deny 
g)  To stop 
h)  To delay 
Key :'t o stop 
0.2) Tick mark True (J) or False(X) for the following statements. 
i) Baba was unhappy with the decision. 
ii) The narrator was guessing that the bear would recognize his wife. 
iii) Narrator's wife readily agrees to send Baba to zoo. 
iv) The family members went to Mysore to see Baba. 
v) Baba was unhappy with animals 
Keys: 	i) True ,ii) False, iii) False, iv) True, v) True 
0.3) From the following passage some words have been deleted. Choose the correct 
word from the options given below 
Friends had conjectured her that the bear would not recognize her. I thought so too. But 
while she was yet some yards fmm his cage Baba saw her and 	1 	her. He 
_2 	with happiness. She 	3_ him through the bars, and he stood on this 
head in delight For the next three hours she would not leave that cage. She 	4_him 
tea, cakes, ice — cream and what not. Then closing time came and we had to leave, my 
wife and Baba cried bitterly; even hardened curator and (he keepers felt 	5_. As for 
me. I had reconciled myself to what was going to happen next...... that Baba will be 
home very soon - 
I. a) recognized 
b) accepted 
c) acknowledged 
d) cried 
Key: recognized 
2. 	a) saw 
b) shouted 
c) talked 
d) ate 	Key: showed 
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3. a) hugged 
b) pushed 
c) laughed 
d) snatched 
Key: hugged 
4. 	a) bought 
b) offered 
c) fed 
d) took 
Key: fed 
5. a) unhappy 
b) discouraged 
c) demoralize 
cl) dispirit 
Key: unhappy 
Q.4) The follosin2 sentences have been jumbled up. Tick (`) the correct form of 
the sentence from follow in options. First one has been done for you: 
1 	 2 	 3 	4 
1) first few days, eat a thing , she would not , for the. 
a)  1342 
b)  4312 
c)  3421 
d)  4132 	( 	~) 
( 1 ) 	(2) 	(3) 	(4) 
2) keep at home, big to, he was, getting too. 
a) 1234 
b) 4321 
c) 3241 
d) 3421 
Key: d 
(1) 	(2) 	(3) 	(4) 
3) because the bear, 	was inconsolable, 	was sent to the zoo. my wife 
a) 1342 
b) 3214 
c) 1234 
d) 4213 
Key: (I 
(1) 	 (2) 	 (3) 	 (4) 
4) the curator, 	my wife wrote, letters to. a number of 
a) 1432 
b) 2341 
c) 2431 
d) 3421 
Kev: c 
(1) 	 (2) 
5) but actually we . greatly 
a) 2341 
b) 1432 
c) 3142 
d) 4321 
Kev: d 
(3) 	 (4) 
we were relieved!, missed him 
(1) 	 (2) 	 (3) 	 (4) 
6) about their pets that , most people they cannot bear, 	are so passionate 
(5) 
to let their pets go. 
a) 14325 
b) 23451 
c) 43521 
d) 24135 
Key: d 
Thank you 
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Appendix -C -2 
	
Class-X (URDU) 
NAME.............................................. 
ROLL NO ......................................... 	 TIME : 20 MINS. 
• Read the passage carefully and answer the questions that follow: 
Poor Kisa Gotami now went from house to house, and the people pitied her and said, 
"here is mustard seed: take it !".But %%hen she asked. "Did a son or a daughter, a father or 
mother, die in your family"" They answered her." Alas! The living are few, but the dead 
are man\. Do not remind us of our deepest grief" And there as no house but some 
beloved one had died in it. 
Kita (iotami became weary and hopeless, and sat down at the wayside watching the lights 
of the city, as they flickered up and were extinguished again. At last the darkness of the 
night reigned everywhere. And she considered the fate of men that their lives flicker up 
and are extinguished again. And she thought to herself \. "How selfish am I in my grief! 
Death is common to all; yet in this valley of desolation there is a path that leads into 
immorality who surrendered to selfishness. 
The Buddha said. —The life of mortals in this world is troubled and brief and combined 
with pain. For there are not many means by which those that have been born can avoid 
dying: after reaching old age there is death; of such a nature are living beings. As ripe 
fruit are early in danger of Calling, so mortals when born are always in danger of death. As 
all earthen vessels made by potter end in being broken, so is the life of mortals. Both 
young and adult, both those who are fools and those who are wise, all fall into the power 
of death: all are subject to death." 
QI) Tick ( ' ) the correct meaning of word from the following options. 
1) Pitied means 
a) Called 
b) Sympathized 
c) Scolded 
d) Cried 
Key: b 
2) Weary means 
a)  Tired 
b)  Sad 
c)  Hopeless 
d)  Disturbed 
Key: a 
3) Reign means 
al Govern 
b)  Spread 
c)  Rule 
d)  Monitor 
Key: b 
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4) Grief means 
a) Pain 
b) Sorrow 
c) Sadness 
d) Anger 
Key: a 
5) Fate means 
a) Life 
b) Destiny 
c) Luck 
d) Belief 
Key: h 
y.2) Read the following statements and put Tick (,v ) for True and (X) for False. 
1) Kisa Gotami was a beggar. 	 ( 	) 
2) Mortals live forever. 	 ( 	) 
3) Kisa Gotami learned the lesson of life and death. 	( 	) 
4) Kisa Gotami was a selfish woman. 	 ( 	) 
5) All men are born to die. 	 ( 	) 
Key: i) false, ii) false, iii) true, iv) false, v) true 
0.3) Some words from the following passage has been deleted .Choose the correct 
word from the options Livens then below: 
Passau a (A) 
Of those who overcome by death, depart Iron: life; a father cannot save his son, nor 
kinsmen their relations. While relative are/ deep/v, one by one mortals are 2 ofT to 
their 	lace. The titorld is 4titiith death and decay, so the wise do not S knowing the 
terms o/ the tiwrld. 
1. a) Regretting 
b) Lamenting 
c) Demanding 
d) Consoling 
Kev: b 
2.a) Carried 
h) Passed 
c) Brought 
d) taken 
Kev: a 
3. a) destined 
b) Intended 
c) Scheduled 
d) Fixed 	Key: a 
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4. a) Afflicted 
b) Filled 
c) Troubled 
d) Distressed 
Key: a 
5. a) Grieve 
b) Sad 
c) Upset 
d) Shout 
Key: a 
Passage (B) 
1Veither. jronz weeping nor from grieving titill anVOHcpeace of mind: on the contrary. 
his pain will he the greater and his body it-ill suffer. Yet the dead do not 7alive by his 
lamentation. He who 8 peace should norlament and complain for grief He who has 9 
the arrow and has become 10 will get peace of mind. He who ever has overcome a// 
sorrow will become free front sorrow and be blessed. 
6. a) Obtain 
b) Get 
c) Receive 
d) Take 
Key: a 
7. a) Develop 
b) Become 
c) Grow 
d) Befall 
Key: b 
8. a) Seeks 
b) Refuge 
c) Grow 
d) Take 
Key: a 
9. a) Drawn out 
b) Drawn in 
c) Taken out 
d) Dragged in 
Key: a 
10. a) Composed 
h) Collected 
c) Arranged 
d) Fixed 
Key: a 
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0.4) Words of the follois in sentence have been jumbled. Choose the correct order 
of numbers to form a complete sentence. The first one has been (lone for you, 
( 1 ) 	(4 ) 	(2) 	(3) 
1) the darkness, reigned , everywhere, of the night. 
a) 4123 
b) 1342 	 ( N ) 
c) 2134 
d) 3421 
(1) 	(2) 	(3) 	(4) 
2) our deepest. do not, remind us of, grief 
a) 4132 
b) 1234 
c) 2314 
d) 3421 
Key: c 
	
(1 ) 	 (2) 	 (3) 	 (4) 
3) troubled and brief and combined with pain, the life of mortals, in this world is 
a) 2314 
b) 3412 
c) 4132 
d) 3421 
Key: b 
(1 ) 	 (2) 	 (3) 	 (4) 
4) being broken, 	made by potter, all earthen vessels, end in. 
a) 1234 
b) 3241 
c) 4321 
d) 4213 
Key: b 
(1) 	 (2) 	 (3) 	 (4) 
5) a single house, 	no one has ever died, there is not, in this World . 
a) 4321 
b) I234 
c) 3142 
d) 3421 
Key: c 
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(1 ) 	 (2) 	 (3) 
6) by suffering and pain, 	the wise men, 	the world is affected, 
(4) 	 (5) 
of their dear ones, do not sieve for loss. 
a) 53142 
b) 13452 
c) 24531 
d) 31254 
Key: d 
Thank You 
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Appendix -C -3Class-IX (English) 
NAME.............................................. 
ROLL NO ......................................... 	 TIME: 20 MINS. 
• Read the passage carefully and answer the ctuestions that follow: 
It was nay second year at hoarding —school. and I was sitting on platform No.8 at Ambala 
station. waiting for north-bound train. I think I was about twelve at the tune. My parents 
considered me old enough to travel alone, and I had arrived by bus at Ambala early in 
evening: now there was wait till midnight before m}- train arrived. Most of the time I had 
been pacing up and down the platform, browsing at hook-stall, or feeding broken biscuits 
to stray dogs. 
"Are you all alone, my son''" asked a soft voice close behind me. I looked up and saw a 
woman standing near me. She was leaning over, and I saw a pale face, and dark kind 
eyes. She wore no jewels, and was dressed simply in a white sari. 
"Yes. I am going to school." I said and stood up respectfully: she seemed poor, but there 
was a dignity about her that commanded respect. 
"And how long do you have to wait for %our train?" 
"About an hour. I think. I t comes at twelve o'clock." 
"Then come w ith me and have something to eat." 
She took me into the station dining room. ordered tea and samosas and jalehies, and at 
once I began to thaw and take a new interest in this kind woman. The strange encounter 
had little effect on my appetite. I was hungry school boy, and I ate as much as I could in 
as polite manner as possible. She took obvious pleasure in watching me eat, and I think it 
was the food that strengthened the bond between us and cemented our friendship, for 
under the influence of tea and sweets I began to talk quite freely, and told her about my 
school, my friends, and my likes and dislikes. She questioned me quietly from time to 
time, but preferred listening; she drew me out very well, and I had forgotten that we were 
strangers. But she did not ask me about my family or where I lived. and I did not ask 
where she lived. I accepted her for what she had been to me- a quiet. kind and gentle 
woman who gave sweets to a lovely boy on a raihvay platform... 
After half an hour we left the dining room and began walking back along the platform. An 
engine was shunting up and down beside platform no.8, and as it approached, across the 
rails, taking a short cut to the next platform, a boy stood on the edge. He was at a distance 
from the engine, and there was no danger unless he had fallen; but as he leapt across the 
rails, the woman clutched my arm. Her fingers duff,, into my flesh, and I winced with pain. 
I caught her fingers and looked up at her face and I saw it spasm of pain and fear and 
sadness across her face_ She watched the boy as he climbed the other platform, and it Was 
not until he had disappeared in the crowd she relaxed her hold on my arm. She smiled at 
me reassuringly, and took my hand again: but her fingers trembled against mine. 
"He was alright". I said feeling that it was she who needed reassurance_ 
She smiled gratetiilly at me and pressed my hand. We walked together in silence until we 
reached the place where I had lell my suitcase. 
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1) "Vick the correct meaning of the word from the following options . 
1) lo thaw means 
a) to grow soft 
b) to hate 
c) freeze 
d) to love 
Key: a 
2) To draw someone out means 
a) take out something 
b) draw a picture ol'a person 
c) to make someone at ease 
d) to sketch 
Kev: c 
3) To wince at someone 
a) to tease somebody 
b) to hurt 
c) to caress 
d) move with pain 
Kev: d 
4) Spasm of pain 
a) depression 
b) emotional movement 
c) facial expression 
d) sadness 
Key: b 
5) Obvious pleasure describes 
a) noticeable interest 
b) happiness 
c) joy 
d) gratification 
Key: a 
2) Tick nark True (\) or False(X) for the following statements. 
1) The narrator had to travel alone and change the mode ot'transport. 	( 	) 
2) The lady was a stranger to the boy. 	 ( ) 
3) Meeting, the lady the boy thrgot the desire to eat. 	 ( 	) 
4) The lady and the narrator meet while traveling. ( ) 
5) The story describes human emotions. 	 ( 	) 
Key: i) True, ii) True. iii) False. iv) True .v) True 
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3) From the folio-,ring passage some words have been deleted. Choose the correct 
word from the options uiven below: 
The woman asked me whether I was traveline alone. I said "Yes" My train will leave 
at 12 O clock at night. She asked me to accompany her for refreshment.. 
I was going tolout ofshyness and suspicion, but she ? 	me by my hand, and 
then I 	3 	it would be silly to _4 	my hand away. She 5a coolie to 
6 	my luggage. and then she_7 	me away down the platform. Her hand was 
gentle. and she 	 8 	mine neither too firmly nor too lightly. I 	9 up at her once 
more. She did not 	10 too old. She must have been over thirty but looked much 
ahead of her age. I liked her for the simplicity of her dress, and for her deep, soft 
voice and the serenity of her face. 
1. 	a) deny 
b) agree 
c) reject 
d) disallow 
Key: a 
2. 	a) caught 
b) held 
c) dropped 
d) seized 
Kev: h 
3. 	a) estimated 
b) believed 
c) sensed 
d) imagined 
Key: c 
4. 	a) dragged 
b) plucked 
c) pushed 
d) pull 
Key: d 
5. 	a) told 
b) informed 
c) ordered 
d) advised 
Kev: a 
6. 	a) inspect 
b) watch 
C) view 
d) examine 
Kev: b 
269 
7. 	a) followed 
b) told 
c) led 
d) passed 
Key: c 
8. 	a) held 
b) caught 
c) dropped 
d) seized 
Key: a 
9. 	a) watched 
b) looked 
c) observed 
d) perceived 
Key: b 
10. 	a) happened 
b) emerged 
c) seemed 
d) guessed 
Key: c 
4) Rearrange the sentences in order of sectuence (Tick the correct sequence given 
below ).The first and the last has been (lone as (A) and (B) 
A) The boy was hungry and the lady oftered him the food. 
I) The gentle lady was tearful at the sight of the scene. 
2) The young boy comforts her. 
3) While coming back to the place they see a train about to reach the platform and 
a boy tries to cross the platform taking the shortcut. 
4) The boy escapes narrowly from the accident. 
5) They talked while eating and became friends. 
B) The woman and the boy come back to the point where they had left their 
luggage. 
a) 34521 
b) 53142 
c) 53124 
d)31452 
Key: b 
Thank You 
270 
Appendix -C -4 
	
Class-X (English) 
NAME.............................................. 
ROLL No ......................................... 	 TIME :20 MINS. 
• Read the passage carefully and answer the questions that follow: 
That night, I was sleeping in the passage room. When I woke up in the morning I found 
my elder brother's blanket on me, added to mine. Early at dawn he had left for fields 
without a blanket on his shoulders. If' he had been asked why, he would have surely said 
in his usual manner, that he did not feel cold. Now I have comfortable income. Yet it had 
never occurred to me to think of buying any warm cloth for my elder brother. l-le is still 
satisfied and happy with that old tattered blanker that he had covered me with once. That 
same blanket was there before me. with all other things. 
I shivered with cold, and my own ingratitude. The process of division was finally over. 
Whatever the second brother demanded, my elder brother agreed to it with a smile. My 
second brother proposed to buy the share of land that was given to me and offered 
eighteen thousand as the price. 
In the evening, my elder brother took me along with him to show me the paddy fields that 
were to be mine. I quietly followed him. We moved from boundary to boundary. 
Everywhere, I could feel the imprints of his feet. his palm and his fingers. On the bosom 
of paddy fields sparkled the pearls of my elder brother's sweat. He was showing me the 
fields, as a father would introduce a stranger to family members. 
In the morning I was to leave for Bhubaneswar. I had no courage to meet my elder 
brother. Before leaving for bus-stop. I handed over the same slip of paper to my elder 
sister-in-law, which had the details about my share. Writing on the blank side of that slip. 
I had asked her to deliver it to my elder brother and stealthily slipped out of the house. I 
had written: 
Brother- , 
What shall1 do with the lands? You are my land.  from where I could harvest everything in 
ii/e. 1 need nothing .save ti'ou. Accept this. please. If you den V. 1 Shall never show my face 
to You ch(iin. 
Babtili 
Ol) Tick (v) the correct meaning of word from the following outions. 
Stealthily means 
a) Secretly 
b) Slowly 
c) Calmly 
d) happily 
Key: a 
2. Tattered means 
a) Shabby 
h) Damaged 
c) Cheap 
d) Old 	Key: b 
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3. ingratitude means 
a) un,2ratetul 
b) unkind 
c) unpleasant 
d) unthankful 
Key: d 
4) 1 set out early in the morning for Bhubaneshwar. to set out means 
a) settle down an issue 
b) to get started 
c) to leave it place for journey 
d) to manage 
Key: c 
5) Shiver is not the synonym of 
a) Quiver 
b) Trouble 
c) Shake 
d) Tremble 
Key: b 
Q2) Read the following statements and put Tick (v) for True and (X) for False. 
1) The narrator's elder brother as a farmer. 	 ( 	) 
2) Babuti's Elder brother is a gentle and kind person. 	( 	) 
3) The narrator decides to keep his share of land. 	 ( 	) 
4) The narrator lives in the village with his family ( 	) 
5) The second elder brother was ungrateful person. 	 ( 	) 
Keys: i) True, ii) True, iii) False, iv) False. v) True 
p.3 From the following passage some words have been deleted. Choose the correct 
word from the box eiv-en below: 
In my student days, it was almost a routine affair, I used to go home to that distant village 
on al bus, caring nothing for the strain of the journey. My home - -my village — they used 
to pull me away from the2city life. Now things have changed and I too have changed to a 
ideal. A lot of cobwebs have 4 around me. I am swept by that 	> tide of time, and 
business. I was studying at Bhubaneswar, where I got my job and now for these two 
years. I have thought of home not even once. 
Many a time my mother has written letters complaining about my negligence in writing 
to her. She has even 6 me of those pre- marriage clays of mine. Yet I have never been 
able to 7 those strands of complacency which have 8 around me. I have kept quite 
proving I am busy and 9 . Now she does not 1l), probably she understands my position. 
Now as my brother had sent a letter asking me to come home for the urgent meeting at 
home. I am going home-- my . illage where I had spent my growing years, those 
unforgettable (lays of love and affection. 
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a) soft 
b) tattered 
c) rocky 
d) unbalanced 
Key: d 
2. a) eventful 
b) far off 
c) near 
d) tiring 
Key: d 
3. a) great 
b) large 
c) immense 
d) grand 
Key: a 
4. a) resolved 
b) managed 
c) settled 
d) remained 
Key: c 
5. a) seen 
b) invisible 
c) noticed 
d) obvious 
Key: b 
6. a) suggested 
b) repeated 
c) reminded 
d) recalled 
Key: c 
7. a) disturb 
b) mend 
c) rupture 
d) break 
Key: d 
8. a) straightened 
b) surrounded 
c) twisted 
d) arranged 
Key: b 
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9. 	a) pre- occupied 
b) worried 
c) attentive 
d) thoughtful 
Key: a 
10. 	a) praised 
b) objected 
c) complain 
d) disapprove 
Key: c 
0.4) Rearrange the followin2 sentences in the correct order of occurrence. First and 
last has been done as A and B. 
A) The narrator wakes up and finds his brother has already left the bed. 
1) The Elder brother shows fields to his younger brother. 
2) The man (elder brother) tells Babuli about his share of property. 
3) Before leaving for his city Babuli decides to give his share to his 
Elder brother. 
4) The narrator feels ashamed of himself for not caring his brother. 
5) He finds his brother's blanket on himself. 
B ) lie leaves a letter for his brother. 
a) 12345 
h) 34215 
c) 54123 
d) 25431 
Key: c 
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